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i'.i;n:oN:i; and PRin-AioRY remarks 

\s;.ot- i ate ho:u\ I'or Kcsonrch 

^■'^'•-^•i .nornino, ladies, gent lemon, friends, colleagues, 
II J c >■> o r k r s „ 

I '.welcome you to M, i s earth-shaking event -- the first 
'll:"uler Sv.nposium on the Role of Research and the Cultural 
-'^i Sn.i::; Orientation of Deaf People. This symposium is 

first of a projected set of three. The second Symposium 
"il t iv- Role of Research and Language and Communica- 

'-Research iM-o!)loiP.s aiid will be sometime this fail. The 
•'■''■^ -^>'-!".^.-' iu:. will he on the Role of Research and Educa- 



.eve:oprie!it Research Problems and will tak 



e place next 



r.- sp.-.n-^es from our letters and notices and your 
'"-0 \-or>- gratifying to me and, I'm sure, 
"'lohniau . [Miiiiins .-inn Oelgado. I have been 
y :'i-a;ed to h <; a r from a number of unexpected sources 
I r-.' St and activity in research as you can see 

,■:■'>':', r a;.-. . A fair number of individuals have called 
' ^' Lh'-'t tliey wanted to come but for a variety of 
- '> ''. o n 1 d t . 

' I 1 that the one aim of a meeting like this 



' " " ' ' " our question:.. 



Unrig out into the open all of 



'■■'^ P i-'^!' 1 «''ns about and with research. 1 am sure you 

' ^-^'-'^''ireii ! not a p a n a c e a - - t h a t many> \r no{ 



'''i'^''':-.!' r--..,-- :rcl'. 1m' i ! .i s \' r n sic. 1 v a ru! that v. r 

re I,- 1 it lU' C > s. 



: 1 aiu' L-r r o ha\'.- soipf kind of 
oroani,:in;; !Jcas--a i-c:--a:-c!i Man, i i' vn;, will, for r hr 

t *n -1 t h -i t I- V o r- J) 1 1 \ n II o f n r 
^iliu>-r- r-:-circh will hr well s p cMii 

A;. v: 



or^^iiu \ ZM ] (Mi or resource 
t o t I bud r o "! 



"^av Know, J s first step in overall research 
^ ''^'^^'^ i-.-viewinp t!iL' r'--v::rch ]iter;iture on Je;ir 

• f^'-^'^ -li^^ f liave r eiit :i t i \-e 1 y decidea tiKil 

her-/ .-iro rhree m r i o r i t }■ :jre:is \ov resear.s: cultural and 
■'^^■••'^ r i oiu '1 t i on , ]an-na:^e ai.d c oi;i]- 1 n i c a t i o n s , and educa- 
i "rvi i v! o^•^, I ^^;o;^cn T 



ra e r on purpos c and \ p i 



/ 
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I a J> C ,1 I s L 



.'■'s 1 ij t i o n i n c e ri t r a 1 
c i rc I e s hou 1 d 1 cad r o 
ul i on in ot her s . 

r e e 1 s t ro n {\} y t h a t )) r o r l- 

an c r on e s w i ] ] h e 1 p ii s ii-a f 

' 'a t 0 1 1 I' \' i a t e ''^ o ni e t • ; t }\ 



Now, my secoiul step in overall research proRram is the 
establishing of these three meetings I spoke about before. 
The aim of these iiieetings is to i;et as dear an idea as we 
can of what you perceive, what you see the real research 
issues to be. These issues can be separated into many dif- 
ferent research problems and each research problem can be 
separated into many specific research questions. In so doiuR, 
for all three areas we will have a comprehensive picture of 
the critical issues and related research problems as they 
are seen by practicing researchers here and professionals in 
this f i e 1 d „ 

My third step in this overall research plan is to hold 
nariona! invitational conferences on each of the three topics 
(e.r their appropriate modifications) as soon as possible after 
eacii of rlie loc;;! meetings. Well known experts will be invi- 
ted to contribute papers on the critical issues and research 
pri ple':;s we di'veloj-) hero. 

The pr':cv<.\ini\ sentences will be expanded t iii s summer 
•■ ^' ^ i " paper which will be distributed over the cam- 
pus for vour reactions and additions and serve t em p o r a. i- i i y 
•! ■ Hi lid m tl-,e allocation of (lallaudet resources. I will 
.• ;\n rec i at e any comment and /or ideas on this plan and an;-, of 
you arc welcome to oon;e see me, sit and drink coffee or 
''"^ 'I'-'^cuss liow we can put our ideas toc.et-he?- t 
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•.•dn. 1 : i on and lot o !" deaf people 
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We, at CalLaudet College, are quick r.o poinL out. that the Liheral 
Arts program is primarily a teaching program. Tn fact, when we recruit 
tor new faculty, most J.:partments place a prinuiry emphasis upon good 
denunustrable teaching skilLs. However, this recognition of the value of 
classroom skills should not he interpreted as meaning that Callaudet is 
not interested in facultv with research skills or who engage in research 
activities. Personally, i have never been part of th^ school that views 
teaching and research as mutually exclusive activities. Mixed in an 
:-ppropriate blend, the two activities can and should complement and support 
each otheL'. 

I n-.ight point out that research is not only appropriate at Callaudet 
but indeed it is one of the dimensions by which faculty members are evaluated 
As many o: you know, there is a prevalent myth on the campus which, briefly 
stated, contends that research is not required for tenure at Canander. 
hike most myths, this one will not stand careful scrutiny. 

Several years ago, the Undergraduate Faculty developed a set of guide- 
iines which among o, her thin.s, omits any specific reference to the category 
"sch..;larlv competence'- wh..n a faculty me^mber is recommended for tenure. 
Sor.:o facultv mer.bers view that omission as a justification for not doing 
res..arrl:. Su.d, viev is wrong. it is wrong for three basic reasons: 
U) it is wrung beans,, the oir.Lssion refers on hv to a specific tenure 
evaluation, nor entire lacalty personnel evaluation system, (2) it 

is wrong because rh.- gnidciines are stated tn minimal terms, and (3) ii 
L.s wrong because the term ■'scholar] v competence" is not the equivalent of 



As I seated a moment ago, if one views the omission of "scholarly 
competence^" from the requirement for tenure as a rationale for no research, 
then one is reading the gul delinea • out of context. Reference to "scholarly 
competence" is included throughout the Guidelines snd is specifically 
required in evaluations for merit-increases and/or promotions. In fact, 
let me nuote the sunnnary statement which can bc" found in the fifth guideline 
(page 2 of the Red Book): "A member of a Department of Instruction therefore 
must havo a) academic competence, b) competence in the simultaneous method, 
c) competence as a Departmental and Faculty member, and^ d) scholarly 
}^^JJ}2^te}}ce;^.'' Make no mistake about it, scholarly competence is an important 
factor in the evaluation process. Second, I would point out the fact that 
our Guidelines are expressed in minimal terms. Hence, the omission, once 
again, simply means that it cannot be used as a reason to deny tenure and 
this is related to my third point that research and "scholarly competence" 
art- not exact equivalents. A quick reading of the Guidelines reveals that 
"scholarly competence" is defined in a specific way - "publications or 
pap.^rs :^iven." The conclusion is clear. The Guidelines simply state that 
a faculty member 'can not he denied tenure for the reason of lack of 
public^itLon or papers presented- No further extrapolation of that point 
sliould or can he made. Research is a part of our evaluation system. 

Aside from the formal evaluation system, it is my subjective view that 
there ^s r.ore interest ^n research on the campus by the faculty itself. 
A few voars ago when I first joined the faculty, we only had about twentv 
ur twiMiLy-five individuals with an earned doctorate degree; and most of 
those persons held positions in administration or specific research unlt:s, 
A quirk check of the College Catalogue reveals that now we have more tli.ir 
70 earned .locmrates on the campus, most of whom are Involved in soinf 
instructional rapacity. In addition, another 30 or S( are actively 

■'^I'nt''.- r ] i n in;; i nine 



working on disser cat Loul. . Such a chanse in the academic profile of our 

faculty reflocL.s, in mv opinion, a desirable interest in research 

For those f acuJ ty members who seek financial, support for research 

activities, [ would point out tb.at in the real world of limited budgets, 

research related to dearness would tend to be supported m.ore readily than 

research unrelated to deafness. However, L an informed that the research 

committee has never turned down a faculty application on the basis of 

relevance to deafness. In addition, I would point out that the ColleRe 

supports ro.:.,arch unrelated to deafness vi. its sabbatical leave program. 

Such support is unbudgeted in terms of research yet it represents a 

substantial finani:ial comir. i. tment by the College. 

In addition, the fo'llege verv much supports the classroc:.. research 

activities of those faculty members who are engaged in materials developmen 

projects. We have supported these projects for the past three years. In 

tact, we have made nearly $80,000 available for such projects this sumn,er. 

Since i see that I am cutting into Dean Delgado's time, let me close 

by commenting on what I see as a real research need for the future. How 

tliat we are preparing for our upcoming reaccreditation by the Middle 

States <..rgani/.,Kion, it is clear that we have need for a good deal of 

institutional research. For example, there are many things we need to know 

about o.r stud.nts. Some facultv member ^ such as Dr. Ira .Jinakur, have 

done scne re.searc!, but ve need this information on a regular basis. We 

neod to knew wi.at happens to o.,r students when they leave Gallaudet. What 

are thev d.^in.,; Are they happy.' l.i.; Callaudet College make a difference 

' '"i'-^' ^'''-'^ ■-■"'^'■^ '-.'nipiete r,„, se 1 f -eva 1 ua l i nn for tr.e 
Middle ^ta-es K.v, ■ ,■ r • .1 i - a t i o„ -a".-......, „r , 

be aworkin. i n s t i t u t i , -na ] r.^.-arch r.n,gram. .,ain, thank vou f,>r invir,;,. 
here tod.,y .m.i Km: vi:-,], yau 1! with vour .onference activities. 



RLSHARCH -- THE GRADUATE SCHOOL 
A BRIF.F PERSPECTIVE 
Gilbert L . D e 1 g a d o 
Dean of t'ne Graduate School 

I would like to add my welcome to this first symposium 
Perhaps I should begin by clarifying one apparent mis- 
conception about the office of the Associate Dean. of Re- 
search. Dean Williairs is physically located in n,y office 
and organizationally under the Graduate School. However, 
research at Gallaudet. to be effective must always be campus- 
■I- . Thus his efforts are not to be restricteu by organi- 
.>n a 1 St rue t ur e . 

My main interest for these symposia is to get your 
reactions and thoughts about the paradigm described and put 
on the hi a.: k hoard by [:,-. Willi a m s . 

I'll make a few comments about the research needs in 
the Graduate School, as I see them. Several depart:.ents of 
instruction are in the process of redesigning their curricu- 
lum into competency based curricula (CBC). The literature 
on the effectiveness of CBC is that we be,;in with courses. 
.f>.'t is we take an existing course and "objectify" it and 
seem to overlook the basic question which asks: "Do we 
"""^ course) at all7" ;Ve should take the lead from 

industry and t h m i I i t a r y , that is, let's analyze the com- 
petences, skills needed for a teacher, a counselor and audi- 
olog:st, etc., carefully and scientifically, let's cost- 



f fee t 



•jr f iiHL^- effect tliesc "r./qn i rod" compet eiu: i es , I'mm 



this task a n a I >' s i s w o can desii^n realistic curricula. We 
h.'we begun a pilot study in this area in the Deparfnent of 
liduc at i on this Sp ring. 

Other needs are correlations of CAPs, HRiis, ^^ATs, and 
letters of reconuncnaat ion to success in the proi;rains of st iKl^ 
Turthe/ C(^rrelat ions of these data to success^ on the job. 

We do a fairly oood Job of performance evaluation and 
follow-up of our [graduates but this could be better coor- 
d i n a t e d a n d s v s t e m a t i z e d , 

We receive over .^^00 applications for admission into x 
Graduate School annually. Thus we can be selective. We 
have many excellent applications, that is on paper, and on 
academic criteria. What we have no way of discerninj^ is 
whether they have 'St.- 'Wf' beino the service or genuine 
interest in working with hearing impaired. How many just 
want an MA and how many truly wish a career in this field'J* 
We neea research in this area. 

With The upcoming doctoral program, we hope to stim- 
ulnto uiuch faculty interest in research endeavors with these 
students. We hope we can -ount on all of you to stimulate, 
advise ami work with the doctoral students. 

In ^losinp, may I say I'm pleased with the good turnou: 
hut I must -snplias i -e tb- need for your input to the jiaradii'ir. 

are r n e s o . t b, e first nrc(]s and priorities for resrar^'h a! 
Call audet ■' 

'V\\ a n \: \'oii . 



Through the years we have had a program of new student 
oiicntation. We have attempted to assist the new arrival 
have a better concept of both college life and of himself as 
a person. This is attempted by means of a two-week orienta- 
tion period. During this t i.m e we give a number of tests and 
to some extent attempt to assist in proper class nlacemc.-it. 

r-or nearly twenty-five years I have seen students come 

c. 

and go. Over this period of time they have changed in man) 
ways. The student of today is different from the student of 
twenty years ago, but then again. they are not reallv that 
different in their actual need to better understanu themselvc 
'AO have had a degree of success in helping them better under- 
stand themselves and in gaining something of a s e 1 f - c o n c c p r 
nut we arc far from doing the job we would like to do. 

Khar we need is an u n d e r 5; t a nd i n g of how we can best 
Jie preparatory student gain self-knowledge. Thos<' wnc 
cine to Gallaudet with a reasonably good understanding oi 
i i ! t i V ; apd possioile goals are the ones who gen- 
erally manage to do well academically and otherwise. Tho.r 
who do not are often those who flunk out or who withdraw i 
f r u s t r a t i o n o r d i s i 1 ] u s i n n ni n t . 

We need inform-ation from research and the like- to h.-l:' 
us better understand our young people and how we can hr ..f 
gn^ater help to them. This includes a better u n d .? r s t an c, i n n 



di:,napo!i,, when 1 happend to pass another deaf person comin, 
■•lown the escalator in a denartir^ent .tore. I was .oin,, up ar.d 
ho ..vas eoT.in. down. His only- .greeting to me was the siv;n. 

n... ,i.„ for doai- was the commonality and the 
^'''''^ it signified the fact that as 

J,. ,f n.,,-sons in t! • store at that time th 



t ;; a 



ere was sometriin 
r MS apart fro::, the others and aiso signified an under 
1;-, t hat others d i d not have, 

--^-"^U!; i.i th.. ,-ntualitv thar wc should 'nake 
'■ ' '"^ i ■:,ni;ai:ioa that we should try to reduce 

p t a n d 



■ ■■' ■■■ i f !' e r e n c e in the s e 1 f - c o n c e 



-'■•-■^oss as a st'icent, person, and future 
;i r o r t o soc i et y . 

n.e sense ,.f val,.w,s is another area that should he ex- 
■^'-■■•■■^ and data from tins used as a moans of growth. 1 

'''''"^ t'hat aho-at one-half of our new students have 
' ■••'i"--'-f ic i a 1 ;dea of the world and of life. Kindred 

^ o V . w. , n ,, 0 p ic , . V c r y w here, t h e y think t h e y k now i t all. B u t 
' 1''^-^'' i'n.-.ic knowledge about many things,, IVv 

■■■^^•'^'•!'or,atc th:., into our orientation and into the 



'■' ^ ' i '•■■'lloi;c e:v 1- i 0 nc e , Motivati 



on t owa rd su. c c es s i n 



' '''' ^'vr-rail college experience, and even 

'' ' ■ "' ■ ' pr.'hably , i^a-ie arc;: about whica 

■ '" "■•■l-r he o.- renter a s s i s a n c ■ 

' ' -I 'ne '^a i i audet e encc , ■: d 

' ' 1 I'-' ;'-r •■ont ■; :iued -.rowtii . 



^^^^■•i'M . oLu^ue, ui rector, LKL 



In addition to seeking new knowledge about two crucial 
aspects of d e a f n c s s ~ ~ t he culture and the language of the 
deaf community--.the LRL serves as a source of information to 
:i far-flung network of institutions and persons vitally in- 
t LM- e s t e d in G a 1 I a u d e t College research. 

There will be an opportunity on Saturday to discuss the 
rvsoarch urogram itself. Today 1 have a few minutes in which 
to sketch a picture or the lab's role in disseminating in- 
i";^ r ma t i on , 

The product i t s e 1 f - - i n f o r m a t i o n - - i s variously packaged. 
About l,:00 readers, many of whom respond by letter or visit,, 
find the monthly newsletter, Signs for our Times , a valuable 
->urce of information. A smaller number subscribe to Sign 
h:l^j:i}lJ}JLl^JlllAlS±> ^^^^^ ^ quarterly journal. fWhen the final 
'■''^'^^^^^ changeover from Mouton as publisher to hinstok 

r'ress arc cornp.leted, we will have a precise count of its 
I V c 1 J 1 a t i o n . ) 

VMother view of demand for information from the i.RL 
cones frrvn requests for visits by lab personnel to users' 
-itv:;. Au:;tralia, Britain, Denmark, France, Germany, Mcvi- 
' ' ' '''''^^ ^^^^ t-.en states have been visited or 

n s t i t u t i o n a I range is a n i n t r r - 
t h o s '.^ requesting inter a c. t i r) n 
the David Si eg el Institute. 



ii a vc 1 n v i t ed v i s its. The 

e t i n i; a s r h r - m-< o ^ --j p |^ i c a 1 



i th I.R I, pe rsnnne 1 i nc 1 udc 



.•..ncaic- „.-isc, uf,vc>, C 0 p 11 h a R e Fi ; the Psykologisk Lab., 
Copenhagen: the Manila Skolo and Linguistic institute, 
-Stockholm; the Technis.-h. Universitat. Berlin; the New Yori. 
Academy of Scienees; NfCi;!:,, Washington; rhe Cailier Center 

ro:n;.un.cawoa Hisorders, Dallas; Broughton Hospital and 
N-CSLs Mornanton; NTH,, Rochester; Western Ontario Universi- 
■>•. i.oaJon; UCSD, San Diego; the National Institute of Ilu.nan 
.•--■Tainicati..n, Mexico; t h e ' U n i v e r s i t y Institute for Applied 
' i a ! t i s , i: d i n bu r g h . 

-^<':nf nf the u.uestions uppermost in our hosts' and cor- 
respond r s ' rninds are these: What are the relationships o f 

various systems of manual l-nglish? 
' ' • T'-rsoa starting with total communication later and 
-"Kli-^li and/or proper Sign? What about SHL, 
iaJ Sign iinglisli, and Ames inn? 

':'r course the answers to most of these questions are 
-Jili incomplete, hut our current and recen research may 
iie!f the q'-est loners to arrive at answers i their particular 
~' •' '' -^ ' ''^ closing, though, I would like to cle;-.r up 

M St inn of nomenclature. 
Ma.nv people wo interact with have been using two al)brc- 
.-i-.t;o„.; for American Sign Language as if they were complete 
-vn.nyr,,;;: i refer of course tn "ASL" and "Amcslan." Since 
'''^ "--a; ,on f th- winter issue of Gal laud et To d_a_v . how- 

'.cr, it has b._-coT,- clear that Louie Fant, wlio coined the 
■•■ '■ = ■ :V''J:L\ti'.!'_ - ■ ' n I V. I V e r v s p c i a 1 s c n s e . 11 e d e f i n v s 



deif pcr-ons. He then defines the typical deaf person i !i 
very specific s oc i°- e c o n om i c terms, e.g. working at a trade 
at below the median income, educated at a residential chool 
to Jth or 5th ^rade level in English. 

Thus Ameslan seems to refer to a special dialect used 
by a distinct subgroup of American deaf people. As Carl 
Croneberg showed ten years ago and as James Woodward is get- 
ting more detaile.1 evidence about now, the sign language used 
by deaf people in different parts of our country varies con- 
siderably. The LRL, like all linguistic endeavors, attempts 
to get at the most general and widely valid rules of the 
language it studies. Just as various regional dialects, 
however different in vocabulary, come under the general sys- 
tem of American Sign Language, so too do dialects based on 
socio-economic differences. Therefore we at the LRL will 
coatinue to deal with American Sign Language as the over- 
all svstem; we may shorten the name to ASL or to Sign; but 
we will use the term Ames Ian only for the class dialect Fant 
de'ines and not for socially different dialects, e.g. ^'Chil- 
drcnese" defined by Cokely and Gawlik (SLD 5, 1974) or the 
various dialects in (;ilhert Eastman's "Sign Me Alice.'* 



James M. Pi ckett. 
i)L rector, SCRL 



Tiie puqno^^c of the Laboratory is to perforj research that wi 11 
lead to inproved .si)eec.h communication for persons with impaired hearings 
Tliere are about 10 million persons in the U. S. who have losses of 
hearing that are severe enougli to seriously interfere with speech 
comiiiuni cat Lon. Our . Laboratory studios the speech and hearing of such 
persons especially with a view to th- development of new sensoiy aicLs 
to co.'niniinlcat ion. Nomal spoecli communication is studied also to 
provide reference data wi necessary. 

iiallaudet College is a liberal arts college for deaf students, 
Tiie Laboratory was established in 1964 to concentrate on research 
for speech communication, as a complement- to the College^s educational, 
clinical, and research activities^ 

Close relations are maintained between the Laboratory and related 
acrivities of the College as follows: Audiology and Speech Clinic, 
(ialiaiidet. Preschool, :ind the Kendall School for elementary instruction 
of deaf childrenc With these arrangements the Laboratory has access 
to a w'cie range of deaf subjects for research. 

Tlie Problem of Hearing Impairment and Speech Communication . 
SpoLon language is the primary means of human communication. Hearing 
in^pai iTH-iit s cause cleliciencies in speech communication that range 
I'l^oin iniiun- to drastically del) i 1 i t a t i ng . ITie degree of communication 
leficiericy depcMids primarily on two factors: 1) the severity ot" 
impai niK-r^t and 2) the age of onset. 

Severe hearing impairment of early onset causes gross de f i c i eric i es 



deficit pervades all aspects of education of a person with the result 
that there is severe retardation of intellectual development. If 
better means could be found for alleviating the deficient speech 
conununL cation of such persons, large improvements would occur 'n 
their education. TTie nuinl^er of these persons in the U. S. is on the 
order of 400,000. Their problem in speech communication is due to 
three main factors: Ij very poor auditory reception of speech, 
2) lack of speech that is intelligible to others, and 3) poor language 
ccMTipetenco (in the sense of poorly developed internal grammar tmd 
vocabulary). Lipreading and sign-language serve for limited communication 
hut these methods cannot approach normal speech communicant ion in 
flexibility and scope. 

liven normal communication depends on the existence of adequate 
knowledge of the language. For persons deafened early in life this 
knowledge does not develop sufficiently, no matter how intensively 
they are educated. Apparently this is because normal language de- 
velopment depends heavily on satisfactory conditions of auditory 
receipt ion of speech and the consequent oral interaction between a 
child ajid other persons. 

in addition to tliose with early deafness, a very large numjicr 
of persons ex]:ierience hearing losses due to disease and aging of the 
sensory and neural mechanisms of hearing. This type of hearing loss 
cannot })e alleviated by medical treatment. Current hearing aids 
are found to ho only partially useful in overcoming this typo of 
hearing loss. 

RationaU: of ReS'.v'irch Program . Our research, is .lesigncd (^s{x i- 1 a 1 I 
to take advantage of the large accumulation of knowledge and 'te chn iques 



phone ti v-s ;inJ iiiHlitory psycho 1 i iiv;^!;! st i . I'honot ics has provided 
i.-^ wivh d^.-tailed knowlculi'^e of speech movenieiits and the resulting 
•■uund {Patterns. W^^ can now sviU.hesLze and aj.a]yze speecli autninat. i.ca 1 ly 
[mdcv cuiiipiiter control, Psychol inguist i c research, using both natural 
arid synthetic speecii, ii..., i)rovideei :m extensive knowledge of the 
^'Mjnd cues in speech that are the l)asis of speech perception, 

riii^ kn.owiedge imd technology provide an iniportajit new basis 
lor inij^rcn'ing spoecli coinmun icat ion for hearing- impaired persoaSo 
l i)r ..•xa:ii[^ le, we can build special analyzers to provide indicators 
for iriufii t ori.ng one' s own si)eech. Several such rmalyzers have been 
i ncorp^jrated :n experimental protot\-pes of new hearing aids and 
\oice ihspiays. It is also easy now to s>aithesize special types 
oi --.{H-LH-ii sound in order investigate tlie critical scujid patterns 
o!' ■.U'.'S speech {-e rccjU: i v)n that are lacking to hearing- i mpa I red 

Siiinnia n.- o f Our i^L-sc arch . 'Hie i^esearch of the Laboratory is 
^otli ba:/ic and applied. We consider that basic research and applied 
iM-tctice can interact in iniport.int ways, On one hand, effective 
ap}) I i cat i ons dL'])end on having good liasic knowledge of the processes 
to \)r altccted. On the other hand wo siMiietimes find that attempts 
to apply a rechniipie or a theory cm uncover critical gaps in our 
'^asic knowlcdi::e ajui lead us to discover new principles of a process,, 

i'he basic re^earcii of the haboratory is designed to iin][M-ove 
(Mir knowledy.e o t" impaired rt'ception of speecli due to imjiaired heaT'ing. 
\- we iior^d abiH"-' sjvjoch sound patterais are now understood fairlv 
'■'-'11, i^-'h •! th'/ir a^-ojstic p mpf r't i e:; and as ■■() \hc nr,rm;i] 

audiiory jirocts^s r* perc^Mv'iIll: rhe:H; p rope rt i r^s ... Tlierefore we :\rr 



ir. a !.o:.uu)ii to cari-y out many rmalytical experiments on abnormal 
speech perception as we see it iinj^aired by he. .ring deficiencies. 
This has been the major part of our work thus far. 

We heg.iui with experiments on sound pattern discrimination, 
using sounds of compiex composition as in speech, but not actuaily 
speech-like in the patterns to be discriminated. Tl,e aim was to explore 
the r;inge of discrimination across the spectrum of hearing, covering 
especially the low-pitched sounds which are usually more audible 
to deafened persons. The sounds were noises having different pitches, 
Ke measv.red iuq.aired auditor)' acuity of different types. We found 
that acuity for discriminating low-pitched sounds from each other 
was often better th;iji for the middle range of pitches. However, 
thi- varied a great deal depending on the type of hearing iinpai itik. nt 
(iMckett ;iiid Martin, 1968; Martin and Pickett , 1970) . 

The next step was to test discrimination acuity for speech 
sounds. For this puq^ose, speech sound synthesizers were constructed 
.and arranged for automatic control • according to the listener's own' 
SUC.SS in discrimination. With this method, the .-uiiount of impainiirnt 
night be quickly determined. Results were found to be related to the 
listener's ability to discriminate natural speech sounds. Vowel 
sound discrimination was measured first. The speech synthesisers 
can also produce j.attenis like consonant sounds and we have Just 
completed a series of tests of discrimination for sound patterns 
like those or the conson;uits (Pickett and Martony, 1970; Martin and 
Pickett, i';)':"]; Danaher afrd Pickett, 1973). 

The perception of nataral speech sounds ahs been studie.l i.v . 
n-.akiiiL', a phonemic analysis of the confusions and substitutions that 
are made by various types of deaf listeners under controlled 1 , t ..m! i ag 



i-')n,li i: ioiis (Pickot.t, ct al, 1972). 

Our ineasurcnients of impaired auditory discrimination are intendo 



spL'cch conimujiication. Tl'is i n^'i n-i;ia t i on uill he usci'ui in xhc dcsii;!! 
:tnd use of hearing a.Ms and auditoiT training iunplifiers. lliesQ data 
tell us w'nat aspects of speech c:m be discriminated after speech 
..Mind h.as been amplified enough for the impaired person to hear it. 

Our Laboratory also studies the basic nature of the speech 
^•r deaf persons in relation to their hearing and language capacities, 
liiis h-;.. been only a small portion of our work thus far, but we are 
w.'ii-eciuipped to increase our effort in this field. Pa .'t of this 
work nay be done in collaboration with the Haskios Laboratories of 
^ale University and LinguisLics Research Laboratory of the College, 

Applied research in the Laboratory invest igates certain new 
-nviiriun i cat ion aids which are based on automatic speech analysis^ 
Two t>'pes of special aids have been investigated: 1) aids to speech 
reception ;md 2) aids to monitor one » s own speech production. Some 
of the proposed aids employ visual display of speech patterns; others 
PT'ovide altered sound patterns designed to better fit the remaining 
iiearing of 'deafened persons ( Pi eke tt , 1968J o 

A speech reception aid currently being tested operates to provide 
visual patterns to the wearer that assist him in lipreading. 

Hie speech-monitoring aids have been designed and built as 
.■>peeeh training aids for deaf persons. One such aid was constnicteii 
in the Laboratoiy and pilot-tested at Kendall School (Pickett and 
Constari , 1968) . 



furnish ^asic information about the phonetic structure of 



ir.pa I red 




-ei'ed a (Conferences on Sj-^et-L-li -A]i:i ]'■/;■. i n 



.\ids for the Ocaf under a speci.i: 



ra'it from the I.L S. Office of 



liducation. The Proceedings were edited and published (Pickett, 1968). 

In addition to our work with special speech-an.lyzing aids we 
have carried out research on the fui-,ction of conventional hearing 
aids. We remind ourselves that speech is naturally constructed 
around hearing, that the bulk of hearing-inpaired persons have a 
considerable aioount of residual hearing, and tl>at they often benefit 
greatly from wearing hearing aids. We are convinced, however, that 
hearing aid use is far from optimal. There are persistent reports 
of poor -word clarity" and of extreme difficulty in noisy places 
and in reverberant rooms. To shed further light on these problems, 
we have carried out further research on individual adjustment procedures 
for' hearing aids cind on binaural vs_ monaural use of hearing aids 
in a room with noise and reverberation present in var)'ing degrees 
(c;engel, 1971; Gengel, 1972; Nabelek and Pickett, 1974), 
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Ihe Lahorat(>r>- staff is as follows; 

.J.'imcs M. Pickett, Director Professor of Speech Communication 
Research, Ph, D. , 1952, Brown [diversity, in experimental psychology 

Regan Quinn, FVjsearch Assistcint (:cS-9) , M. S., 1973, Gal laudet 
, in ;:;Kli ology^ 

.:cfcla Danici, 'vdm in i st rat i ve Secretar>^ ((lS-9), employoci ar GaN.auJL't 
I I L'gL' 106.1 1 i^ p reseat , 

M/iry P:itriL;ia Wiison, Pesearch As^isfant fC-.--'), S. , 197-1, 
• ia ! 1 aailt.'f i'n] ]■::■'■, in an.li I'lloiy/, 

I'W'd D, L<r;ijult, Ilcs^'a r'/h Tec^iii i ca i Advisor iGS-ll), IL A,, I'.a'"', 
Goliinibia Im i '.'m^ (^^j 1 (mv.' , iii ;")h>-;-ics. 
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Piro Suvanasuthi , Research Electronic Assistant (GS-8) , M. H. F. 
1972, Catholic University of America, in electrical engineering. ' 

David Talkin, Scientific Programmer-Technician (GS-9) , employed'^ 
at Gallaudet College for approximately six years. 

FACI14TIES 

'Ilic Sensory Communication Research Lab : '-tory is located in the 
iiearin^ and Speech Center, Gallaudet College. The Center ir, a modem 
audioiogLc and teaching facility. It is a spacious physical plant 
with special rooms imd arrangements for research, clinical work, and 
teach ing. 

"Hie Sensory Communication Research Laboratory includes four rooms 
arranged in two suites for experiment al audi to ry researcl:. One suite 
IS a large experimental control room adjacent to two listening rooms 
i large [AC. roomsK Fhe Control room contains sound generators, cali- 
rw-aturs, moltor i^qii i pnient , :uid tost-progrcunming equipment. This 
arr ijuieinc-nt is speciricaliy designed to test two subjects simult aneous! 
^i'-id it is used for auditory research. 'llie other suite consists of a 
er>nrrol area jnd a subject listening area. There are five additjc^na] 
r^;(u::.. used for offices, eorapiiter room, and an electronic design shop. 

A sound treated roo:,i with controllable reverberation time is 
located in the Kendal] Demonstration Hlementary School for the Doaf 
oi) the iinlhiudet campus. It is used as an acoustically variable 
classroom for children, but it is availal^le for our researcho 

-■\n ;uiechoic .hamher is also available in the Physics Pep^n-tmcnt . 
I:.] . r'joii, IS s^^ccIallv .a )i! r ru cte d for sound isolation from oui:-,jdL' 

j ^- av:iilablc f^ull-tinio to our I-ahorator>^ for an i nde i" i n i t ,.• 
period.. Curr^.^nt 1 V we carry our pilot tests in this room of lis-tcnii!' 
U) s.peech through hearhig a. i ds- under various conditioiis of freqofo,^> 
resjionse s.^'ttiru: and t^i^t s oi' uovj '-Irrrrnuic ;m d ^ fo? ti-c .!'-it' 
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Am I'loL-trunic clesigii facility is part of the Laboratoo'. It is 
stafr'cd by a Research i-lectronic Technical Advisor (B. A., Physics) 

a ; -search Hlectronic Assistant. Hie design facility sen/e:o onlv 
t:. 1 ..i)oratoiT. It provides desii;n and construction of ]oi;]c pro- 
i!raiiiiLin[; system^ computer interfacing uni.t:s aiul computer pro^rammini:, 

"ilie main computer system of the Laboratory consists of a PnP~]J 
v.ith i_!K core, 2SoK fixed-head and ST^IK Movable-head disc sturMi^e, 
programmable clock, A-D conversion, scope, DliC ra])e, [)ap.' i ape 

iin c- !ect rostat i c line printer, and hardwai'e arithmatic options. 
A iMiP-Sfi arid l b M wor-d disc are used for producing and controlling 
>ouiul discrimination and identification tests. In addition the College 
ccnr-al computer, a PDP-H), is available for large-scale ]jrob]oms 
and time-shared functions., 'A'e use these computer facilities for 
un -.'-.l': :inal>-sls and s>iithosis and for data reduction^ 

Audio logic services are provided by the Hearing and Speech Center 
:"'M- oi:r-pat ients and for students of the College^ lliere are about 
ii'^i'! irMAcut undergraduates in the College. A modern experimental 
prv-;c[u)oI of 40 Jcaf children is an integral part of the (enter. 
:':u* Cent-T- also houses much of tiie .^"mi -r tL-iclim^; sraft" ut r'l- ' : r. i d; 1:1 u- 

W.I', in,.; advanced training leading to the Master's degree ii5 
I'i-li'M^e;)', or- in education of the deaf. A pre-to-elemcntary scliool 
i/'-'i''^ ■ '^^ ' ^'^^ .-bo.it 220 deaf ]nipils is available on the campus jt tlie 
honJali -;ciun)l which is one of the laboratory scliools the Craduat',' 

''f''^^^''^^'- 0-af iiig!i sc:;ool stiadents attrnd r[u) Callaudet Model Secorularv 
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from the Social and Rehabilitation Service, and (3) a grant irom the 
U. S. Public Health Service. 

The College funds currently consist of $72,646 per year, mostlv 
for salaries, fhis source of funding has been continuous ^ind expanding 
since the beginning of the Laboratory and we expect it to continue in 
the same relative ajnoimt. 

'Hie gTcint funds currently total $111,032 per year. 



nvvicw or ni-MOCRAi^Hic STunriis 

RaymoiKl *rryl)us, f)i rector, ODS 

nALKGROUNi) A^;!) PURPOSl: 

The puq)oso of the 'Jffico Deiiioiirriphi c Studies raid its Aiuui:i 1 
Survey of Hearing Impaired Children ami Youth is to provide, oa a 
naiional scale, infonuatioa and data-oriented services which can assis; 
in improving and expanding the educational opportunities available 
tA.' hearing impaired persons. In ordei* to develop this infomation 
and provide these services, it attempts to collect data on the entire 
iu'arLng impaired, population through college age in the United States. 
Tills population includes those who are receiving special educational 
services related to their hearing inipairment, those who ave been 
diagnosed as hearing ini])aired but who are not receiving such special 
educational services, and those who are in fact hearing impaired but 
whf)se hearing loss has not yet been diagnosed^ The work of the Office 
has concentratoil, to date, on the individuals in the first grouf^, those 
who are receiving special educational services related to their 
hearing imp airmen to 

'Ilie .'Vnnual Survey was begun in response to the concern of educators 
audiologists, legislators, psycholigists , and others working in the 
field of hearing impairment, indicating the need for national data 
of this typec The Survey bcg.m national operations in May, 1968, 
fol l.n-, i r.i; rv.-(i \-<-irs pilot and d eve ] opment a 1 work in a five state 
area to determine the o[)erational feasilulity of a progrcim of this 
nature. ilic initial funding was supplied by the Bureau of Hd ( ion 
l.or ciii.- il Jiivl i L .!i)p'jd , ;US. DcparLihCnt uf iieaith, luiucatiun and Weifan.'.. 
Continued financial support from 1972-1974 was provided !)y the National 
Institute of iiducation and by Cai laudet College. Present funding 
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is provided solely by Gallaudet College, whose programs and services 
receive substantial support from the Departraent of Health, Education 
and Welfare. 
PJLICIBS 

The Office actively encourag..> the use of its infoi-r^.-ri -i ,d 
services and the original data or^ -•hifii they are based, by administrator 
researchers, teachers and other pr:)fession&ls who are providing sex- 
vices to the hearing impaired people, as well as by other individiMls 
and groups devoted to improving the results of special education 
for hearing impaired persons. 

In its work of developing and disseminating useful information, 
the Office has the benefit of the guidance and advice of its National 
Advisory Committee. Among its membern are hearing and deaf individuals, 
admnistrators, researchers, educatoi ^, and specialists from other 
areas within the field of neraing impairment. Every attempt is made 
to maintain a wide diversity of interests and competencies, as well 
as geographic representation, among its members. On questions of a 
technical nature, consultants from specialized fields are utilized 
as particular needs arise. 

While the Office is intended to be permanent and national in 
scope, it does not aim to replace or absorb the work of other programs 
at the state or local level v;hich are devoted to the collection and 
dissemination of infomiation on hearing impaire children and youth. 
Rather, it seeks to facilitate their work through cooperation whenever 
thi-^ is possible. Nor does the Office view itself as the center 
for all types of research in this field. It focuses its activities 
on collecting and disseminating national baseline data on selected 
topics of general concern to those interested in the education of 
hearing impaired children and youth. It seeks to make available 
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lo rc-iciiMv: I s , a dun n i s t rat.o rs , and other professionals the vast 
anioiijit of infonnation It possesses and any special scl^^Lces It am 
voder to thein. 

One restriction whicii i ; ob:;erved by the Office is that no data 
will l>e released which permits the identification o£ :m individual 
student or cooperating progr:ur.. exception to this occurs only when 
a wi-itten release is obtained from the progriun supplying the information, 
Otneivisc, independent researchers using the data of the Annual Survey 
h.ave access only to summar>' statistics or coded information. 

Since the Office of Demographic Studies attempts to promote the 
use of its data by those whose judgments and decisions will have a 
direct or indirect bearing on the education of hearing impaired 
individuals, it recognizes a responsibility to devote a part of its ' 
resources to the evaluationand improvement of the quality of the 
infoimation collected and disseminated. This is particularly important 
because it seeks to establish national norms on the basic characteristics 
of hearing impaired children and youtho Thus, in its dissemination 
of infoimation, the Office makes every effort to properly qualify 
its data c-md indicate r^ny limitations associated with it^ 

The Office of Demographic Studies seeks to avoid associating 
itself with an established position relating to controversial issue? 
within the field of educating hearing impaired individuals o TIuis , 
it does not interpret its o\vn data. Rather, it seeks to facilitate 
the use of its data by reputable individuals or organizations that 
may themselves wish to draw policy implications or test research 
hypotncL-es that are related to these issues. 
DATA iDhhhCTlOA^ 

i)urinvi the first year of the /\nnual Survey, the 1968-69 school 
year, data collection activities were directed towards all schools 
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for the doaf ai-d a rer resont a t h',^ sa^iple ilS"."^ of all special (^lasscS. 



In addit i on , 



re CO I'd s on s t udL-nr s u'ho wc rc vcaj t v i n^^ i t i.nc r:in t so rv i cos 




In all 25,363 individual records v/ore collected. 

Since then t'no Survo\' ha.^: tjroatly LP.creased its coverage of tho 



for the \97[}-:'l sdiool year. Hurini^, the 1971-72 school year, ..lata 
on apprci.xiiT'ately 42,000 hearing im]Kiircd students from ahout b40 
i-'»i)orting sources were obtained. Data on almost 44 ,000 students in 
':'i: programs wore reconved for the 1972-75 school year; these .^4,000 
sti\dents represented approximately 80". of tl-e estimated S4 ,000 c^iildren 
in special education programs for hearing impaired childrenc 
l^ROGIUM SHRVICIiS .\M) IMiBLUlATION 01- IKH DATA 

The Office is accumulating a large volume of statistical data. 
The processing :md dissemination of this information hold wide im- 
plications imd potential benefits for educational, auliological , 
medical, psychological, legislative :ind other services to the h.earing 
impairedo I'oward the goal of fully utilizing the data, the program 
makes data available to independent investigators for I'esearch pur- 
poses, including master' these-, doctoral dissertations, institutional 
level research :rogrr,ms, private studio-, ere. Coi.petent re ;e a rc.ii ers 
arc encouraged to propose iletai led .'inalysL-s of the information to 
furthei- increase its usefulness. In addition to tlie direct use of 
tin.' a''cumii 1 ated data, a second significant value of this largt' vc^lume 
of data is ih" [)oterUia] it provides looting we 1 1 ~ des c ri }u? d 

samples or, a national f)i::is for s[U'ciai studies of relevant variables. 

The Test Oepartmen'-, of the Office luas completed three National 



popular i on ,. 



Over SSO retKU'tii g sources with app I'oxi mate 1 y II ,O0(^ 



students oT'irolh-d In th.eir j)rograins 



cooperated with the Annua] Suivey 



, Ac-uk-mic Achievement Testing Programs, in 1969, 1971, and 1974. 
One result of the 19:^4 aduevemenr testing program will be the pro- 
duction of national nonns for hearing innaired students based on 
a special version of the 1973 edition of the Stanford Achievement 
Test revised for these students. The Test Department of the Office 
Is able to supply the revised test materials to educational pro.,rams 
interested in usin.^ them to assess the.r hearing impaired students. 
Work IS also undei^-ay on analysi.s of the vast .unour.t of data generated 
by the achievement testing projects and by other collections of 
lest information, such as th.e 22,000 nonverbal I.Q. test scores 
gathered In recent years.. 

The Office also provides each participating educational prcgra 
with tabulations of the characteristics of its own students, as 
p.-ired with national distributions and with other significant dis- 
tributions such as those for the state or region in wh'.ch the progra 
is located. Prognims wishing to obtain punch cards or magnetic tape 
compilations of data for their programs for futher analysis are 
provided with these materials. Standard Record Forms are available 
from the Office, as are the consulting services of the Office staff 
for progr<^T,s wishing to develop or improve their data collection 
and record-keeping systems in the areas of student characteristics 
and educational performance. 

The unique value of the project lies in its national perspective 
and in the nationwide network of contacts and working relationships 
which it has developed in the six years of Us existence and w)uch 
underlies all its activities. It is the maintenance of this network 
.-ind the accumulated experience in its use which allows the Office of 
Demographic Studies to provide the national baseline data needed 
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i-y the- r>..M ul- oduc.lum .r h,..rin,, impaired children on :> .ontinu:n, 
has i s , 

I'u- i)rfi.v report. r:uK-i; of it- data in its own ;> uhl i r i : ur; 
series. A lisri.i^-. of the publication:; issued to d^,te ,n;,v i... 
"'"'■^'"■'''^"■'■^^ ""^ ^-p.rtMu: also takes t;,e fonn 

of articles submitted for publication in professional journals, 
report:^ made at professional meefngs and convcntLons, and lectures 
or seminars at 'u'nLversLty training programs and other gatherin,;s 
or associations to which staff members of the Office have been requested 
to make p rcscn ta t i ons „ 

i-iniii<i; i'!.,\\.s 

!'"rin,i^ its six years of operation, the Office has devoted most 
of its resources to gathering ba.sic demographic info^ation on hearing 
impaired students and to the development and standardization of 
achievc-ment testing procedures for these students. Much attention 
has been paid to extending the breadth .uid quality of the data coliecfon. 
analysis, a.nd reiser ting„ 

As the description of the population of hearing impaired students 
has iiT^^roved, it has become possible to begin a scries of special 
studies on wel 1 -s,.]e.-ted samples of these students. Sample studies 
are currently underw iv i„ which fami lies of hearing impaired students 

■ iM-oc.diny farther ini-urnation „f 

relevance to tb.e educational process. rhe scoring results from the 
National Achievement Tost Sr aidardi r.at i on Program of 1974 are being 

-i-'-i^'-ial aarms j-or lieariaig impaiied students will be 
available later m l'.):-;,. A survey of the educational programs them- 
selves locus i ng .,n ri- i ns • rue t i (mki i s.taff. s uppo r t i ng s t a f f , fa^-iiities, 
and c^er-vices of these prograns has been completed, and the i-csults 
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of this ;urvcy will he publisluNl in the near future. 

I'roject.s currently unJor consideration include studies of hearing 
i;;ii-.aired stvidents in mainstream educational settings ar.d of the 
vocational training ;md career education opportunities for hearing 
impaired students, possibly including some measures of student per- 
fomance in these areas. Increasing national attention is also 
lieini; given to the ciuestion of achievement or learning in the pre- 
school programs for hearing impaired children; this may also be as 
area of future activity for the Office, 

The success of the Office will ultimately be measured not only 
by the volume of data collected and reports published, but by the 
SLgni fic;mce of the services it is able to render to these persons 
w!io work with hearing impaired children and youth. ' 



!".u:(ii.Tv u!:s[:Ak(:ii in mr: i-:niiCATroNAL 

rR(M:i:SS: liXAMri.l-S 0!' CUJRRliNT 

Ri:!<i:Aur:ii on^ piiRriii^Tiov anp rbaoinc; 

Horace N. Reynolds, Chairmjm 
Department of Psychology 

I would like to begin with some general comments about the 
educational value of research, followed by some examples of my ow^n 
research ideas aiid projects „ 

Basically, the educational process involves teaching and learning 
on the part of both the student and the instructor. The student's 
primary responsibility, of course, is in the area of learning; but 
the student also assumes the role of teacher, for example when 
participating in class discussions, explaining thirgs to other 
students, and even in ^mswering examination questions. 'ITie class- 
room teacher is involved not only in disseminating information 
(the teaching function), but also in acquiring new information. 
In many ways, it is the capacity and inclination to acquire new 
information which is the mark of an exceptional teacher. For a 
faculty member, the learning process occurs in many ways, such as 
reading professional literature, and discussions with students and 
colleagues. But often the most significant learning occurs when 
a faculty member conducts his own research on a topic of professional 
interest, and importance. 

When a faculty member assumes the role of researcher, he becomes 
involved in a process of learning through discovery which adds to 
the general foundation of knowledge, which is then dissemin^ited 



through rho inscnK:t:o,..l process. Looked at this way. rcsoar.h 
aiiJ toaclur.. a,v in t.. rrc lated and Intordepondent functions. The 
.4ood teaclKM- must research ins topics hefnro teaching to maintain 
curroncy ..,f knowledge mid adequate depth of coraiirehens i on . 11,0 
researcher becomes a teacher through the dissemination of his re- 
search results, if not through presentation of his findings in the 
c i as s 

Th.us, research is a natural function for the faculty memher 
•■^i'^-'*^ i.D.mary responsibilities are in teaching, rmd it might be 
'■.vpect.v! that involvement in research may increase one's effectiveness 

Mi:.iructor„ In fact, a number of recent studies suggest that 
this is ui'tcii the case. 

i! i-esearch is a desirable function of the facu Ity. menihe r , 
taen the college or university must provide an environment which 
encourag.es and stimulates research activity, ITiis can be done by 
rcwaraing individuals for research effort through merit increases 
..:ul promotion; by providing facilities and even financial support 
(v-.hen possible) for faculty research; by providing release time 
from teaching responsibilities to enable a faculty member to pursue 
a promising research idea; and by encouraging faculty to devote 
sabbatical leaves to the development of research. In such a supportive 
environment, a nucleus of research-oriented faculty members can 
provide an incentive for other faculty to initiate their own research, 

l"""'^^-^^'^"als, research is an intrinsically rewarding activity 
which, when established a-; a goal by the institution, cmi proliferate 
rapidly. \ moti.-ated faculty member will make time for research 
thnuiuh mvr- ctifvl'iil managf-jncnt .-.f time and effort. This cai. be 
done without a detrimental effect on teaching; in I'act, often the 



effect is henui'icial. 

The symbiotic re 1 at i on s[i i p between research :uul teaching is 
also reveakvl by the fact that reaching; experience is often tlie 
source of research i.deas„ For exaiuple, my ov^i experience in reach in 
Gallaudet students made it painfully clear that the average deaf 
student has a considerably lower reading level than the average 
hearing college student. Of course, tlie language and reading defi- 
ciencies which usually result from pre lingual deafness are widely, 
reported in the literature, bur my own experience with the problem 
in a teaching situation sharpened my awareness of the mai^nitude of 
the probh-i. Shortly after 1 c^up.e to Gallaudet, I began doing some 
research on reading. hW studies with Gallaudet students have been 
largely descriptive so far, but have revealed that the average Prep 
student reads at a level comparable to a seventh or eighth grade 
level for hearing students^ This is far better than the average 
16-year old deaf student outside Gallaudet who, according to Office 
of Demographic Studies findings, reads at a fourth grade level - - 
■it- tilt; threshold n\ " t'un c t i ona I literac}'." Ilov;ever, it is clear 
that the average Gallaudet student should have difficulty leading 
advanced col lege- leve 1 texts, ai^d the personal experience of almost 
every teacher at Gallaudet confirms this. 

Some of my work with prep students In the O/q^erimental Prep 
Project revealed some other things about reading. If we look at 
the questions following the reading selections on reading tests, 
we can divide them into various categories of reading tasks„ We 
can then compare the performance of our students across these readin 
skills, \'ery generally, it tunis out tiiat our students do relativcl 
better on ((uestions involving con-;rete facts, details, and relation- 



•^"'''■^ ''"'^'-'^''^ "-^ ^--'i^u; selection, They have- mo rp_^ Ci^fch 1 ty 
WLth 4u.sLi..ns wh,.h r.,ui.,v int. nnvtat hu, , rc;:.^,^:^^ orunder- 
standin, r... i :np 1 i cat i .ns of whar thcv ^,^/1^,e.o rosult. a,v a.t 
•^urprisin,, i>„t provule pan of ... empirical basis for the devel- 
opnient of remedial readiiu; programs., 

. .^-K- studies on readin.. have also revealed discouragin^ily little 
'">Prov.:nent in read.n., ability from he.,anning to end of the I'rep 
y^nr. This Ls true in spite of the intensive instrucrion in Gnglish 
■■•■■■Kl praetice in readln.^ wfu ci, students receive during the prep year, 

'•:^^lated to this, a study which 1 Just conTi^letcd this spring, 
■^i...wed i.nificantly better reading test performance by sonl. .re-. 

' (nintn or tenth grade level) than by iVep students 

'•seventh g ade level) at (Tallaudct,, However, most of this difference 
appears to be attributable to attrition, which screens out academicaJ 
weaker students between Pre], and sophomore years. Although my .n- 

-'-l'l'--t.., tnere is the stron.u p.-ssihij, 
that les. measurable improvement in reading ability takes place 
J'.iring four years of college than might be hoped for. I am reluctant 

rhi.. .ithout further research, but I do have some con- 
fidence in tiie validir;.- of tliese results. 

These fm.iings may indicate the importance of .developing better 
P'-^^Krams of instruction in reading for deaf children at the earliest 
Pos^inle a,e, during th. crit^ a] p.:-i., f-„r language learning. 
H> the time a student reaches college age, it may be too late in 
i>--.ychoeduca; ional dcve 1 ep.n.-nt to achieve substantial imp 



rovrrnei! : 

VL-n our ])rL-sent level of cciu-ir i (hki 1 
I i ^ f 1 V. a t i • >!i . 



A ^^ccond source of researc!, ideas i.; persona! onservation and 



iLiiecdotal i y\ format LOiu ror some t Line I have heard suggestions that 
deaf persons have superior visual abilities, as a f^m of coiifi^ensat ion 
for their auditory deficit. In additioHj I have noticed that so^ne 
of my students appear to i)e easily distracted by visual stimuli 
occurring in the peripheral field of view. Since my background is 
in the field of visual perception^ I am in the proces; of studying 
some of the visual capabilities of deaf individuals. 

I'or example, 1 am planning an experi'ment to study attenti veness 
t pr ripheral visual stimulation in deaf and hearing subjects^ 
It is reasonable to h>7)0thesize that deaf persons maintain awareness 
oi' events going on in their peripheral environment by develop lug 
g^.eater at tent iveness or sensitivity to optical information coming 
IP. through the peripheral visual system. Hearing people, by comparison 
might not develop such a high level of peripheral visual sensitivity, 
lM.v:ause they can rely more on audition to maintain contact with 
events occurring in their peripheral environment. 

Anotbier j^erceptual problem which I am currently studying is 
visual, sequential information processing. Because deaf individual 
learn to use their visual system to receive the rapid, sequentially- 
;;cesented symbols involved in signing und f ingerspe 1 1 ing , they may 
vlcv^clop a su]v:Tior visual ability to process many kinds of sequ- - tiai 
information. This hv^io thesis is currently being studied using 

r- . ^ : i • : ; • m' . ; iivl .^. M\i d ; s 1 :i \'s , a ful i n i r i ,! 1 r^ui ! r 

are being analyzed. 

1 1 i - an 1 1 c i p a t e d th at t h i research will be e xt e n de d t o e .x - 

po r i ;;:e n t a 1 s t ud i e s o f o t h e r v i s ua 1 ch a r a c te r i s t i cs o f the ' b^ -i f . 

Tile i mp 1 j cat i ons of r-uch I'esearch can })e s i np 1 }• , s t a tetl . I tlie I'.-tf 

in ve de ve 1 o [)e d v i s ua 1 c ap ai ) i 1 i t i e s wh i ch d i f f e r f ro m t h os e o f h e ri r i n g 



P<'opK-, kno-w of t:h..o characte ri sr i miohc he important in 

iMiderstaP.Jin,^ how vi.-u>al i n fo n.uit i o„ .l„nii.l be presented to the 
deaf. Sueh knowle.ioe nu.hr hav. pracr:oal ai>plicnrioa in man. areas 
:^'u-h ,Hs t-,. aevelopnieP.t of innn-oved visual aids and instructional 
in;iterials for Jeaf individuals, 

A fiaial area of i n vest i j^at i on which 1 would like to mention 
is concerned with "Comriun i cat i on nist.uice"'- the interpersonal 
■ at which people feel .comfortable .nen communicating in 

■1 tace-to-face sit .. t ion. Communication distance varies between • 
cultures, as Hall has shown, :uid might differ between deaf and hearing 
people. Vor one thm.o, when two deaf people communicate by signing, 
a certain ajTiount of physical space between ti.e K-dividuals is re- 
quired for signing to take pir-ce.. i-or this and other reasons, we 
have hypothesized that communication distance will be different for 
deaf people communicating by signs than for hearing people cominuni cat inj 
by voice. During the past year, Mary Moyer .and T have been studying 
tiiis problem experimentally. Mary is a student from Washington 
Col lege, who spent her senior year at Callaudet and v-rote her Senior 
i-'ajier on this i-esearch.. 



RESEARCH ON COMMUNICATION DISTANCE 
WITH DEAF AND HEARING SUBJECTS 
^!arv Mover, Psycholocy Major 



'ihis is an experiment on communication distance in pro- 
foundly hearing-impaired and hearing students. Communication 
distance is the space you place between yourself and others 
during a conversation. 

The hypothesis of r.he exp;.imenr was: a significant dif- 
terencc will be found in the communication distance between 
hear:i ng-impaired students and hearing students :n a coti- 
trolled standing dyad situation. 

The subjects in the experiment were divided into two 
.i^rnips: hear ing-impaired and hearing. The h e ar i n g ~ i mpa i r ed 
women were undergraduate students from Gallaudct College and 
were chosen on tiic basis of being a) profoundly hearin;,-im- 
i'.:;-ed, b) preKngually h e ar i n g - impa i r ed , and c) have u>vd 
Si:Mi Language for at least 10 years. The hearing women were 

■ ith-r iiraduate students or special undergraduate s'cuclents 

'"i a i 1 1 11 d e t Co 1 1 e v e , 

In the experiment, each S entered a roorn where an V. kh- 
sitting. [• got up as the student walked in and bo.h con- 
versed brief'ly while still standings Then the student sat 
>-:'>wn to take 2 testb;« This I[ was a hearing person who (/uni- 
ri'nicated in voice with the hearing students anri in si - 

■ - : : ; fK ne:i r i n i;- i nipa i r ed students. Hecause h was pr.>:' .out 
r. Air.esian, it was assumed H seemed like a h e a r i n g - i rr ,) j r d 



1 f: 



person to heririn^ impaired .stucicMits. While £ and the student 
were talkino, -nother H snapped pictures of the 2 people 
thr>nii;h a one way n,irr;>:-. Th.se pictures were used to record 
and measure the c oniinu n i c a t i o n distance between the E and the 
s tudcnt . 

The results of the measurements of the pictures were that 
hearinj-impaired women stand significantly further apart from 
the h than did the hearing women. 

The most important conclusion of this experiment is that 
hear i np,- impa i red f ema xe s t ud e n t s who are strangers probably 
-tand f-rther apart during a conversation in a controlled 
s c and i n;^ dyad situation than do female students. 

One vnlue of t iM s finding is that any person commun.ica- 
' • ■■" ' with a profoundly h e a r i n g - i mp a i red per- 

''rr' ' ■ hearing- impa Lred and who has known 
' ' ■ years need not be of fended when t he 

seems to staiid further apart during 
'■' " " ^ ! ii - li a r i n g - i rn p a i r e d p e i s o n i s o n 1 y s t a n d i n. y. 

■'^ ■ '■'"■■•f coinfo rt al> 1 e c o m;n a n i c ;.• t: i o n distance. 
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nnUCMiON, INCOME AND JOB ACCESS 
lr<i Winakcr, Department of Economics 



As you c:in tel. from the title this paper intends to 
cover three broad areas relating to the cultural and social 
orientation of deaf individuals. It will become evident in 
a r e w m i n u t e .s that s o ;n e knowledge exists in the area of income 
determinants of the deaf, and that a great deal of knowledge 
IS needed to fill the gaps in the two remaining areas. 

1 thouwju it be.;t to begin with the determination of 
deaf incoir.e, and show how education and job access could af- 
fect the earn, in gs of the deaf. In addition, areas of re- 
search need as 1 perceive them will be pointed out, 

W !i i 1 e data exists on the income determinants of hearing 
impaired females more extensive income data exists for hear- 
i n im[-.:Mred male-.. Because of this I will focus in this 
seel ion on earnin>r, determinants of deaf males. The 

■ trniiii^.s of a hearing; impaired individual can be pictured 
'i depending on the following: 

[) i s c r i m i n at ion 

Quality o f ^E d u c a t i o n 



1 I'i {• 1 n e 1) c e 



( I • e a f i: i ]m\ 1 n s 



T nn a t e ha c k 



[,n e k o f Ab i 1 it 



La c k Pn e r 
f n e s s 



■ i • oi income d e t e r m i n a t i C' n r.u^] 

tri'.'d x-o r| li -u) I i t" \' vari:-'!)- p u i: s in order to r e s v t !m- ^ i :> - 
•iirir;in-^^ > > t' '.-a^h r> \' t f\ e s [parameters a ineoin-j ' " e t ^' r::n n a n t s 
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A s all f) f y 0 u know t h e 



sap between what social scicnc 



researchers ideally need .n tor.s oF data and what i. usually 

The attempt at quantification of the ' 
variables .n this study was not an exception. However, certain 
'"""""^'^^■"^ — l'^'^^-' Tor :nclus:on .n a ..odel- of the 

i---ne deternnnat.on of deaf .ale colIe,e graduates. ' 

^'^^-'^'^1-^ ^-'^ -T'-^ --d .a the .odel were the xnd,- 
■ "'^ abinties, .f the individual had an MA 

-^t, the person's father-s s-e class, work experience, 
tiu- individual's abxlitv measured by GRR c,uan- 
1 ^- ^- u p:i t i o II a 1 d u ni m >' a r i :i b I o 
The r t?sn 1 t s o f t h 



a n t i I n t i V e s c c> r e a n d 



1 ana 1 y s : s wa s a s fr 1 1 ows : 



1 r ran 



'^"^^^ '"^^''^ '''' --^^^----^ equations (see cha.r .n 
'''' MUeract.ve c o u n . c: a t: . o n ahUuies added about 

)'--iv earninos. of the.e deaf .ales f n o n f e d e r a 1 1 v 
^^'^^^^'^^^ Master^s HcM^rce resulted in an 51,800 per 
^" ^'-i i II :^ .} i f r.;rL-a I i a ] 
■■^^^Vcl - :?7. ')() jM>r S( 
) r t." a ^- e d r a r n i n s 

' >^ '^;'a t i ve side it k; 



, dU'^ntitative ahility added approxj., 
^^orc point cr. earnin^^s and work experien.( 
ly i350 for eacii year of work. 



r<Mjnd til at ToM.^i>,.vTe 
t ii a I'l pi on t ea c h e r s ^ . Thii - 
■ '-^ ^ ^- i nd i K i diia 1 ' fa i he r ' 

^ ^ '^-'^^'t rs fvid t h- e vp^.e ted 
^' ^ ^' : n a n : s of ea r n i n v - 



) e i o - c o n o ;;i i e 
''^^ 1 ;ind were s i - 



; -'HI 



^' c d o ru' I . j" ^ h ( 



1 SI !^ n 1 1 I e ;i r 
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on.ly s I o n i f 3 c .'I n r paranioter was their level of education, 

A furtluM' inals'sis or* the impact of the Master's Hei-r'-r 
on both heariiix: impaired males and females reveals that thr 
possession of this de^qree increased the human capital of non- 
federal ly employed males between $ 2 1 , 000 (S.O-o) and $30,000 
(5.0':.! and iner eased the human capital of nonfederal ly em- 
ployed teaching females between $2b, 000 CS.O",") and S57,000 

I :> . 0 ) . 

These two findini^s have led me to begin a study on the 
i)roducti'>n o\ education amonc^ deaf residential schools. Be- 
c^^i"^'- of the increasint; awareness of the impact education 
has on our econom\', economists have begun to devote more time 
t r, this t\'fu^ of analysis. One reason for this is that si ace 
iT-c of the ends of education is an increase in human caj^ltai 
: n u p. d e r s r a n d i n o f h o w education is produced be c o in e s c r u ~ 

■■• t t h i ^-^ ti/nc rhe iiuestion of how education is prod, uccd 
i ■ : M p. t h . i d o n t i a 1 s c h o o 1 s y s t em c. anno t h e a n s w e r r d . 

y I do iiavr a 1 i ^ t: .'m" (juestions and soiiie observations 
■ ' r - M ! ■ r' (Hm] c t i vui of o (i n c a t i o n , 

i '.■ r :i i t h ; ■ individual that is i n v t - s t i y a t i n t !i v ]^ vo - 
• ••'■'•'^'^ f '-ihrjari.:n within a school system will hav-- in I; i s 
■ M -Mii a clrar dvt^ined s^^hool^s output ^r ; • r " d t i * mi 

' 1 • - r , in.- I'lu .- r h ■ t w a r c f u e r t a i ii r. r o b I c:^ s . n tu 



overall ,oal of schools for deaf students may be the p.odu 
tion of knowledge, a hi,h priority :n the s t ud en t s' e a r 1 y 
vears ,nay be placed on :. h e improvement of lipread.ng and 
speech abilities. If th,s .s trwe and the i n v e s t i g a t o r s • 
assuinption is not correct the result may be a m i s s p e c i f i c a - 

^'--^ P-..luction funct.on. Thus, the s p e c . f . . a t i o „ of 
th. -Koals' or schools serv.ng deaf students is an area that 
^••'--'■^i be explored. However, ,t n,ay be extreme.y d.ffxcuit 
to arrive at a def.nitLve answer to this question. 

Another related problem can occur even if both t b 

->-i researcher do agree on the -output' goal of the 
'"'^^ problcn will occur if the students within the 
''"'"^ i^'^'^^- ^'^ ''iKh a priority on this ,oa i 

'^"'-^ '-^ case, e.en if the ,npnts 

-school svstem-) would maximize outPMt 
-'-^^'^'"t^- -i" not reel that this output suo.id 
'I '-'-^^'it in a inisspecif ication of the prcduc- 

ruacon. The specifuat.on of what students themselves 
''^•■^"1'' ^^l"' 'Output goals of schools ,s, there- 

t o r e , i< \] ■) r h < 



^^■r ar-a tlint sImmiM prohnhly he rcsv:irchvd . 

on t p\] r (. \' 



' ' Hri.-flv focused on the 



d I'o c li s 



' ^^-^^^ --^^ ^ i^-' ch.n.o dire. r ion an 

rrn -ial :M' c a - - a 1 y caiurat huia 1 inputs, 

' ' ' ^ f' — ! i !. ,1 :■. ai I > f, I h .1 T , , , 

r r 1 ;■.;■;:!;.. , : • ^ • 

' !i a - : f. 'pp-. t i o a i ■. 
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raised in \'\y ;n i rul if this would he a s i n i f i c a n t deterininant 
of educ :i t i o!Ki i achievement anion hearing impaired students. 

In atldition, other s (U' i a i variahles ma>' he iinj)ortant 
from the standj^oint of deaf education. Some of the variahies 
that come readil\* to mind are (1) if rf.e parents of the deaf 
chiUi are hearinii impaired or not, (2 1 the tyr'C of communica- 
tion used in the home, ( ."S ) the number of siblings in the 
lamilN- and if the sibb lings are hearing impaired or not, 
ivj^search in this area, is currently being pui^sued. 

Aim t her vital educational input is obviously the stu- 
.1 c n r s r h c:■^ s e I v s . Si n c e s t a n d a r d i :: e d t c s t s c o r e s a r e g, e n e r 
aily used as the measure of school output a correct dott:r- 

i n 1 1 i n of t i our put recjuires that students all t r v 
■.'jually 'hard* nn t h e :« c tests. If this is not ii o case, 
•■'•re^- useJ. to measure t iic- output of the school or school 
/ '.'."ill noi he a irue r e f 1 e c i o n of schoc^l production. 

r f^. i rhi.< i r a lias showri that students from d i i" i'e r o r. t 
'■■J ^-^^ r>)undr. !^-r all try equally Miard* on tests, Mou- 

■■'■rv 1') tM" 1-.':'^ 'j'' my knowledge no research has been 
■-■■ri-'^d '>ur in : h i aT-ea amoiu;, h e a r i lu: imj^aii-ed s t u d (.■ iM. f , 

'Tiri- \ ]]- ht-ai^ing Mnpair::'d stLuient iias f : n i s h v hi^/ 
rr^o 1 ! a , af:d b-'fore e / - h e can bej;i!i earning :i 1 : v i n i; 
!' ! u^ t!i;jt lof. :; 'nu:"! 1^ e available and that tht' 

• i ^ Mr',"! i ; i - 1 i \' i a u a 1 must be able to aavc n.-c^'S-. ' 

■ b '■ - ' ! > ^ . Willi,' > i-i ~ - r e s (• ! r c h h ,i > b ■ ' n c a i' r i '.• d nut i a 

r ;'■(■; ■: : : i ■ ' i ■ !, o imM i I ;i ■);.; ;i , ■ . - ■> !■ 

• r u ■ : '. ; ' ;. ' v j I i - ■ n ' ■ •; * v; t • p M i> ] 3 t ;■ -! 1 1 ^ p o r t a !' i ( h ' : m « ' ' ; ■ 1 ^ 



access tor tho liL-aring imp:iirc-d. 

«o.ea,.ch in nrea is cvre^ly bci„„ .,„dcrt„Ke„ hero 

M-e spec.fi. any this study will procede in the 

f n 1 ! ow i lit; man nc r : i j-s - ^ ; i 

, n mail survey of selected hearing 

-'PaM-c.d individuals in the Washington Metro Area will he 
-->iucted^, second, interviews will oe held wUh a s.aUer 
^'"'--^^^'^ -.roup in order to ohta.n .ore de- 

^"-^'-'.e of the prohle.s these persons have encoun- 
tered with public transportation. 

>-'Ped that these two sources will prov.de a prob- 
'''' ^ Proposed sui.tions to these problenis as well 

'•' ^ .i c c, St i, c n e i t a n a 1 >- s i s o t' t li e s c 



'^he study Will be a deter.. nat 
""'"'■'-■^ ■^'--■'■■^ public tax system. 



soiut ions wil ]. be made 
ion of the 
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A PROi'OSAL l-OR A i.'liN'THR V OR RnSFiARCll ON COCHLEAR IMPLANTS 
lienr\' Tobin, flrad'iare Scliool 

Sonic th in new i ha[^penino, in the area of deafness and 
rhe attempt to trv to improve hearini^ ability. Most of this 
work has been I'.oing on in California^ This refers to the 
cochlear implant. Some people are now calling it the audi- 
tory implant. What does this involve? It involves the di- 
rect electrical stimulation of the inner ear. This is done 
hy sur;;ery, There is an electrode inserted in the round 
window, of the cochlea. That electrode is attached to an am- 
plifying device like a hearing aid, A microphone p i els s up 
the s.v,,nd and transduces it into electric stimulus in the 
'■ar '.'.hat docs that person perceive when he receives that 
i inu 1 ar i on'.' Is it real speech? No, not exactly, 
almost like sjieech. It seems to follow the wave cnvel- 
'-,>■.■ and rhvthm pattern of speech but it is still not speech. 

wlio arc receiving this cochlear implant? 
■'!"''''•■'''>. individuals who have no ability to hear 

' in li vidua] can already iiea- wave envelope 

l".Tring lid, che.i he is really not a rood 
c^.ci.lear implant. The individual should he 
''.hi lite to hear or use a hearing a i tl , 
'"• c -Mid ) .i t " rhns(- who are post 1 i n u ,i ! - 

' •• ili'-iu.e t ii.--y alre.i.iy know .-omethiag, a.ii^Mit 

' ■ " ■ ' ■ i ' ■ ' • ■ y ■ ' I M I I ! .1 !■ I.; ! • ii r '", wa, \- 1 a u j' u I ■ - 

^ ' ■• '■' ' i'-! ' h - 'a:'!, sj^'cci] . ilav i r: : r h i ■ 
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irnpiaiir in \ he en v Joes not immediately j^ermit the person 
to L at oil on to that new i rina r ] n r; , What is required is a 
V e r V 1 e n >; t n y p r o a :r of t r a i n i i ; y i ii a i,i d i o 1 o y i c iKi b i 1 i t a t i o n 
We think that with individuals are born prelin^ualiv 

deaf the princess will be oven lonyero Why is this of concern 
^ '■ 'i--^ ' Tlu)se of [\< hei'c at (laliaudet feel a sense of re.spon- 

^ ^ ^ i ^ ) towarel hel[>!ny hearing impaired individuals to im- 
pr^'^ve llvjir qualit\ of life.. This new technicjuc represents 
:n 'MM'^"^ ^'^^ i t ^' to obtain soi^e h e a r i n i; if you have no heririui^. 
1 i' a -^ii f r i 0 i L-n r nn;nber of \^ T I i nerve fibers are vlahie, the 
total !\ deai^ individual oould he a candidate for t!ie pro- 
^■^'^^^ir.-. Wv have reeentl>- subniitted a proposal to MM, Na- 
t i ' ^ ^2 a 1 1 1 1 s t i r u f e o f \ e a r o I o y, i c a 1 C oniTtU. n i c a t i o n D i s e a - o s a n d 
"t:-'4v. rhr yM-oposal cover's a period of seven year- ar.d the 
■^■^■■■if"- ■■ ■■■ f ooni;nittee a e [r,yself, Dr. Balas, Dr. P i o 1. e t t , 

br. (■ OMMV,/ r t^ a n d Dr. Williams. We are very much coacei^nod 
ti-.a^ w*.- ht> pr<^par(Mj to ct^ntribute to helpirn:; those h e a r i. n y 

;;y'.i i r.<i i n d i v i d a ;i 1 \: h o are y o i n y, to receive an auditory 
^nipl.-Mit,, \\c know that t lie re v; i 1 1 he individuils w::(. will 
r''cei\L- t in ^> i;nf)iant ev/n thouyii we are iK^t select i a thoni 
b-- p.i:* -H' I ho- rr search p im^ y t .i m We not.^1 to be ]-L'ad>' to 

■ f '•■ ^ ' ' ' •■ " o 1 p thoin adjust and learn to the :iu-st. 

•':i''-ti>- u of t'i-;r : : w auditor}' siyn"ii This f) r n e e d a i' 
' ■ ■ ' ' ■'" ■'^ 1 iii n y a ; a v' a p u n c t a i' e I' !i i v. ill p r o 1^ a ii ] \' 
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iHi; sonuM [i i :i ; i ;) p ro x i m a t i n f; speech. 
lll^ ^^LilJJjli:. • ^ II n n c 0 m e n t o f f i 1 m r 



rd in i: the cochlea 



p 1 ,! n r. . 

'-"-^'-'■-"^ '---hU-ar ,.i,,nnrs: A„v phvsic.l .h.„,e that 
•-■aus.vl to the iiHUM- oar by tlio implant? 

'^^ ^i^'niTicant .han.e in the i „ „ e i- oar 

no Jai:!a,v,- , ; a resii 1 t a 



'• ' !■' ' > V r i; i; t U r r 



' Oct rede is not dama,>;i„, 

of the cochlear tissues. There is r a i k 
i:':-. >i!'ilt i pie olect roues instead of 
! '.hi - i-ia V d 



:i s 1 nil 1 e e 1 ec t i-i-d e 
• ^'.'nc indi vidua] v. ho has had an 
>-^-^^"-^^ ^>^^ JifficMtv with the ear 



r 'C a 'o; 



! 1 ^ ■ I' I 



I- 1 



■' "'^ ' '^n c or t i c ,a I i 11) p 1 an t s 

'"'^'^^11- in Ilta!) ha. done some work in this 
' ■ i '••■'1" !>:'ve had thei r head opened 

" ^' -iin-^-ult procedure. The auditorv 

^"^ accessible as the visual 

' ' ' ' ■ '!-ini',e r o f j „ fee t i (mi . Fh i s nr.>- 
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REiShARC.M \l:I:l)S OF TI![^ G A 1. 1. AIJ 0 T COLLEGF COMMUNITY ■ 
\{ o !^ h i II B a 1 1 i s o n , I i n » i i ^; t i c s K o s c a r c h I. a b o r a t o r v 

V'or t h i. s mcetinn, r.dccidcLl not to talk about my own 
research on language, not because I don't think it will in- 
terest you, hilt because there are some things which bother 
me ahcuit the state of research on campus, arid I want you to 
s t a r f w i > r r >' i n a b o u t t h e m , too. 

In the title I included the v.ord "community'^ because 
(laliaudet '.'.o'lviiv is nuM^e than just a c o I 1 e e - - i t * s a very 
special c o n. inu ii : t >■ of im: o p J e . It employs many of its own 

r a d u 1 1 s , I: a-; :> stroiv^r alumni association, many of its i;rad- 
•i^i^-"^ ..(M'k ' li ti'.' i :.:hhor uui states in fields related to deaf 
-.ducat I'.wi, and in v]:i:\v -thor ways the collei:;e serves as a 

f '■ T'^' r c>M:ii]ui a i T y ^ n a t i o n a i a n d i n t e rna t i ona I activities 
if-' a • '1 . : : n ^ , 1 J i s a r e e with t !i e view that Gallaudet 
^'.'^llc^l^^ i^ iu:-.r a.- t- >' s :'i a 1 liberal arts college that ha]^- 
l'^-'-- ' h' t -c, ■ s Indents, !: is a special ]^ 1 a c e because of 

t h. e nt-)j)]c : ' :o school here, work here, t e a h here, remain 

' '-i'' M- V'! 1- I d u a t i o n , marrv each other, and develop 

•ne:: ^^\-:[\ v. a y ■ \ >. \ :.■ ■ t, ; i r, i ^ , i t i n y .lad interacting with each 

^ • ' j a i ) ,i I I a u ,: e t < ( ) 1 1 e r ^. m m n n i *■ \ i !; ; i n c (i neat i o n a 1 

e>":i:n;inif. ■•; i)v"pir \,ho n ]' ^ adjust iiM^ to life by :u1 j a ^ r - 

i a y re • • i ; ; • ! r •■ ^, d by ; ^ ] v ] n y n \s w a ;/ ; j f i n t e ]• m c r 1 :^ . 
N>'ri-' ,>f t ■: -^t fliiiir. a 7' wcl! ■ : a d cm' s r ■ v". d bv anyrMic 

bui:: : ta-;' tv-.-.y^x i - r m • (".■ d ; a , . >''a!i h..'..rd the paras, 

"soci-; 1 d ; 1! '-^ r • n ! d e ai" ]-:M,Ti]r" a iinmber of f i m e s .. ■.'(■]■- 
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sonally, I don't like to^ think of the social aspects of deaf 
people's lives in terms of "adjustment", but in terms uf "liv- 
in;^". The bio question f(.r me is not how deaf people adjust 
to thv denr.Mds and standards of the hearing world, but. how the; 
live w h e n t h e y '■ r •> r e 1 a t i v e 1 y u n h a m p c r e d b y press u r e s f r o ni 
hearin. people,. This is a rare situation far many deaf peo- ' 
somethinu open to study here at '.Tailaudet Col- 
'^'■^ = question is how deaf people conduct their 
lives and their h u s i n e s s - - a o w normal deaf people interact and 
von,:;u,nicate with each other. The Greatest resource of Callau- 

^''^^"^-^ its people, and its Greatest research efforts 

siiould he cent.,-red on the lives of these people. 

One of the interesting things about most o r g a n i r, a t i o n s 
■ni.i in-t itui ions "serving" deaf people, both adults and c hi 1 - 
■ir-n, \:. that there is a large emphasis on the work "deaf- 
■i-'ss",- Deafness starts as a medical disorder and taints the 
aerson w!u) has it. Deafness means tnat something is wrong, 
wron.i with the ear'. People who work in speech and hearing 
s.-iences are fond of classifying deafness aV'a ^ 1 a n g u ag e path- 
■ ■ '-onununi cat 1 on disorder, as well as a handicap.. 
M'-ic-ral public and many people i n..d^ a f - re 1 a t ed pro- 

't as a handicap. Thos.^ develop into sti.-n,.:- 
^ ^' '■''^'■•l ' th.'.t haunt the lives of deaf people as they oro- 
- ^-ervicc institution to n o t h e r - - f r o m t h. e o c- c c h 

hv.-irin,; c ! : .i i c the vr c ■■ ^, r^o o ' Id the t h ■.• ■;rli.i„i t , 

• ■ '-i''' < 1 • I a i 1 ;r i : ■: ,■ 1 l , i.,. . r ! i • e r : ,i -. 

'■••^•T'' ' : i t ion c --n.-' .-.riicr re ha h i 1 i ! ;.. t m 



th-^ bi I i.^ln-S of ,1 r. .-..M-;: .-OM;- r('iir :i.:iro 

'•'■M' \d[\\i:' and Children", took i)]:u;l' d u r i iu' is- 
^1):: ov. : :ircn l counsel i in;. d'-u' first thjiii /anco 
'^^•^^ there were no d,af neopl- on v !^ e nanel, , it., thi 

"^-^i^'h oi the discussion up to that, point had eiiipha- 
^l'^' very special effect that deaf people have on the 
^ ' deaf children, especially with le^ard tn lanwu:i!:e, 

■ 1 1 ad la-tMent, !;ienta] health, and education.. Iiurinp, 
pa..ol discussion, a deaf man made a comment from t hi e 

J^^^ «rated Iha'c, as a member of a family ] which, both 
^^t"> aru'i v^randparonts were deaf, he ^:,T'ew up feeling norma] 

s ecu r e fa m i I y s e t t i n g „ Upon c n t e r i u \i s c h o o 1 a t the a 
(vur, hv-..;over, he discovered that he was bot.h abnormal and 
-^nppeM,, The attitudes and po'icics of t - people in the 
^^Is .:iade h i ,n feel that way about h i to s c 1 f „ (This man 
uat-vd from CallaLidet 10 vcars apo and now has a PhO.l It 
sch(M-. Is and o t h c r ■. i n s t i t u t i o n s that make deaf peo;lc 
inferior and handicapped, and thus retard their devoloj)- 
I J y t a !Mi i s h i n l; t !) e i r s e ] f - i m a \\ e „ I s u .t^ e s t t h a t t h e ; t 
" tins attitude on r hi e part of Institutions i t !i e em- 
:s on deafness as .an i f f 1 i c t i oti , rather than as siii'['l\' a, 
>'l.^'"j: "Js • ' ■ em p Iki s i s o ri • f o r c e d c ;i a n - e a n ..I e o n f o r i r \ 
'i i ■ ' f a : c L- p t r- n c e . 

Ml mnv. r h emr'ii:-;is ["i-um (ionf?!"-. ■ 

^ f i <-"• r e at ' . a M a u d e r , a lu' this ii a s ro i e h t < ■ s a \' i > u : 
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*M 1. h'- t !■) I! 1 ' v' ■■ !)( w i* !' i J. :ii)\)i!t 

'^nJ ]v:rtly on: o i' 'j u i - i r \- , hi:' tlivi'o 
' ^ ^'M-- c ] a r i n i: i\m' i a ly.) riii a t i .hi likv 
iw r .;r hov) Is i'o r t hc^ .1 - a f , ^ ^^c i a 1 s i c o 
■' ■'^ ' n i a ^; i i: s V i t ii r o s , i;io:i t- a 1 Im; a 1 ; ii c r v i - 

' y y i , a lul o r a ii i :: a r i {) n s o t" t h '.■ 
II (.-'a J r (■) know how J, cm f a. d u 1 t s Sj^^Mui t^i:-ir 
n ( h ca;i , and ht'U t !u: } view the WiM'ld, ■ i r;, ~ 

Tn.L-7*c is a need for ] n i\) rvuii I \ i\ u h i e 1 
d I ) >■ r h e r i i: h t k i a d s o 1' r e s c a r e h - e s e a r e }i 
t :i 1 e a h e f e a r C a ] 1 a ;ul e t C! u 1 1 c i[ c , \\ \ \ ] 
* =^ ' ^ 1 [ 1 a '1 d e t i'o r f h e a n s w e r s , o r w i ] 1 r r. e 



u 1 a 1 



a u _^ y- ard i^no {MT^pMsal this na-.i' iiir. 
a r r s e a r e h i w ; - I i r u t i o lu M d I i • c t o 
I s !! a a t I h a t ■ • ah 

]\ e s e a e h - mi D c : , : u ;■ - • 



a I" I 1 s a 



^ ?. ! r I r 



' r e s 



. t.- a ! ^a 



1 1 ; 



a ( ) t 'w • • a n 
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y '^r ^ . T!io loose federation of eoo;^- 
:^oi!v owcrn r\{:h1 no\. ; what U( 
''V y ^ 1 ]\r a J ill i fi i s i r:i t" i o ii r li n t 

i •^^■'^■v ^ t 1 1 aiuiot. Col 1 e can- 



n 1 a , 

h with :i a 
r o a i i ■ • ■ . ■) : ■ 



' ^' "!* s e a r c h r i r i t i e s , h o a .in s 

^a^po? i um . W i t h all due 



'5 '■•fa '.v do work in the sju^ech 



a lul 



^* ^ ^ " J " as ho t f V i enci s a iid 

'^■-■^^ ^f^'"^^ '^'ney take ri o t i o e of deaf soeiety 
ii e t !i V r d i s ■ u s s i n e, h e a t* i n j:^ aids, c o c h 1 e a r 
e r >■ r. a I > i I i t n t i o n , speech t r a L n i ii g , o r a n \- 
it'i^^lo t deaf people, it is important to 
1 f a a t s o f d e a f n e s s , a n d w h a t the d e a f 
1 e ] f o r h e r s e 1 1\ D c a f people, a s p a r t o f 
differont standards; of behavior and differen 
' : «i r i 1 >^ w ant t h e c o m e like h e a r i n y |) e o p I e , 
^ ^ ' s s s a r i 1 v 1 Ike o r c u s t e a r i n p e o p 1 l- . 
na pet^ple who are tr\'ing to ''help*' the 

>i T'^-'SsilWe like a hearing perscMi hi 
' •■ ^ hat is n e <' d e d is 1 e s s e> f this t v n e 
■an d a r s t a a d i n g , a c c e |) t a a e e , a n d r- e s p e e ^ 
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. • i" < ■/ \ I - ^ ,^ V 



I 1 



" ■■ ■ • t :i in r i i r- ;; I, );ir V] y :i i-^ h , 1 • v « ; i 1 ,! I j 1,.^ 

-■'^^ rwuir^- kMn-;ic.h^.. mi .1 :ii)iMtios, I :issu!nr all 
' ^ ^ ^ 1^'-' ^ ~i re h ; r t is r v i ;1 cii t h y ymir pn y 

• ^ ^ ^ in'^ctiri:^, 1 also nssuino that each of x-oi; 
V' 1 a 1 i : rd KiKUsU^dye of sc^ne p:irticiila]- nrea i'inai 

* . ^ :i«-^MmL' Chat \-ou somotimcs f'luj vrMirscIf involvctl in 
^^'-^ - Hi at t.)iichL-s Mil soi:U' outside ai'ca of k n o w 1 ed e , i li 

^ ''vv.-,iui vonr (Usn s ]^ c c i a 1 i :: a r i e n , Whon this happm 

^' *' I vi :i -It rtii: kimw how t .irav: or. the human resnu 

■ 'Ml i vers i t V , to srek out i :■: a . ; whi ],I:0K' what wo 

^na;s, lo ^M^o■nro as a roal c oinmun i t y o [' scholars. 
' ^ ' ; i i ! I ' ■ to I n 11 r , 

• h a r I n - ;/ ^o i' k lo) w I cA i 



" / 11 • 1 ^' r o s 0 a I c t^. c t' s t o p r a c t i c ( 
, " n d a h, 1 ] It! o s wit h e a c h o t h o i . 
■ f Idw in>- s lM'\' i c «.,m; to yo;;. My own s-pot^ 
r s c a r- c h ni o t h o d o 1 o ^^j. >' - - s t u d >' d e s i a , 
^'■^^'^"-^ Li-ih-ds, ciirijoitcr applications and thr liko. 

:•■ > ^'1" ("'^'M^utor Coat 07- a^ llallaudot CoIIcom- i ^; 



'MM! 



r n o W J v! 



1 : 



) a I ' 



■ M* 0 \ a ;ii 



, w o !i a V o h 0 r o a ^ k t wa vv 



t a t ! s t i a a ! P a o k a o i'o r t h o S o a i a 1 S i 
r I ' ! d y - III a d 0 p t' ( > o •* ;"i ri a t'or ;] w i d iaoi<a- ■■{' 
I ^'.^ . i !; 0 !Vi a h a iO' i > > \- f a i\ -\,' , :i, 



. > t 1 . ai 1 
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-iMf'.-d. I ciiiov v^.^ry nnu-h ^^^^ttini: involved w i t *i 
in rh-ir r..'S-:jrvh, bo.:nuNe if is a j^ood K:iy 
''^^^n.iin I ^lud.'iit -id ;,..op ni)w.;,,r ,.r ,,1^,.^. h.ipiuMMn^^ 

^1 ! '^T'- r^Mit ri<^ld-;, in il^i^ era n\ v;;:rrow s lu^ v i :i ] i :: :i - 
^ li^c rest- o yt>M wiil frol tho sanu; way"-!M.- 

-• t 1 r.: t u.i 1 1 V- curious nhmir w}i:it is - o i n i:^ on in other dis- 
M'Ji''^"^ t :ki r ;.-;^:r ow!^. w i I 1 i n to cot^perate in i n t e - 
' - ' r ^ ^ ^^^^ :ic r i V • t; i , and anxious to provide expeT'tist to 
'^''-^^^ •^i*^"' intrant what >'ou know. The Intel IcoMial 

-''^^P^irato a eolleee faculty into i:^o:ated units, 
e>.0::i:nin i va t i lu: w i t Ii each other, not sharing their k n o ;s I - 
I;.--, arc d->;tructive to the ideals of liberal education and 

doie final r c c o m e n d a t i o n , relatin.i^ to students and 
■■-''••i i'--' -1 • -n the j>ast. ^-e scare hers have been accus toned to 

sTudent^^ as su 'L'Cts, as i;uinea p i s „ It is a 
'^^'"■"'^ pS}cho:oKy that everything vve know about 

:;Man be!iav-icr i^ b :i s e d on the studv of college sophomores. 

!^^^"''Pic in:jy n.)t he iike that at all. This practice 
.11 undoubted i)' c - a t i n u e - - s t ud e n t s arc, aft^^^ all hand\' 
''b'^'"'-' r 1 r«/ :i , iMj t I would like to suggest that we 

;et srud-.^at-. in'Mn- involved in doing research as well. 
''^ ' ' flunkies, t-o do all the dirty work iike re- 
I ny iomoiai i i t r 'i t and c (ui i n g questionnaires, but 



RHSliARCIl ANM) Ri-.:.i:ARCH SlJPpOkT 
BY Till-. OFF] CI: OF EDUCATIONAL f F: C 1 1 NO I. OG V 
n. X . Torr, Director, OWY 



A rnaj(vr function of the Of^^ice of Fducational Techno] - 
O'^iy is to proviue resources and support for research and devel- 
opment activities of the colleju'. The Office also initiates 
research and development. When so engaged the emphasis is upon 

ment. Any research conducted is oriented toward pract- 
ica. ^rohlem. though more basic research would he conducted if 
rc-.Mire-.l to su import operational research. 

The Office is made up of a numher of components. They 
a re ^ he : 

- Instructional Materials Research nnd Develop- 
ment Center 

" Computer Center 

° InstT-uct Lona 1 Materials Laboratorv fsee Print 
Shop) 

Television r o d u c t i o n Unit 
• Film Media Unit (beginning July 14, 1975) 
' Technical Support Center 
T}\ese components offer suppo]-t to the research and dQvelopmenl 
cff^-^rt> of the (ialiaudet community^ 

The Instructional Materials Research and Development 



^' i H'^ ! nd OS r son s trained and cx])er i one ed in t be dr v 



e i o 



■'\cnt and evaluation of teaching material:-. Their efi'ort.s are 
'■^''^^'^>■ j •! -^'irr'^M-r r> f f:ic;;li\- d ve 1 oj)]n(Mir jn(i/(M' rescar<-h v - 
lated to instruction. rhey may also initiate jn^ojects, however. 
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The materials development staff provides a liaison between 
faculty members anu other Office components where appro- 
priate. An example of one way in which the staff might op- 
erate would be the development and cm]Urical evaluation of 
a course of i n s t r u c t i o using a variety of media. The Ma- 
terials Developer would work with the interested faculty 
member or memberr. to eis^^aplish the specific outcome of the 
-'urso in terms of knoi\lJdge and skil2s to be d no n s t ra t e d 
by the student. Following this c.n instructional sequenco 
to producv that performance would be planned. Decisions 
would be made to use television, slides, transparencies, 
[irinted booklets and answer sheets, and/or computer exer- 
cises as vehicles to carry the instructional message and pro 
vid.- the student and faculty with continual evaluation of 
student ;)Oj-'ormance and course performance. Development of 
materials would b-gin, with photographic, television, and 
comput..- support as necessary. The completed course would 
be evaK.ared by the .ol lection and analysis of empirical 
data to d-termine the adequacy of the course and the need 
for !• e V i s i o n , 

'If-,.- Computer Center provides general computational 
support for research conducted on the campus. A number of 
St .It I st 1 ca 1 packages and programming languages are available 
' ■■' fbe ;■ (.■ s a r 0 h c r . They include: 

Sta t i St i c ,1 1 Packages for the Social Scienc(>s 
{■ .S !^ S S ) 

' Hio-Sfedic.il Programs (BMP) 

Scientific Subroutines Program fSSP) 



• FORTRAN-, ALuOL, COBOL, BASIC 
nurino a recent nnalvsi.s of the use -.ade of the compu- 
ter it w:.s determined th.t a pp r o x in, . t c J > .nc-third of s, id use 
w;-,^ for rosearcM purposes. i^ecause of the rapid growth in 
computer use at Callaudet, r-,;pn.ent changes will i,e made 
■^ul^^ ]i'7S and July, 1 976 to upgrade the computer system. 
The number of user lines will increase from 48 to 72. core 
memory will double, disk memory win be augmented, the 
operating speed of the central processor will increase by a 
f .act or of four (approximate),, 

The staff of the Computer Center is pleased to help 
researchers by orienting them to the system and educating 
them where appropriate. Because of the limited size of the 
staff, however, the individual researcher must, in most 
cases, take r e s p o n s i b 1 i t y for her or his own analyses. The 
time-sharing nature of the system used greatly facilitates 
the researcher's work in this regard. 

Other components of the Office, i.e., the Television 
Production Unit, Film Media Unit, and Instructional Nfaterials 
Laboratory, can support research as well. This is true par- 
ticularly in the area of production of stimulus materials 
and tests. The Technical Support Center can on occasion be 
f)t ..>,sistance in the development of special equipment re^n, i red 
for research. Such support is on a tim. available basis. 
The highest priority of these components is in direct 
support of the .■ducitional process. As Callaudet faciity 
members hecome increasingly sophisticated in their prepara- 
tion of instructional materials, competition for these re- 



(■>2. 

s <) u r c o s i s i) (• c o m i n q u \ t c k e e n . 

The Office has initiated research from ti , time. 

An exa.)ple i:; a contra. t .warded by the Public Broadcasting, 
Service. This study was condacted in support of a largcr 
PBS study of closed captioning. Closed captions are captions 
■>hich can bo seen only by television viewers who have a de- 
vice for decoding captions which were transmitted in an enco- 
''ed form. Open captions are captions which are not encoded 
and can be seen by any viewer receiving the trans.mitted pro- 
gram. An effort was made to determine to what degree hearing 
.mpaired viewers would accept the captioning system esta- 
"'lishod by i^BS. Hearing impaired viewers in twelve cities 
attended one or more of the 15 programs presented and re- 
sponded to questions soliciting their :nions about the 
captioning which was demonstrated. While there were dif- 
ferences of opinion on such matters as the size of tlie char- 
acters, the programs to be captioned, and the completeness 
of the captions, in general, a system of the type demon- 
s t r a t, e d w o u 1 b e a c c e p t a b 1 o . 

Although an attemjjtwas made to involve representa- 
tives from the entire spectrum of hearing impaired persons, 
this w:,s not accomplished to the degree which was desired. 
Il.■in,^ the information available, however, and taking into 
■MCMunt factors of age, education, and degree of loss, it 
was c-.tim:ited that ^ome 4,000,000 individuals in the United 

'■'■'-■'^■^ ^'^■■'"'^^ ^'ccoss t-o closed captions by havnig 

n J CO ' i * r in f h o i r h oir! c . 



WITH TllH \n\.\P TOWAR!) l> \}. M- \ iS ANP iMiAi- PliRSQNS 



i roc t ()r , 0 f r I c o o F Pe vc I o pin on r n 1 Hd iic at ion 
Mcnlcl '^ec r^nd a. r>^ School for the Pcaf 



Dr. c:iaroiK:e Williams has asked mo to describe a study 
which 1 conducted as a doctoral student and which had to do 
with attitudes toward deafness and deaf persons. 

The t^enoral purpose of that study was to measure the 
attitudes of rehabilitation counselors with the deaf toward 
deafness and deaf per?ons.. la addition, tlie study determined 
the r-iationship her ween tlie counselors' attitudes and the 
lenurhs of job experience and amounts of education they pos- 
sessed. To accomplish this, the study asked the followinu 
0. u e s t i o vi s : 

1. Are re!^ ah i ] i t at i on counselors with the deaf gen- 
e r :i 1 1 >• ]) o s i t i v e or negative in t [i e i r attitudes 
toward the deaf? 

''^^ ^'f^'-" attitudes of the hearint^ and h e a r i n n - i ,np:i r ed 
^; o u a s e i o r s differ si i\ n i { i c a n t I y 
• i"^ o s the extent of education and e xpe r i one c h a t 
tlie counselors possess play .-.n important role in 
ihr formation o 1" either negative' or posit ivL' 
a t t i t u d c s ? 

'''^ 1^*, itadr-: r-'Ward Jeafness difTor s i lmi i T i o a a * "I \ 

a-.ong the four couns. elor groups: (l) ]\c r n g 

7' e h a 1} i 1 i t a t ; o r- c o u- n s e 1 (M* s w i t li t a e d c :> f , ( ; [, e n r - 



i HK- impa i red rehabilitation counselors with the 
deaf, {■.>) general r e ha h i 1 i t a t i o n counselors with 
tnc deif; and (4) professional -persons in the 
counsel ini; field without anv work experience with 
o r c o n s i d c r a li 1 e c x \) o s u r e to deal" per s o n :, "? 
A e,!.iest i onnai -e used to slither the data was mailed to 
total of 4(w persons in the four counselor populations, 
rncluded was a four point Likert type scale with 25 items 
that was developed by (;ow..n and his team of researchers at 
the University of Rochester.. Of the 386 ( 8 2 . 7 ".l question- 
naires returned, 119 (38.5':,! were used in this study. 

Hescriptive data were used to analyse the demographic 



! a rornv-it I on , Analvsis of variance and Pearson product -nio- 
:i!ent coot fie ionts of L.;r relation were used to test the 
hypotheses for significance at the ,05 level. 

Results showed that the typical hearing rehabilitation 
•ounselor with the deaf (RCD) is a full time counselor 
with the deaf, has bov- in the field of vocational rehabili 
tation ^,20 voars, and has had 2.85 years experience in wor 
with dcit- aii; hard of hearing persons in all areas. He 
■•'•^ S4..--. ;i months of education l^eyond secondary school 

a n (1 ;i o 1 ci s a Master's d err e •:■ 

The typical hearin;:-i .paired RCD may be described as a 
'■'^li t!-e COUP, se lor with t '-i e deaf who has been in the 
I'ield of c .ational rehabilitation 4.50 years and has had 

-'ii'-- e.\:'- r 1 ■v'iL e -a ■■.■■■riing with dea.f i h.ird ,:f 
hearing p-.:-;ons in all are,.-. He also had S9.91 months of 
.-..iucation hohound liigh ;..-hooi and holds a Master's degree. 



' - ' ^'ihJc'.L in rh- populntion i o n s i s t: i o\ 
w h o h a v 0 had no p r i o o x p e r i e n c o : t h n A c a 
though thoy ^^^vc iiad c o n s i d e r a n 1 e exnos^ir..- r... 
, is a ;:V-'neral counselor who cioos not .;arr\' aca 
is CI s o load a n d h a s not h a d a n y c x p < • r i c n c r in 

d CD 1- ,1 nd hard p f he a r i n^^ po r s on s , li u h a s hoc n 
1 r 0 ;i a i.M 1 i t a r i o n f or l . 2 7^ y e a r s „ if o h a s h a d 

i ) f o d u e t i, o n b e >' o n d ii i ^ h school a n ei }i olds a 
r c 

jL'Ct that- is r 0 pr c s on t a t i e of the poj)dIat! ui 
t :->ro r OSS i ona i person'^ in the c o u n s e 1 i n ;i i e 1 d 
!^ ^' ^- p y ^ n c w L t h o r c o r ■ s i d e i": 1 •. ■ e x p o ~ 

p'.r-oris 'li;. !iad n years o {' CAperienoe in vo 

5 i i ^ t- i on . lie :c < had ^ S 0 iikmi Hi s '■dncal 
> h ' ] :i n d ho Id-; a Ma l r ^ s d r or . 
i '1 ' ^' t (1 t h a : t h t r wa s i^-, : i f f r ..^ r r ■ ^ i ji - 



a r.\ a e 



'J 1 0 r 



no 1- ■ ■ I a t 



n n\ h ' 



on :■ 



'■^ 1/ o J- • 



M t a r ; t ad i e 
■11 III 0 a liiou [1 t 
li r : r ] * f i t !id ■ 



n l1 j a ^' s 



[ r ' 



^M' ^ ^'fi < \ \ :i r i nd i ii e: s . lie h,- s , h.-^v/c 
* ^" r '"^ Sit'] >■ h :i s I] n ' o v v r o d s i i\ m i i •. 

V n ..■ ;i rcu^^ n : t* a t r i i: li d e s t ow:i rd d r- -i , - 



i r 1 !"•; ■ 



' ^' ^' '-^ t I; 1 r r c 1 c p. t. i o n o { t 5m s s r ; i d 
^1itfor-?nt i n .;t r'j;non t t In r n:i-> hrv 
^ ^ ^ y 'or v]\c inirposc of the studv jnd 
^ ' ''^ ! ^ I' inn C c hcd samp 1 - . A f o i 1 ow-iip 

•■idy i II s V ruin^Mi t s would he admin 
n 1.^ e s at r •? h a b i I i t a t : ^ t r a i ri i n 
' * tlio pr.)orain, just t) ^ ■■ tiM^ ca 

I'y^niy^^''^ -iP^! a-aia one year after e:^;nplotio 
'1 ' a t t i t I'd e s wa s air o 



I e r I i; ■ r 
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i . , \ . i ( Attitude s o f [\ e h a b L 1 i r a t i o n e o u ! i - 
W i L ii til'.- fU^a f Toward Deafness r.nd Oca f 

(' o t or a ! d i s s e r t a t ion, U n i v e r s i t y o f 
f : A ri u ■\ r () r , i c h i a n : II n i v e r s i t \' i e i- ( - - 

i ." 



i ' 1^ I ' : v , A M . f\ o c l; \v a y , a n d ^ , 
iO{>!nL'iii and hval nation of an At i i 
- S r a i ' • ' \ . f ( 1 1 1 r' [1 a 1 o f P r" s t » n :: H ' y 



M 1 1 u d r- 

i r i a . I"' 



A STIiDV ()\- Tiii; VO(:A'n ONAI. MATdRITV 

''ALLAH 11 [M^iiPAMATORV STUDF-NTS 

i-Ml- Bot::, .■^tiidcnr Life Office 

i \'>r c s c ! 1 1 0 ti ,1 1 t h L c o 1 1 f e r o n c e 
'^^ Tryhus in M. Bot::'s absence) 



A pr 



'^>" ^^v-ry individual in the adolcsceni 



11 '.'oun; 



>:4 ad;!U vcars is that of clevo loping vocational ma- 
'■-tv--that set of knnw)ed>^es, attitudes, and choices which 
">titutc the movement into adult forms of career and vo- 
tional activities, T„e experience of anyone who ;. s 

^-''^ '•'^■"^ >"^'"K people during this transition is that, 
'^■'t!' nianv developmental tasks, it is even more difficult 
- ^-'inplex than for those with unimpaired hearing. Ms. 
'■■'■^ "'^ '-'t tempt to describe the level of voca- 
inaiuritv f '^all.uidet i^rcparatory students, and to 

1 i ; 1 i jis amons; maturity level and a variety 

^" f i. t i c s . This, study constituted her 
1" 'he [■oorv.c W a s h i a ;i t o n Mn i -/er s i t \' . 

■ i ' !'ev-e ! oemcnv Inventory [n-oduccvl by .lofr, 

' . ihe instrument usei! in t !u' stud\-,. 

' - ■ • - ' ' '■' f 1 i r-:.s I ,;,.p,.„d i r 1 

' ' ■ '1" I S s'-kei; ;c indicate "Tru^'" 

' ■ ■ ^ ■ ' ■ ■ i ■■■^ ■ " Iii "is.-l : /hersc I f„ An ! 



e ; n v e n - 
f.) ii s eil ) 



!>rep st.u!-,.,sr-, ,mu- r n ! 1 y read in the- 7th-Rth grnde ran^o, 
tiiis <h>M,Ki not have been a sii^nificant problem. In faet, 
"liiy .>:ii- I I cm with i d i •••ma t i c phrasing produced any quan- 
tity /,f r.N.|,,e-, t for e x p 1 a i! n t i on fro-n the p a r t i c i pa t i n i; stu- 
dents, >ur.«e.st.ing that the readino level was otnerwise well 

- it-s were, perhaps, predictable, but none- 
t h e I ••• s ,1 f, s e t f 1 in K : the m o a n s c o r o o f the prep s tudent s w a s 
' ^'"-^ "^^'^ percentile compared to normative- ..-.roups 

^"'''^'^ >'^'''»'' post -secondare school ing. The score 
■ ' • ;;-:bu-i.>n .-r ':!,e Gallaudet student? most closely approx- 

'-i''' ■^■^v.-nt h-,i'.rad- students in Ohio, the lowest 

• f" .;ro,iy--, cva]-::.ted at the s e v e n t h - p r a d e level. This 

■ '"..s 1 ed;..;e < and attitudes of (lallaudet stu- 

^I'^'--' t;) W(, r!-. , car-eer, and vocation wore I i 1. e 
■ ■ •-■ = : ■ - !" • ! '■■ e ;i i ] e! 7- - n - - n o t at all like t h o s e o i" 

^^'i M bi-;..iM,!in;; colle.i'.e. CertainlN" 

"i.iM- ea i t II r.-i I - sr,c i a 1 prohlrm, and an area in 
' ^ ^ '•■ *■ ' ■ ^" . '1 'i c a r o r s o f t h e / d e a 1' i; e n e r a 1 

' -'''ir acui; ; tiioinse 1 ves . must devote an enor-- 
' '.-M^w-t if j,>;, f younype-^ile a 7- o to b >._■ al)!- i., 
' i !i • n d fall d e \- e 1 o p m e n r ft' their 



- ! uuy w ( ■ re: a ! > d i f ["<.. r c a 

1^ ' '■ ' ■ " ' a 'T o ] i II P !i ;) ,1 been i , 

I' ' ' :!■ d :> ; i- h o o 1 ; t h c e ( ^ ; 

a ' ! ■ ■ ! I u a II n r 1 1 ; r-d ; - i 

'■ ' ■ ■ 1 ■ ' a il (■ i; t w h ■ ; M I: j j , ■ ; 



ERIC 



69. 

tlu-nsolvcs 'Mcaf^' i)erformcJ hotter tb.an those wlio consider- 
evi themselves "hnrd of hearing;." Some ot:hcr, loss central 
tin-iiiuis of t 1 s st-idy were tiiat studePts ivom r e s i d o ii t i a i 
schools were :r,ore likely to prefer a manual communication 
method {9l'\) than were those from day schools ( 4 1 ) ; no s i 
rnfi.-ant differences were found between residential school 
and day school students on socioeconomic status, using t h 
Hoi lings head two- factor index; and the presence of deafness 
in tlie student »s parents or other family members was not 
I'ound to be significantly I'clated to tiie likelihood of at- 
t'-Midin.', a residential versus a day scfiool program for the 
: L' a r 

i N suniriari:es this interesting piece of work, which 
- - r v e : r o c d n f j r o n . • e a g a i n a i' a c t w ^? 11 known to t h o s e o f 
' '^'^''^ with deai" y(Ming adults in education or in 

• * j ''-^'^ ^ ^^■^'^ttn ^ ' ' 1 i ^h: or vocational rehab i 1 i t a t i on : that 
' ^ ^' ^ ^ n.i I and ^ (:> o i a 1 immaturity factors const if: to the 

' ^' '^t>-t ■i^- 1 OS r.or many deaf young adults in the process ol 
* 'I ' ^ ' ' • n :m t^i M pa t' ' I c 1 pa t i n i[ i;i e m h e i' s Ii i p in our societv„ 
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- -^'nif^Y 01- LA\(;i)Aur LONI'nRMJTV AS A MOTrVF^ RASH 

'nn: STuncNT^ i\ T?i;:iR socfai. act i v it r i^si/ 

••>^^t.:l 1 rr,, , Man a.;- r , Auxiliary Services 



I n t 1*0 dii e t i on 



' ^^^-^-^'^^^ la Mu;hM)t socinl activities is an inipoi't 
''^ iii^^her eJucation institutions as it tends to 
in-^' students' i n s i 'p, t of self and ' >t iu- ]\s o u t s 1 d e of 
^•^r)o^ and also aevelops t^ood leadership. However, 

-i 1 ' ition and apathy appears to he -rowing in 
l:e/.e.-. and u ii i v e i- s i t i e s due to the growth of hetero^ 
^ ^ ^ a d e n t h o d >■ ( ( : h i c k e r i n o , 19 7 4, p . 1 - J () ; . 

■ '^-^^^ t'^ae at i < a 1 1 a u d e t Collet^e in spite of th 
' ''^ lavolvi- more -tadents in the student i^overmnent 
aerson il canvas in;:;, or tiirouj^h the news liiedia. 

>' » ar)ll.,,;c. uwp,. Iar):ely attendi-d by ^'tudents 
--i-io soc i oecor'oni i c class and by " c ol ] eg e - a e d " 

•'")aay. the s o c : o e c o n oni i. c level and ages are iiioro 
•^■'^'^■'•^^ ^ac lowest t(« :he highest socircco- 

■^'■'■'^ '^"'^^ ^'^'-ai adult students (Cam gie Ct-;i^ 

• ' ■ ^ T' • : - 1 > ' An o> ample of a 1 i e n a t i '-^ u i s 



d — g r ou p s t o g e t h ' , v: :i \ 



1 V 0 ] u a t a r s e r v ,\ ^ 
^" ■ > ' o ( ■ c n on: i ] e v i 



'a i p(on'M-| t s r r f ) ii 



' '"I- n><>:~c thai WL- ro seen in eolleu-es a 

lUiinMer of yea r a^o. Similarly, nan>- of the de: 

J i f r '-^ T- e ■ e c s . 



en t- students a t 
'''''' "^'^''^^ iques, because of laiu^une^e 



At Callaud.t College, the !i . t e r o , e n e 1 t v of the student 
''''''' ' 'I'wonty years ninety percent 

students vere L:raduares of residential schools 
'^•'^"•^^ ^'^^-^ sixtv-seven percent today. The 

"^'^1 I' rcenr co'iic fro:n othe 
J '-'n r 1 : i s c hc'o i 



c om • 



e r e m a I n 1 n g ^ r i i r t \' 
r pro:^rams,. 'i he scudents from res- 
iisuan V those . n :^ .;uders'. md AmeMan 
ol tfie C'thers r e versc^d in the- r-al 
^ '"^ '-MH h ;in :i 1 >'s i s o f : h i s 



ine r r. 0(j , 
r e rr>L/ene i r v showed , 
Mrit the officers and ^eadrrs of x) 

* ■ • -{'■'•■ t h - ' air; e 1 ,1 fl trii ;i (r p 



ic St udent 
ca;ne f rain the snme neer 
>^'h i c h .apnareni ] v r(^su 1 c ed 
'^"''^ Mvo--,^-^ Of- rhc i:ro-in. The con^nsKity (■■ f 1 a r: u - 
■''•^'^^^^^^ ^'^^'-^'H t.he ind i vid>)al »s suhcu'^ure, .t-t 
-i't also from other sources, such as (he 
■ :i^t-iJrd duriruT ^heir a d o i c s c n t davs 
- -^'-^-^^^^^ -^^ ::a]luMdr.r, u M .s the .oin-.i- 

' > i ain: r^'ad hn " " 
^ i"-' " .^t ud--rt a:- • a d i ff 



^ ^ 1 ^•■^■hii ; . a I how- 

I' n r I ;) n )[ u a o , i im. i a a . - 

^' ' > O f !:C S^U !■ S S O r .; j 

''f^-' : ffr rearu- a vr |, , r 

- ' ^' n • i ^ h r r Ml ] a r;' mum 



s' at r 
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a p.!) H i', thf a r 



• arc;m wncv-c the rr^pocrivc peer groups a 
Member:; of th 



are j t u;; t ocl 
!io L;roiips i nrcrnii ri^l e not only because ef 
siriMlnrity of interest. ,uui beliefs, but because they 

■ '■'"^■^'^•r^;^'. That is also true with the black 

^-orn a clique nn>l e-- ioy their own language, 
'-^^-''^ llValton an,] Cla, , 1972K The deaf stadenO, 

-^.v Mack student, is m-.v.-Med toward the eiiv i r o am e n t 
• ^■■".n .-niov interact in;, v i t !, person, s speaking the 

"f^.-cause he can express h i. s e 1 f clearly with- 
'■•> in Im s oun language" CBrislin, 1<J7:. 



t t-' li i! e n c ! e ^ • i.- d t ' ) a 



1 e ;:i t- ■ ■ ]■ s 



a stutiv of tiie org an ! r. at i on,-! I 
ti;e Student body Co -inn.nt at hnl- 
-"l--''- 'V^- '.let e, 1.1 rung, udi e t h e r or not ■ b e conformity 
i ■'•>'-Va.ige bnc:^grol,nd of the members contribute to 

^"'iqnes. The j u s t i f i e a t i o n for ; li -e 
'*^-^-'-l"P'-^'i around the observation of clique groups 
lacuage formed in the dining hall, and around. 
I se.eriii'i-; apathy among, the students. 



d i r"i or 



■ ! e ii !) 
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^ ^ '-^t't v;it. h nri objc-ti^-o to stntc t h t fh.^ 



n; \i :i ni : :i t i r> n 



••'^ 'M ^'^-t s for this - { y vw. 

'■'I'd''.' : <' I • T /v! r X ■ ; 



roups in ri),^ f :i 1 1 of 1071 cnmp\ctL-d thv In vniun^c 
;'rit\>r£i^Mjr^^^ji2j/ . i c v 0 Ic^ p e J by the researcher; a modified 
'•*•*■• ' t'l^"* n p Co !i e s i v e n e s s S^caTe developed by Schut: 

^■^^'^'^ ■ J-^'"); ^i^'^i *^he R i o^^ raph i c \^oj-in developed by the 
*■ ' -''"'^^ ■•' ^" • ''-^"^^ ''''^ :.;roups were chosen to compare appointive 
crs': . clcjtiv/- -L':n!)ors and small peer >;roup versus wide rep- 
^- • ^ - t a r i o n 

1 h o . S 11 h I ' • c t :> w 0 r c a s k c d , a f t e r v 1 e w i n jj. a v i d e o - f: a p e , t o 
aak >^rd-r the follnwin,:; six lanv;uaiie styles from I, the most 
' - ^ ' ^ ^ '•• y ^ T ^ n e I e a ^ t c o m f o r c a b 1 c i. n t h e i 7^ so c i a 1 
^ ' " ' ^1 i continuum from visual to ve7M)a]: 

::ilLllL2i] Ll 'i^^'i^l i^estures that visualize the motion 

' :c/t; av object, usually developed by the express iniz 

- :-r t o^d cv vlu' r-.'.Mccr„ Tii i s does not i^ociuiro 

PC ! I) n or lo Spell nut words t h 1 1 !i a v e no s i ^; n s , 
-''-^ . innot i^c translated vo7-batim into written 

' l"'^-"' ■■'->7'i^. 1 a i :^ 7^cquires i n t e r ] > r t a t i o n i'mm cojicept 
" ;~ : r v: 1 f • " [i !' n 1 i - ii ] n u ;-i c e , 

.'.'\^\..1AJ.. ve-. turr-s [hr, -an bo i n t r p r o : c J 

' ■ -'-^i'--'. :.;m-);,,.m ;-.M^ds. flowcvi^r. 'ne sentence U ii;e-;r 

• ^' ■■ ' ■ ' s ! i" e ! 1 y 1 n t e jy) re ■ e ! i n l • • f v^eiia 1 w i* i I r e :\ ■ m" 



L\i^ot her" n-ant . 



1 i:^:^:, p. i i. i i 



^' ^liAliiLLL^LLl ^^''^nc> as Si;^li.h I. But the user syn- 
chronises Lho si^n lan,;uaKe with vocalization while speaking 
Tins rrequenrlv requires riashinu out the fin^^ers 



wii i h a re > ) t a I w 



gors]-)c I ] ed wo]'ds 
i V s e 1 o a V 1 y \' i s i b i e to t h e r e c e i v r r , 
^J.^1J_LJ".. i ^^ii : • ^ i yn i n^^ i n 



ni-i ad , i ne 1 lid i n all 



pree i se V.n^ I i sh eoiii- 
ieees-,arv tenses, that can he interpreted 
-liy^'^-tly into written or spoken Pnylisa i:Miyuaoe. 

- ■h^^^'.:LJ^^Jll}JLll:^^ ^i'^--^ as Manual Hnglish i w i t !i 
i n.: i pi - f lu- S i y 1 i sh : i 

■\ Kendal; ( " o c f t" i c i e n t of Cantordance through t:hi-Sqnar. 

^'1^' s i i fi ,-anee of ecneurrenee 
'''^^ '^uhi.Tt., as .>htain.'d fr.^n, I,,. f,anyuaye Conrormit) 
'''^''^--^^^ th'v;e oh:;,.rved ranks by the groups, a 

'"■■•"^^ ^'''^-^ ro r r.^ ] a t i >-oi i . o r> f f i e i e n t was used to test t ■ , 
• ' ^ Inru:u:iye v 1 e s h r> s o n hy the groups. 

^' ■ ■ "^^ ' ^''^^^ I V 1 u d 

* ' ' •■! P i r •> .. -1 - i < M a ,^ ■ , a i- 



1 o a s e c n s ( 



I- a 



^ t 1 d lM 



' ^ ' y '> i 1 n c I u '^'^ i o n in r h r 
■ ' ' ' t I - u s '--d t n c o Fii r< . ^ I" [i 



;^ r a n 



r a a 



■ O 1 I'- ! ! : I : 



^" i u d rd i ad or.f ad r d i - i 



■ M t ! 



V. ii ■ t li "f - n. . f ♦ y 
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deafness "n tfamilv, rvpe of school :ittL«nJed, and the age of 
comm^Micinu the use of si.n laruiun^e, and their favorite eat 
j^ l :iee i n t he d i n i n - j hn. 1 1 . 



A-hoim; the f i v :irc:is in the dininr room the appointive 
nuMnhers or the SBi; are cliqued at the rit^ht end of the dinina 

Areas 1 :nul S (See Tnble I), The elective menihers oi 
^ t ud e at As s eiii h 1 \- n v.- 



: ■ 1 r \ ?• e 



ale 1 n e 



e a t t e r e d all o v e r t [i e r o o ni , e x c e [) t 
, t h I e ft s i l1 e o f t h e room , 



t hi e L n n \\ u n e C o n f o r rn i t \- 



^ h 1 e I :^ho the i- e s o 1 t s o 

lin- the ^^>ean rank, observed rank, coefficient 

''^^^^ ^ ^-"^^ ^'J^ - i :Mi i fi canoe i:mmu: the ^roiip 
^ * ^' NT i t i on 'H cr s c one nr red s i n i f i c -i n r I v 

''^■■^>' ^•rn:ll^•!!t iSB(;) Snh^'ct s prefer Amcslan 

' ^ • ■ ' " J 5 1 i - h i .Mid S i >; I i .^Ii T [ ^ p.. , _ 

■ ■ ' ^ ■ ' ■ " ; '! V t ^ r 1 T ■ ■ :i t i a r :i . r h ■.■ f- h c ■;■ e > - 

■ ' ■ '■ • •■■^ r i C ; ^.-n t f Cn,) - t^ r J . \ 



'Mill ::! 



EKLC 



{ ii coinpiir i ni', t fu' concurrence between the groups througl 
the Spearman test. Table II shows ..ianificant differences 
between t n e v:ro:ips with the exception of those between Area 1 
a n ,1 A r e a I . 

The base of Table I shows the nean score with range score 
i n i ;■ of - should the subject be very ne^^ative toward" 
tiie o r^j. a ai l: a t i on to ':^a.\ i. mum score of oS, and the standard 
'^•■"•'^•'^ ' i-ans. The Student ' s t-test of significance is shown at 
' • Side o. Table II,. It is noted thai those high in lang- 

■-• -nformitv indicate high c o h e s i v e n e s s , while those low 
• ■* -'^li i ^> r::^ ! ty showed low c o li o s i v en e s s . Those who were high 

'- ^^'^^^P ':ohe si veness Scale reflect a strong deaf cultur:il 
' ■ ' ^ ^ u t ■ a 0 e Ml r h o of 7* e 1 i n g k a I d e a f n e s s , e a r 1 v a g e o f ;-; j n 

.l-:ii"ne-, in the f n^ ^ res i dentinal schooling 

■ i a Pi v ! i ' ' . 



I) i s 0 u s s i o n 



'1 ) 1 ng the re'^ults arid c ■inclusions 



J' ! P ^ i V ^: t u r e ') f t h e s t ud en t 



s J. n • 



0 1 ' r 0 .1 a 



M » n '-^ w a ; 



1 t 



■"»r ou gh t in: o f'oc a , 
u d fi t ] 0 a vi e r s , i n 



:^ n )M; .1 - ( ■ . a II ( 
'Wu; . It w.t • 



1 o r 
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of tlu- dining hall tended to include those with heavily 
deaf cultural t r :i its. 

f:sj>ecially of tiiose choosini^ Area S, there are no sig< 
n if leant differences between persons involved In the two 
organizations, from the same peer Rroup, even though they 
mi^ht be v.'ry much interested in the growth the student 

:^M:erninent „ The basic differences between the groups in the 
divnu, :ireas may be their different background and orienta- 
tion toward social acceptance through 
■■ ^ :•' ^ - -V s K 1 u c I. o T-n (1962 J 
^ivaiioii in the group suggests, "Motiva 
bo t h i n i* 1 



V a r i e t >' of la n v u i 



a g e 



n r e r e r e nee t o students 



s ' m o - 



va t 1 on a nd val ue a re 

uonced hv the u n i c} u e life history of the iiulividua 

\ 



=^'^^turo. ip. 4 0^]. This was evident through a per- 
^il conversation w i 1 1 . rwo students who eventually became 
■^''''■•"••^ ■ learned tlu- sign language aft^r Miey came to 

^•'''-'•^ Mdvice of their guidance counselors, One 

'b:" ^ ^nd rlic other at II. Neither saw 

Mci'soii nnti] ihev reached high school age. 

■ -^^tei! that rhrv wero accepted by their fanii ly in 

■ ' '■■ ^ ''''''' e H i n s „ TJicv wcr^ not awaru o i* social 

^' " ^ '"^ ^ br y CM:ne t n ! he en Were r^r r I].- 



^ n V i c b(^d i i vcs w i t ii or ho i' 



I'ec e n t 1 y . '1 h v m o w -o .i 
Tb. o i r iTU^r i v a v. i oii :) piUM- 

life h : I 7- >' . 

I' ^' -■ : :^ V' r> r the 1 1 n u a ^: 
" n the aen f cu 1 t!i 
1 i*:! h- 1 for r ho s i- r k i n i'. with t h e d e ;i f t 

^ students^ 1 a n u ;i c , especially or the- 

y : < ■ r e on^rnuii i cn t 1 on , and to promote i t use so 

:'^'^rc r ead i I v interact with t he i r 
n> al.^. o noted that students fre- 



•• > I I: e 



a ;:pea r 



Arc^a S a. nd are student leaders, 
^ ''^ i !i r : u e n c e d a i s o by their 

' -'-^ t. • r a a n d their a p p r e c i a r i o n 
i .n}) J i c a t ion s or t !i i s stud y 

o n ,r e - 



:ate ih^ 



V 1 ^u s - t i: d e : s c a : 



a c r 



■'i)<\:\y.c riu- variant o iauj^^un^ve to fit v^iven sit- 
■-■'■'^■i'^' opy(::.,.d To formal. This need is evidenced 

^' -^-adva: yca-':^oks !) e i n dedicated chiefly to 
''^'"^ i"'!'.. : r-:n doaf f a :n i 1 i o s , or who ,qrcw up with 
''^d *a.' 'My i ,1 .-t t i (ir. sponsors or advisors are 
■ ^ ^' ':it.-:i' u.jlity to intcraot well with t [i e 



s t ii 0 persons' a !m 1 i t y to i ■ • a i s 1 a n j:^ - 
riot'ds, and f-elin^s, T' \ '\ is nn 
r liio.-. L- workl:)- wita the deaf to con- 
•MI in a a : e i v i n n s f rnm . r ud e^. r s , e sp e e i a 1 I 
traits and active in the 
^' --^ o t i n I r ' r' a c t i o r, c a n 
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Area 5 
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t ;u' fi's poiu! t.'ni s :irc h a lul i c a p p cd tluTU- 
Probahlv are a war..- of sporadic attempts to limit 
' i" marr!.a:.'.e. In addition, the deaf respondents 

•■ ^' ■ " ^ '1 ^" ^ i !• '-^ '■^ " all h a I! d i a p p e d p e o ]. 1 e 

C 0. r • c c I V o e ij n a 1. t r o a t in e n t u !■ d e r t li e ! ;i w „ 

!:i i-cspondin.; to t iie .locstio.n of whetlier or not a deaf- 
n^Mia p.e-sou slwn.ld marry a 1> I i nd ■ pe rson or a deaf person, 
•ao re:-, pen dents .tron,ely feel t 1, a t a deaf- blind person should 
■ ■ ■ ■ ^" '■ ^" '-^ :i > i J e ration i o m a r r >• i n y a u e a f p c r s o n t h a r a 

Ml, However, wiien j- iven the opportunity to respond 
piosrioa ti-.at the deaf-niind should m;— ry a deaf person 
blind person, the deaf respondents were evenly 
'Mwnion, " o evenly split response to the 

■ i : ■ ■ ■ i o r, 1 , ;! d i 0 a t i V o f t a s t a b 1 i s h m o n t o f a h a r r i e 7- i n 

rn c!>:se to homo, whieli will b,- di sous sou 

'. ' I I' " :\ ^• V ■ •■■ i o w . 

' r-.>po]uient s J not feel that they won ] ci U^ c 

'"-■•■-^ ^iifficulr ; establish friendships if 

^'^i ' .:e.r-hlirul p>-'s.j:u Clcnrly t^-ero are no - 
-!i '1 "::ii\ea" n a r r i a e h a in p • ■ i a the ^;c».-ia; 
• ■ ^ '5 ^' ' ■ : ' s " i r i L' ! c eu p ] . 

■ ■ ' "^^ ' ^-'vp^-s ^ea hv - he ,lc:i r e s e a a v n t s 

■ ^' - ' '* 'M^ liaiMiler- i:i a r r v i a ^; ■ i - i' - h I i n < i 

' ■ ■ • " i 1 > a<> ae : vai n t a- : s ■.>:; i- 

' • ■! .aei '■-]);: peT\-;nn, la eraitrast, ■■.n-iv-^ 

;-"^""'-a' ^: :h'^ V'.' S'-aJci s ;parn-/..Mi the ia;i ■> 
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• ■ ^ ^1 - : c iMi c r !i IS r I o : 
^ ^ * ^^p w n iiKi t t o I" s : [i . 
'^'•^ ^ ^'^-^1 . A d i St : iu; f 



\' ! II :< I . 

' ,'■ - ' i ^' o t: r i t Li J L- to w ;i r\| 
' ^' > n J i.-n t s wc asked t 
^" ■■ i 1 i I n ^ TO ]' vy :i J ; 
M t o i' f :i o ]- 0 s p o n d u t s 

1 ' » ^/ with :i '1 :i f _ s ^ j f; 
1 V ^> \; i t h a vl (.-a f - !^ i i rul 



• 0 a cl c n t s * a 



^ ^ ' n o !• o r r li ] s r o\ip o 
i^J- tlu- 1 i ni' J ra^-i^ wi^' 
' ^- I- ' I" ^'1 t f-' r r 1 a t ions h i n 
n J person i a t iu^ 



ao a(^a 



1 ■ 1 



uuaL LUC uc-ar-niinu arc a source of many problems for their 
families. This belief i's somewhat surprising in light of 
the over-all support given the doaf-blind thi^ougiiout the 
survey and the fact that the respondents are handicapped 
themselves. Tt might be expected thai the deaf would not 
feel that they cause many problems for their families, and 
therefore, that the deaf-blind would not cause many problem 
for their families. However, such is not the case. 

Although the respondents were supportive of the deaf- 
blind in most family concerns, they were split evenly on th( 
question of deaf-blind couples adopting children. Half 
of the respondents did not support deaf-blind couples adopt- 
ing children - a response which is surprising since the 
deaf themselves have been fighting for the right to 
adopt children. Apparently a half of the respondents feel 
that the double handicap of deafness and blindness outweighs 
the right to have children via adoption. On the other 
hand, eighty-three precent of the respondents feel that 
denf-bliiui people should have children of their own. In 
addition, fifty-six percent of the respondents believe 
that a mother who is deaf-blind would be able to take care 
of a child without t!ic help of n person who can see. Thus, 
the deaf individuals surveyed support. the right of a deaf- 
blind couple 10 have children born to them, but are evenly 
divided the right of i deaf-Mmd couple to adopt child- 



ren 



chilli and that they wou M rather have a dcaf-blind child 
lha.n not liave an; children at all. Thus the family con- 
stellation of the respondents would accept and include deaf- 
blind children, whether the children were native horn or 
a dopt evl . 
J oi) cn t i 1 1 „ 

'''''^"^ arra o ^' einpl(M'ment and e m p I oy a b i 1 i t y of the deaf- 
1)1 in. 1 I'.'C'.'ived the l'. r e a ^ e s t o v e r -- a 1 1 support of the deaf 
r c s ( ^ n d e n t s B >' n v e r w !i e 1 in i n m a ]• ^ i n s t h e respondents 
■'up ported tfie h e I i f {hnz the deaf-bliiu; are c a j^i b 1 e of 
doiriv^ t ^ \ M v ~ ^ [ \ pereent of 1 1) e respondents 

^ t a r r J t h a t e a f - b 1 i n d> p e o p 1 e a r e c a p a b 1 e of doing most j o 1^ s , 
.■ir;d • i ^^.fit V ]U'reent oT t^ie respondents believe thai- a 

t 1 J fivi {u-i-NOii can he a;; succc-ssfui as a n >' normal persiui. 
'''' v-ontT-nst, fiinet>-stx ficfeent of the respondents 
h'Mie\',* tint a. de.if pVi^son ean he as suceessfnl as aii)^ normal 

Thus, fr-oTT^ rh- outsft it is obvious t Iki t the deaf 
r-s ;-o:i,l.--M t ; feel r]\:\[ the tli'at'-bi ip. d nvc as capable as rhe 
d ■-■ i i' in ^' To i i;;' km rv^ mid leading: -^uccrssfnl lives. 

-hrn .1 n ■■ v;- r i n it'.'MiS concernifu^ ^peeifie Job oaj)a- 
* ^ • ' i ^"^ ^> * • ht.' d !0 i n d , the foilov.ini; pa.tterfi emcri^es, 

-ii^'-:!:!" c "od I iM- ^t>ventv jw,- r i n r , the resp(^ndents believe 
■?^at th»' d(':]f-fMi!i:i r-M :) -on-.l job as a teacher, cr>un'>cl(,r 

'■writer jnd a;nh..r, S I i - h t I inj^r^- than o n - h a i f of the 



;>i-- I'v- - ^ t' til. r- •^ p » • ii '1 M ^ n t !^'. t h : : i 

i imi n'--i' >011 ;-.llOul;i bo .:!l<)WeJ t ■) Iirr 

m' ( • • I 1 '1 J t ^" 1 1 c • Wl. : f\ owe c o ]] ■/ \ ^\ L' V l::-' 
-r;. r r :) r ; :i 1 i' ri^'-^ J r T - h 1 i nd , t:!i<^ i 'ul i . i .: 

> ^ ^ r M ! t h ! - t ! : i !Ki i c t h.ii r h c v 1^ I i r . ^ * ■ ; ■ 
1 ,i ;i r .' :i i ' ,i ! ri *' i' f ^ i ii inr> t i o h s ^ A 1 f h . ' i / \\ 
ill -St MMi h 1 'n r T' no I r \\c A c ni r c s jv/i n d c n t ; i ' ■ . ; 
1 I - ■;;:!.■■) t t' I lU' r :i p n 1 > 1 1 ! t i ( • - n r t li o (1 :i f ■■ ' ' 1 i ; . : . 

r:!v-tor ! • the 7' r ^ pi. [ul n t il u !;rlii-VO i. i;r J-.^' 
• r.,i It ; ^, i r V pn ^; i i . : <' t ha t t. h( ^ m - 

y.-.-;; \s\ s :i:ip(iri .M* ill;' d t ;l r - b 1 i lui in tlir iro.-. 

rhov \ ;^ '.M^ i r M c ed ^nii'/h d i f t' i r ii I t in ^'i'- 

. , 1 : 1 p ! - M 1 i» VM) ■ ■ n/f nnd that in;:!n "nor!;i:ii" 
I : ■ p.) t|(>t ri>nsidoi- thr doai' r :-i bo c;ipnh!v o: \u ] ^ 

I n b y. w fu ^ : . the d c : i f t" 1 1 e !ii so 1 \" e s k n w t h. a t i b • \ 
Pi,. M [' e ! i'r ^'in i n n'> s t job- :i lul h a v ^' in* o v en I ii - " i r 
-,^11 -p P a !* ; ei'k inci velars eb s i" ta i p p 1 i ri p ihe , , 
; ? ; . ;i • e:' e r •. \: ii '.^ n ^m: ' • e ; i n e b h i a d i e a p p e d 
. ; , ! , . 1 1 p i" ' !* t i e r a a e r h e ]■ p r o ii p m i' h a a d ' a a p ■ n ' 

. la rii'* i 'i: r f a ■ a t- e a eb lib(- - (Mie^- 
? - .■ |- : ;] ;^ 1' ^ V t ['er * b J e f - b i ; lul IS d I'l a ! i ; t r a t ' a : 
;■ , \ ■■)■■■]'■ ' \ . , ! ' \- . ; a \' < [1 r V - e 1 b t r r a e n t a r ; : i ; , 
• ;. , - ♦ a ' • • ■ w . : a 1 ' b ■.■ \v 1 1 I i a t V t a r a e ! » 1 1 a ' • . 
■■ -i r -;a aaia i a d e a !" - a^ 1 i i i i It 
. , , . ■ . ♦ , ■ P , ( . ' ■ < 1 d f a ! •. , i a • e t is* ' 
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t h o J e a f - b 1 



1 n I' 



uui to he capable of porfornii.nt^ most jobs, 
leadini; successful lives, and supervising the work of 

otho^ po:,plo. Such strode su,)porr for the deaf -blind, if 
■•■•uopted by :nosr people-, could develop into a selff-ulfil 
p ro phc V . 
f ^! u c a t i ii 

IV hen it conies r the education of the d e a i"- b 1 i. n d , there 
■ Muesti,,n hut That the deaf respondents heljcve tiiat 

t!ie deaf -Mind arc capable of being educated. i-: i g h t y - c i j-, h t 

respondents state that deaf-blind indi-iduais 
■'•'■^ i '1'. l:-:cnt as ni.!-nial people, thus indirectly 

'^Incahi 1 i ty of the deaf-blind. Such a Iiigh 
c'^-"* ' '■■ " '^ une.\p';e t I- ! when one undei-stands 
'^"''■•^'■^ ;irur,;', le thar deaf p, e o p 1 e )ra v e faced in 



i e \ e I 



1 I L' 



• u l: .'1 r 1 r: 



• • --iri^ u J vision ;iiiionii t" h ^ r o s p e n r s r o n - 

" ■ ■ ■ -'^ <'vc-i sj> lit. as t r-. wliot !ior* s - !i o o I pro- 
H:- dev. f-hi i sl-,o(.Id jn schools for t he Jcaf 

^' ^ " ^ ^^^^ ^ • . T1-, . s J I V i s i on of t n k i n 

• = ' ^ ^ '"i i nk i () I odii o r s o r f ho Jen f - 
" ^' :- ip|''^^^ s--!i.V)j prn.^y;i:v. for the de;i f-hl i :ul 

i , while (->t h '.■ r s sirp[K.M't. t h. en) in 
' ' • !' i l i s s j . ! i 1; c o n c i' n j n t', t li i !n :i f t < ■ ]• 



1 T 



.'irc- ina do as t ^ where the deaf -hi in J sliould he educated. 

B V 1 A V [\ e ::\ a J o r i V i e s the res ]) o n dents i n d i c a t e t h e i r 
belief tii.ir there would be no had effects if deaf-blind 
ohildv-n were ;HaeeJ In school proorams for normal children 
^ ^ r ! a ^. e 'p. ^ ' > 1 p v o r a in s f o i* t h e d e a . Idi u s , t h e r e s p o [i d e ii t s 
l^^ ■a'>r -.t/e anc prohIe;ns <levclopint; i v r e v^, a r d 1 e .s s of where the 
' i V : ! f - ■ • 1 : ii a i' j ; 1 a eel T ]\ e t* t.^ s pond e n t s d c f i n 1 1 c 1 y w u 1 d 
aot 'v^liide r!ie deaf -blind* from schools for normal children 
■ r ^- '! e-n 1 s To r t !a e d t^a f , 

S i X t ) - i .\ ii e r e e n t o f t fi e res p o n d e n t s h e I i e v e t h a t d e a f - 
: ^ . ! i ; I p t . > 1 e a [' e c a p a I.) 1 e o f a t t e n J in col 1 e e', e B e c a u s e t h i s 
• ; . : -1 : > a i r : 1 1 h e o I li e r in e n t i one d a hove see m u n r e a i i s t i c , i t 
IS p ^ . > I 1 0 that the r e s p » ■ n d e n t s tl o n o t h a v e a r e a 1 i s t. i c 
i ! a d ■ ' ]■ - ' a a. d i :\ \[ o [ T lie. c a p :i b i 1 it y o f a d en f - b 1 i n d child t o 
::i :i k i ■ i a. an 1 \^ t i' a. t e d. p r o r a v:, v; 1 1" h the h c a r i n ?^ o r t h c 
deal' a ! 1 d ' M- : a a c o 1 1 e e [n* o r a m . When one c o n s i d e i* s the 
.-i-'-av !iMi:;bLrs o d t.sa f cliildren and blind children that are 
a.-t a p i b 1 of niakine', it throu^',h college or in an inter.rated 
; - r . < : . I' a ;:i , * ' a < ■ w a i uU' r s about the c a p a b i 1 i t >' of a more s e v c r c 1 y 
1 : 1 a die a v ■ 1 ■'. i> \\ ;ii e n t > f o u r s o c i e t y m a king i t ■ i n the s e ' 
-ciK>; i . !n :iddition, if one considers the type of scliool 
■ ' r ' ) ' : r ; a '/ 1 ■, i - d by t h e d e a f -hi i n d a n d the special e ({ u i yt - 
;i;--at, ■;• t T I- ;■ i .li - a d attention tliat t b» e s e mu 1 t i - ii a nd i c a p p ed 
i a vi i \- I A w i \ a 'M 1 , it i s j) o s s. i b 1 e to see t h c g r e a t p r ■;>:>] - ^ m s 
^ ha ■ v. . M 1 1 >^ ^- >• o m l' . 



poiivionts h avt^ for rhc Lleaf-bliiuu The results are n'ot 
noxpcctcd i !' niie considers the t rCTiiendou s struggle that 
ho heriri. ni; impaM'ed have faced in obtaining equal con- 
i deration; therefore, the support shown by the deaf rcspon 
ents is to support the strui;i:ie of another group of hrind- 
ca pi^ed 1 r.d i v idua 1 s , 
o in 'ii u n i c a t i o n 

Cvvninn n i e a t i on is a inu 1 1 i - f a e e t ed area of concern which 
ncludes inorL- th;ui the ad of speaking to another. It in- 
ludes, a:?.oni: many things, the abiliry to understand „ Coiii- 
uviiearion i :i this sense is a most difficult process, but 
"'M- the derif respondents it is of little concern when it 
■o:iics rc rhi'ir ability to speak to and be understood by t-^c 
i: a f - I> i in J - a n li \' i t: v o r s a , 

Til'" respondents c v e w h e 1 m i n g 1 y support the idea that 
]\ ' vi .1 f - b ] i n d can understand and know hearing and deaf in- 
X vidua Is even without l^eing able to see or hear those 
d i •■ i d u a 1 s , A I t h o n g h a m u e smaller m a j o r i t >' of the res ■> 
^ni-M\:s. lieve rhat "normal" i tuI i v i d u a 1 s can understand 
ho dor;f-hli::d and vice versa, the feeling that the deaf- 
iind e -I n o o ii^ :r. u n i e a t e with people 's supported. However, ' 
'^v- :o,»r resj-.oiidL-nt s believe that tliey are better able to 
'1 -i " r ■. t -i :i d iMd 0 onv'iu n i 0 a t with the deaf-blind than o t h o i- 
0 on ] V . 



the dorif-blirai c o mnui n i c a t e usini; some torm ot si.i'.n laniuiagc 
They also indicate their belief that they are better able to 
coiiU'iiMi i eat e with and unde-stnnd the dcaf-blmd, probai)iy 
beeauA^' of the fact that beth the deaf-blind and the deaf i-^ 
S'.a^e form of 'p.anual e oi.imun i e a t i o n to converse with o?;Jiers. 

in addition to the belief that deaf-blind individuals 
should learn to use manual communication, a l-ar>;e majority 
of tiic respondents believe that t he^ dea f -b 1 i nd should learn 
K.i-aille. Thu:^, the respondents are siiowing their support 
fc.-r usin.^ any and all means available to communicatee with 
r;»r vleaf-blind. It appears that this concern for "total 
. .^nanua i ea t i on'* is hotter understood by the .deaf as it 
P-rtains to the deaf -blind than the need for Total Co;.i- 
nuiTiication is und^rsn^od by 'Miormal'* individuals as it per- 
t ;t i ns t o the dea f . 
1 nd e j )end en t I. i / i n 

It i^ evident from this survey. that a majority of the 
respondents believe t h a t i n d e p e nd c n t living on the part of 
a deaf-blind individual is' most difficult. Although more 
than s-ventv percent of the respondents believe that 
deaf-blind people are as capable as deaf people in leading 
succes-, ful lives, and fifty percent of the respondents be- 
T h.a :, deaf-bi i r:vl |»-rson is able to do a bout as we I 1 
.J.; :i'v-^ne in mo^;: area^^ of life, scvenuy pcvccut of the 

nd-:i^ b"li-ve that th^; deaf-blind need hel]-^ with, maiiy 
^j.^jlv j/tivities. In addition, more than one-ha.f of the 



uLUL-r> a.s inucn -is cient-hiind people Jo. 

By substant ial majorities, the respondents believe that 
the aeaf-blinci are able to eat without being .nessy and are 
unuMially neat in appearance. Although such responses are 
oi)on to quest io^'n, it is obvious that the deaf respondents 
liave the belief that in eatint^ and grooming the deaf-blind 
a r e a b 1 e t o t a k e c a re o f t h em s e 1 V e s . 

In making an ovcr-ali analysis of independent living, 
it IS clear that the respondents do not s-e the deaf-blind 
a.; being able to function independently, thus placing them 
i n a d e p e n d e n c >' c a t c t; o r \^ . 
1" 7' i e n d s h i p s a n d Soc i a 1 i a t i on 

IVhen ii comus to f r i e n d s ii i p s , the deaf respondents in- 
dicate strong accef)tance of the deaf-blind and a desire t: o 
establish friendly relationships with them. Two-thirds 

lliL- resf^ondents would i^o out of their way to be friendly 
to a aeaf-blind person. A majority believe that most par- 
ents would approve of their child having a deaf-blind child 

^ a clv^se friend. ii i g h t y ~ f i v e percent of the respondents 
W'Mjid find it.cirsirable to have a deaf-blind person as a 
cl<)^;c friend, and eighty-six percent would like to have con- 

witn a dea^-blind person. However, on tlie negative 
•idf, a ^nall niajorit;. believe that if they were deaf-blind \ 
tii'.'v v.ouid not hav(^ as ;nany fT:cndt^ as tliey do at t li e jiresent 

i ^' interest to note that, although the res- 

i'wndents indicate a desire to establish clos- friendshi]^ 



it CO :n e s to f :i 1 1 i n i; i n 1 o y c w i. t h o va iwv y i ii e. n d e a t' - I / 1 i n u 
j)or^v)n. .\]thonL;h on \ t .> {"ncc, surh a situntion seems ron- 
t r a d 1 V t o r >' , i i s n o t v: h <: n n e x a i a e s r h (.^ q u e :> t i o n in o r c 
c a r o f li 1 ] s- . ^1 o :v t p o p 1 e h a v i' f i c n tl s to v a r y i n d c i\ r c e s , 
aii..l hiV'.' closo fr ioiKis vl^at rh'\s' like as friends hut; would 
not want to marry that i n d i v i u ii a 1 . Such 's the c a s> o with 
thr deaf -blind, Iva t they do not desire to marry taem. 

.In responding to those items on the cju e s t: i o n n a i e t'n.it 
d'.alt w i t li empathy, the respondents indicate, h\' a lar^^^i* 
majority, that tliey do feel especinlM- warm to'.vard.s the 
d c a f - !> 1 i !t d . In a d d i t i o n to this, the r e s p o a d e n t s h e 1 i e v e 
that, as deaf : n d i v i •! n a 1 s , tliey arc more sympathetic to 
d. ^'a f I i nd people^ than are most peoplCo Such response'", are 
o X p e e t e d , and this writer believes that the r e s p o n d c n t s 
probably do liave more understanding and empathy for the 
deaf«!)liiKl than do others - ba:^ed on the special und^-r- 
standine, that one Iiandica. p ^roiip probably has for anothei* 
h. a n d i e a pp ed r ou p , 

\T is interest ini{ t^ note that the deaf respondents 
V> e ! i c f t h a t t !i e e a f - b 1 i n d should socialize m ore wit h 
d.'af [)e.:)pU' t !i a n u i t h. 1^ 1 i lui lU' o p J ^ . T li e maio7-iti.'s s n - 
p o r t 1 n V. '.his b e 1 i c t' a r e ^> u b s t a n t i a 1 a n d p 1 e a sine; si n ^" e 
thr re i j^r^^at need to i fm; I u d e t !u* d a f - 1 i n d in :uu- i j 1 
a t i v i ! i > . it is p i h he t h a t t h e r s p o n d e n t s w e r e 
•■: o n s i d c r i n v\ m en ^ f ; ) va r \ i i eat i o n w h e n t h v r e s p o n c! 1 1 \ 
the iterv. e o ru e r 1 1 i n t h. i matter since tlic deaf- hi ind wl^' a 



c oir.'nu n i j .1 1 e w i t li t h e vi e :i f t !i a n w ith t h o 1) 1 i n d . 

The rc^spon'dcnts also indicated that they would not be 
hot iu" red it" they were s^on with or continuously touched 
by a deaf-blind individual. By large majorities, the deaf 
respondePts state tliar they would not be uncomfortable 
introducing: a deaf-blind friend to other friends, nor 
would they be embarrassed being seen with a deaf-bUnd ner- 



s o 



n. However, almost sixty percent of the respondents 



believe that their friends would be uneasy meeting a deaf> 
blind acquaintance. The acceptance of the deaf-blind by the 
dear respondents is clearly evident when it involves their 
r e 1 a I i o n s [\ i p s with and to third pa r t i e s « 

In .addition to the above mentioned aspects of friendships 
lad s.ie i a 1 L z a t i on , the respondents indicated the following:: 
The deaf-blind are not_ best off staying among 
ot!ier deaf-blind individuals. Oeaf-bliad 
I)eople s!iouid mix with other individuals besides 
t ho denf-bl i nd ^ 

I'oaf-blind peopie should not be kept apart from 
nornal c-^nmunity„ Segregation is to be con- 

deiyned . 

'Ihe deaf re.>pondents would not date a. deaf-blind 
p e 1' s on as ci u 1 e k 1 y a s a n y 0 n e el s e „ T his r e s p o n s e 
i consistent with previous responses on leve 
:i 11 u fii a r r i e , 
Bein^: around and ii a \' i ri - contact with deaf>bli:ul 



^ ^ 5 > • i 11 c c) n c e !• n i n a z rn o in h t b e c o m c d c a f - 
b 1 i n d t h e ni s e I v o s , 
* The deaf respondents would not he afrrid of 
saying the wroni; thing to a deaf-blind person^ 
Their comfort level and self-assurance along 
c with their ability to understand and relate to 

the de a f- b i i nd relax inhibitions that might 
o t fi e r w i s e be present. 

The respondents indicate strong acceptance of the deaf- 

1 

blind and show their desire to establish friendships and 
socialize with the deaf -blind by overwhelming margias. 
Knowledge a [?> o u t the P e a f - R li n d 

From the results of the qu e s t i o nn a i r e ' a n d in particular 
those items that were designed to measure the knowledge of 
the dc^^if respondents about the deaf-blind, it is obvious ' 
that the ' respondent s either have some misunderstandings 
about" the deaf-blind or they lack a basic understanding of 
what causes people to become deaf-blind. It is probable 
that the lack of knowledge that the deaf respondents show 
concerning the d ea f - b 1 i nd wo u 1 d be duplicated by other 
individuals if they wei-e similarly tested about the deaf- 
b 1 i n d , 

A majority of the respondents indicated c o r r e c t 1 >' t li a t 
most pcopio who are called deaf-blind have cither some vi- 
sion or h e a !• j n j.^ or b o t h 1 h i s a c r u r a t e reflection o f 
their !•■ now 1 (-d v'.e w^ulvl expected since, as hearing im^aii'ed 

individuals, they kr.ow that many people experience various 



r e s i il u :i 1 h e n i' i n e; ^ T h is In o u 1 e d c; e o r r ii c h e a r i n \i i in p a i r e d 
was easily transfLMTcJ to the d o a f - b 1 i lul . However, when 
the re s p oiul e II I s were asked specific ({uestions regarding 
causes of d e a f - h 1 i n d n e s s , their responses did indicate 
r.ii sunderst andi n,e;S or a complete lack of knowledge. There 
is little knowledge about Usher's Syndrome by the respond- 
oi^ the items presented on the questionnaire, 
those items that pertain to knowledge aboi.'t the dcaf-hlinu 
produced the hii^hest ]) e r c e p. t a g e s of no response, which simply 
indicate that thr respondents did not I'.now much factual 
i n f o vm a t ion a b o ; 1 1 t h e d e a f - b 1 i n d . 

Certainly, the responses to the items pertaining to 
knowi<jdge afu)ut the deaf -blind indicate that at some point 
in the- education of the deaf, iiearing impaired individuals 
need to learn about the deaf-blind and other inip(M*tant 
■ ireas or .concern such as the genetics of deafness. 
Self Conc ept and P e rsonal [-eeliiigs of t h c D e a f - B 1 in d 

1-. i g h t it e m s o n t h e q u e s t i o n • * a i r o were design e d t o 
dererr.iine what the di e a f t !i o u g h t thu self conee]it :iju\ por- 
:-Mial f'/elmr, s r) f the deaf-i)lind would be. The respons-s 
of the deaf e s i:) o n d e n t s were interesting in light of the 
positive picture that they reveal. 

The deaf-blind are not perceived to be bitter people. 
Three- fourt !i s of t !i e r e s p o n d e n t s felt that they were not 
r, 1 1 1 e r i r r c g a r d'l e s s o f t h e situation t h e y w e r e i n o r t h e 
trust rat ions they i.iigi,t i",iee. S c v e n t v ~ ^- i x percent c i" t!i'^ 



e n t s indicate that t li e y do not believe that the d e a f - h I i n d 
use t h e i r- ha nd i c a p to take advanta^u" of others. Thus, to th 
cieaf indi\'i duals surveyed, a positive image of the deaf-hli 
is hr ought out. One can speculate that the deaf re sjion dents 
were expressing the f ee 1 i n g s they have a hou t t h em s c 1 ve s 
w h e n they answered the (| u e s t i o n s per t a i n i n g to t h e s e 
f e 1 in g s o t' the d e a f -hi i n d 

Fifty- four percent of the respondents indicate that the 
e If concept, of the d e a f - h 1 i n d individual is p r o b a h 1 >' n o t 
t o o g o o d . T he re s o n d e n t s state that d e a f - b 1 i n d children 
think t h e >■ are not as goo d as normal c li i 1 'J r e n , One c o u I c! 
s p e c u 1 a t e that such a feeling is p r o b a b 1 y r e p r e s e n t a t i v e o f 
the feeling of most groups of handicapped individuals. I^er- 
h a p s t h 0 d e n \- r s p o n d e n t s were indicating feelings t h a t 
thoN had experienced themselves. Society holds out the 
"perfect" or "iiormal*^ child to be the ideal nnd it is no 
w o n d e r t h a. t this expression of society is [m c k e d u p b y 
t h o s f ^ who have a handicap as a self fulfilling p r o }i e c >' 

If the^,^ were deaf-blind, eighty percent of the respond- 
ent s s t a t e that they would not hide from or avoid p o p I e 
H y p r o j c c t ion, o u v. c a ii ti e t e r m i n ^ * t h a t the d e a f r e s p o n d e n ( s 
t^eel t h '1 1 '.I a f - b 1 I n (1 would not hide- from or seek to 

avoid people. This is a positive aspect of the .s e 1 f -• i 1:1 a g r 



other people , T!n s bcli(;f is consistent with the belief 
that many .Um f individuals have that deaf peoi)le understand 
other deaf p--oj)le better rhan hearing (iconic understand deaf 

' « i.s quite possible that, the respondents trans- 

fix red their persoaal feelinp,s to tliu d<*af -blind in respond- 

^ ihi . jto!:! The respondents view themselves as beinj- 
iVi'')rc u!i d r t a nd i fi v>. and s )'in p a t !u* t i c than most people toward:; 
deai-bliiui people, thus adding- to the mountinii evidenee that 
"'5'-' -.r-Mp o t' h -1 ndi ^ a p [n'>l j)*Mijne fc^V 1 t !i a t thev can bettei^ 



i n d r •■. I a 11 d a i 



o ii p n r ban d i c a p p e d i n d i v i d u a 1 s t ha n 



I'hc" rr';uit'; of (he survey clearly show that the deaf 
rt' .'.{)ofidt/n t f)ri'ceive I lie deaf-t)Iiaui to be free of acrimony 
and free fiv^:;i u s i a t h i r liaivJicap to their advanta4^e. On 
^he ot'p'!' hand, tho respondents indicate that tlie self 
cone opt of t ho clear -blind c: !i i 1 d i.s. probably not a i',ood one. 
' ' ^^'J 'I' 1 L ' J '_"-L'j ' ^L^ UL _L^11^ M o a f - B 1 i ]\ d 

idi-' o\er-alI T-eaction f the deaf respondents to the 
di/af-blind 1^ a [Positive ofi'^. The res[)ondcnts indicate a 
'\r^^:\r .nnount nf vonpaib.v fvrr t e deaf -blind. Sixty-one 
ptM^ceat in'.licatf that their first reaction to a deal-blind 
person is .>!i'.- n \^ i * >■ i I n w c v t' , i"ifty-four porcixit of 
the r o s d n t . Ac> n^^t f<>rl t f. a t tlicy must ]>e nice to a 



than dead, and fifty-six perccMit of the respondents think 
they could make a pretty iM^od adjustment if they became 
denf-blind. Ihus, one caa determine that the personal reac- 
tions of the deaf towai'ds the deaf-hlLnd is positive, and 
that the deaf respondents do not feel that the handicap of 
d e a f - h 1 1 n d n e s s is an ins u r m o u n table o n e . ^ 



IMPORTANCh: ')»' TIIH RliSlJhTS ANH R I- C OMM li N' P AT I ON S 
The importance of the resul,rs of this study in the f i 
o f the d e a f a n d t h e d e a i* - b I L n d is as folio w s : 

fl) This study is the first of its type known to this 
i nvest i ,.^ator concerning; the attitude of the deaf 
towards the deaf-blind. As such, it provides those 
who are concerned w i t li the welfare of the deaf- 
blind with important feedback concerning the atti- 
t u d e n f a ^ 7- o u p o f i n d i v i d u a 1 s w h o can h a v e a b i \\ 
im{Kict on the future well heinp, of the d e a f - 1 i i] d „ 
[2) This study indicates that efforts i-iist be made to 
cduca t e t he d ea f - - a nd o t li e r i nd i v i dua 1 s - - a bout r he 
deaf -blind. An educated 'public can assist '.:reatly 
in t h e p r o c e s o f b r' i n i n e th(^ d a f - b 1 i n d i n ^ n 
the majnsti'eam of ; < > c i e t \' . 



^J^^'i^' i !ul i I 1 1 s low:irv:s { he de;if-b]ind„ The 

i " i i' t !i d r.i 1'- 1 i ikI \\a s 1 ;i c k oii oh J e c r i vo 
r / ; :i r c h cow c e ?• ii i n t 1 1 n t t. i t u d c o f o t Ii e r s to w a d ^ 
^ '1 d r ;i r - b ! i !ul , :i rui t !m s p r o J cc t is n ho g i n r. i n i n 
t. !i .i r. d 1 r c t i o ii 

' )^ 1' s ij 1 f s o { r }) i s study should s o r v e as a n . i m p e - 
t ^ .ind a I* L' 1 c I' [^oint t'or oIIum's wishing; tu 
^ - V t i ^- e (' !) i r c t i V V \ y t h o attitude of t h c d ea 1' 

-1 I'd s r!ie d^'a^~^Ii^d, ai\d hopefully tlie attitude 
to\%ai-d^- thi- d ca f- i) 1 i :ul_ Thi ' prc^iec.t is onlv 
•5 i aai a in an attempt to find answers to inean- 

i ^''iJ 11 V in tee, rate t li e dcaf->hlind into the sull- 
en It ur'rs" riiir soeietN' and to societ)' as a 



i '-"> r o!!i!nr:id L'd. that this proje.:t he replieated w i t li 
nearinc l-pi'iierd iadividuals in otiier t\'pe.s of 
;■• o , . t - ^ ' e o a d a r >' pro , ^ ; 

1' '-''i r i a /; ii'ipaii'ed .i n<i i v i d ii a I s in the adult e (mii - 

;:!Uii i. t >• ; 



h a w ii ] e a p iU'd i n d i v i d m a 1 s ; and 
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nurmg the Summer of 1 973 , while doing research on 
the early hf.story of the education of the deaf, I visited 
the Centro Municipal Fonoaud iol og ico of Barcelona, which 
is the most important school for the deaf in North Eastern 
S p a i n . 

During this visit, Mr. Francisco Tortosa, Director 
of this Center, inanifosteJ great interest in the Cued 
Speech method of communication. A few months later he 

;"• -allaudet College requesting my services 

in order to explain this method to some members of his 
{"•"-•ul- fie was particularly interested in my services 

because I am a native of Barcelona and as such, I speak 
fluently both the Catalan and Spanish languages. Since 
the children of Barcelona are subject to this bi 1 ingual i sin 
It became evident from the very beginning that it would 
he necessary to croate a Catalan version of Cued Speech, 
similar to the Spanish version already in existence. 

Once the College granted me sabbatical leave in order 
to work nn this project, my immediate concern was to study 
the sounds of t h. Catalan language in order to determine 
the number of 'cues' that the Catalan version of Cued 
Speech •.;.iuld rec|uirc. During this period 1 worked in 
clos.. collaboration with hr. k. Orm Cornett, inventor 



1 i < 



research enabled me to prepare a set of twelve lessons, 
which were taped in ca s s e 1 1 e s » 

Once in Spain, T met daily during the month of February 
of 19 75 witli two teachers of the flentro Municipal Fono- 
au d L o 1 o g L c o , whom I trained in the theory and practice of. 
Cued Speech in both Spanish and Catalan versions. ' Many 
of these sessions were attended by the Director, Mr. Tortosa. 
1 translated and havided to them in cassette form most of 
the literature given to me by Dr* Cornett, 

Mr. Tortosa invited me to address the faculty of this 
institute. Such was, however, their interest in Gallaudet 
College during the question and answer period that followed 
my address on Cued Speech, that I realized that while the 
reason of my trip to Spain wps to disseminate information 
on Cued Speech (which falls within Spain's strong oral 
tradition), this trip could also become an excellent oppor- 
tunity to talk about "Gallaudet College, its departments 
and programs, and above all, the method of Total Communication 
which was not known to them. 

1 realized also that many teachers would usually take 
for grant«Ml that all faculty members at Gallaudet College 
would have rccc.i-ved formal training in the education of 
the d e a f o Because of this 1 found it necessary to star t 
all my subsequent lectures with the announcement that I 

f t. ^ ) 



(la 1 I a udo t should In* e n ^ o u r :j d to t:tke a few formal ccirsos 
relatiMl to cicafruv^s siK-h as Avidiology, i: ducat ion of the 
Deaf and P s >■ o h 1 o l'^ y of Di^-afncss, This training; would not 
only incroase o u z' e f f c t i v e n ..-^ s s as faculty members, but 
WDuld also gl'^e us t b. e opportunity to relate our fields 

0 f con c e !i t r a t i o ii w i t h m an y a s p e c t s o f d e a f n e s s „ 

It was ]\i.n easy to be invited to address other insti- 
tutions for the deaf in Spain. I list several factors 
th:\{- I believe c o n t r i lui t e d. to the invitations that I received 
idles e are not listed in order of importance. 1] A. genuine 
interr^U in Cued Speech together with vhe realization that 
it fails within S ]:> a i. n * s oral tradition. 2) The fact that 
wMi le i ;;a:. a menner of the uallaudet faculty and an American 
cit!::eri, I am al:>o a Spaniard and a Catalan, fluent in 
!ot!i I inguai'.os, Tills c i i* r uiii s t an c e facilitatecl frank ex- 
c h a n ':\ e s i ) t i - p i n i <'> f" a n d :p. u t u a 1 understanding in the social 
h r.'.i I", t n at f o 1 1 o w e J :ny add r e s !U* s , 3 ) My p r e v i o u s c o n t a c t ^> 
wit!: Mr Toi't^sa and Dr.. \\:rc]\o who visited (lallaudet 
ColU-y,'.- in tii." ;u::ri!^:T- (M* I 0 :M „ -1) M;/ J e t e nn i n a t ; o n not 

1 \ a c c t ;) t a n >' i^. o n o r a r' i 1 1 rn ' > o r c x p e n s c f e e s for ni y 1 e c t u i* e s , 
" ) My A i ] : : :^ a ^v, :-• to list o n I o c r i t i c. i ni of our' me t h o d s , 

vv" i ^ a '. i Li I I !• y : :i :; l o c h a n e t. a i r m e i^. o d s , S p an i a i* d s a r'e 
■. •'■ vy t i • * < ^ ' I t i r ' w i , i) a r :] t t ^ e - 'i t i ri . • v e i' \' 

r* r o a e t a r 1 i' c r i t i l i > in . 



'^as Oil Cued Speech, the i;econd on Total Communication at 
Ga 1 1 aiide t Co 1 le i;e <, 

At the Un i vc rs i t y of Barcelona ( Tc a che rs College) 
I addressed the teachers who are taking Postgraduate courses 
en Special Education (Tt^cnicas- de AudiciiS'n y Lenguaje). 
Mr Tortosa asked me to deliver an address on Stuttering^ 
Although 1 l.;;ck formal training on this topic, T am 
familiar v; i t h it due to the fact that 1 have stuttered 
since my early childhood. To this same audience V delivered 
later on a lecture on Cued Speech. These two lectures 
allowed mc to establish contacts with directors of ether 
institutions of the deaf who were also lecturers at the 
University of Barcelona « 

I addressed the faculty of t,he Institute Educative 
dc Sordomudos y Ciegos, which is the largest school for 
the deaf in the city of Barcelona. This Center is one of 
the many Institutes for the Deaf in Spain and Latin Am- 
erica run by the Franciscan Sisters, Sor Sonia Ramos, 
Director of this Center, is also professor of Speech at 
the 1 1 n i V e r s i t y o f B a r c e 1 o n a , 

The Catalan Society of Ot o- Rh i no - La ryn go 1 ogy together 
with the Do])artment of Audiology of the University of 
p. a r V- e I on a \ i: s u 1 a vo i'c i on a 1 d e ^ ) t o - i n o - !. a r i n g o I o ^\ Ta ) 
invited me to deliver a puf)lic address at the Academy of 



of the International Association of 0 t o r h L n o 1 a ry n go 1 o j^y . 

At the conclusion o\ this address (on Gallaudet College) 

I showed s'^veral sl'id(.vs of our Cairmus, and also of several 

deaf faculty meml)ers (there are no deaf teachers in Spain), 

I add res s e d' also tlie faculty of t he Cent ro -Pi 1 ot o 

dr keeducacion Audit iva, wiiicii Is an Institution run by 

the Asociacien para, la Reeducacion AudLtiva de los Nifios 

So rdv)s ( AkAN'S ) To t li i s wo rk s h op we re invited the fo rine v 

Director of tlie Centro Municipal, other teachers from 

Madriil and I'^arcelona, and several parents. The invitation 

wa'- extLMidt'd to nic 1^ y Mi-. Antonio I^elf^adc. Technical Director 

'1 f t fu- In s t i r i: t e , 
V 

At thr i nn i ni^ of :ny iectu]*e at tlie University of 

f'^'^' i ^'i^ -i tinee mem h cm-; of the executive committee of tlie 
Association of Parents of Students of the Centro Municipal 
l-oFioauLl i o 1 cm: i CO were prevented by Mr. Tortgsa, Direcior 
of the- CiMiter and Coordinator of these courses at "the 
lln 1 vc r-. i r y , fr-t)in enterini; r h rooi:; were I was abuut to 
dtM 1 ve r- liiy addn-ss W!i i U' the reason ^iven by Mr. Tortosa 
^^'■■is that tiiesc tlir^^e i;enlle:nen were not faculty ncmhers 
of the IJn i V r s i t y , his real reason (as expressed to me 
i 'it e r hy Mr,, .I(^^e Morel la, President of tiie AssociatM;n) 
W'l'- t.'^.i- f^'ar ^ii.it incmh'M-:. o { \Uv A o c i :! t i (mi , upon 1 t- .i r n i 
aiu)ut Cued Spi^ccii would exert pressure on Ivi m in ordcM' 



children, while the parents of the other children would 
accuse '.lim of favoritism, '^he members of the executive 
committee of the Association of Parents screened me during 
a two hour meeting at the home of the President of the 
Associationo I agreed to deliver an address to the whole 
Association provided Mr. Tortosa, the school Director, was 
])rescnt. My interest was to avoid charges that I was 
trying to influence the Association against the will of 
the Director of the Centero 

In the city of Barcelona the Association of Parents 
are still controlled by the Directors of the Schools to 
which they are attacried„ According to Spanish Law they 
are not allowed to hold inectings unless it is in their 
respective schools. Similar organizations in Madrid, in 
as effort to exert more pressure on educational Institutions 
for the Deaf, have recently joined in an independent, 
officially approved organization called ASPAS (Asociacion 
de Padres y Amigos del Sordo). No association is allowed 
to exist unless with the permission of the Stat^. ASPAS 
of Barcelona h. a s been waiting for this permission since 
Deccmbor of 1974. 

Th e mo s t i liip o r t an t I n s t i t u t i on f o r r h o I)e a f i n S p ;j i n 
the I list i Into Na'/iop. nl l^edagogTa ile Sordos, o 1" Madfid, 
w h i c h i s g o v e r n e d b y I h e Mini s t i*y o f V. d u cat ion a n J c i o n c e , 



on Total Corrmun i c a t L on at Gallaudet College^ In a third 
address 1 spoke to the general faculty of the Institution, 
Including the medical and technical staffs ( aud i o 1 o g i s t s , 
speech therapists, etc.). For this occasion. Dona Maria 
had invited directors of other institutions. 

In Madrid also, I addressed the faculty of two Insti- 
tutions that have the same name: *'Colegio La Purrsima'*, 
one for l)uys, the other for girls„ These Institutions • 
iiave a combined enrollment of some ^qq students, and are 
administered by tlic Sisters of St« Francis. It i s my 
belief that innovations such as Cued Speech or t ii e intro- 
duction of Total Communication in Spain are more likelv 
to take j)iace in these private institutions. 

^'^1^^ ^ Madrid, 1 visitL^d al the Institute Pro- 
frsional dc Sordomudos Ponce de Le6n , whose Director, Dcn 
Fstanislao Martin Pascual was former Director of the In- 
stituto Nacional de Pedago^ia de Sordos« This Institute 
trains ^b^af young men in tlie industrial arts. 

biMi r,stanisl;io i n v i i c-.l me to address li i s facultv on 
thi- toiMi of Cued Spcecii. I was i/itrodi^ced to li i m by 
^'-i 1 I^'^n .Njsfis Andujar wlio was able to 1) t' i n g Pi'ince 
-fiian Carlo, to the inauguration of this.Scliool in 
l-^'^-- '^''^^^ .-'wMact j>r-)ved V(M-y fruit ful {or the 1 n s t i T ii t i o ii 
(.en e r- a I An d u \ a r : s a c 1 o > c i- 1 a t i v e o f m inc. It is in - 



Finally, in :in effort to disseininate more information 
on Cued Spc^^ch, 1 wrote a paper entitled '^La Palabra 
Sii^erid:i (Lued Speech): A New Method of Fiarly Communication 
w i t h the Deaf Child," w h i cli w as read an d a c cep t e d for 
]Mih 1 i c :i t i on in. the proceedings of the III National Congress 
of li due a tors of the Deaf, which took place in the city 
of Alicante (South fa. r n Spain) on March 24- 2 7 , 

It i r> too early to evaluate the results of my efforts 
in S [) a i n n Cued Sj^eech was undoubtedly well received, 
it was possible to demonstrate that it falls within the 
'■>ral tradition wh i cli is universal and deep seated in Spain. 
I was able to detect, however, sincere interest in the 
Hicti^od of Total ('o nimun i c a t i on on ^ they realized that it 
was di fferent from the natural sign language used by the 
deal" peuj)le in Spain. The main objection to Cued S]')eecli 
w;i- rhu fact Vhat it lia;. not lieen possible to demonstrate 
i t s e f f e c t i V v n e s s in o t e r p a t s of the world. Once i n 
] ) f ) s c s :> i ^ n o f t h c s t a t i s t i a I studies ( w It i c h they i' e c| a s ted) 
c o 11 (' r n i n its effectiveness, it will be e a s i e to i n t r o - 
a n L V It in S a i n and Latin A n o r ^ c a n c o u n i" i e s , given t h v 
[) 1. i > n t 1 c si ill p 1 i c i t y o i' t h e S p a n i s h 1 a n g u a g c . In a n y c i' r n t , 
(jicd :>pr!.'cii prt'\'cd tv) he ar u x l e 1 1 e n t metlioLl of e s :i b 1 i ^ hi n g 
i)n I .1 c r ; ^ ■ * 1: hi a y i n s l i t a : o n f ri r t h e d r a f in S p i i ii . 



Oirector, Office of Cued Speech ,. Programs 



I suppose every child is fascinated by a circus. I 
used to enjoy the animal acts, the death defying performances 
on the hit^h wire, and even many of the Side shows. But 
one performance that never ceased "to delight and fascinate 
mc, no matter how many times T witnessed it, was that of 
the bareback riders who careened around, the ring-, riding two 
horses at once, with one foot plants' firmly on each, then 
Jumping, from one horse to another, doing somersaults and 
l^al.incing acts on their madly galloping steeds. It seems 
to me that the successful deaf person is a lot like those 
!)areback riders who ride two horses at once. Me must de- 
velop the skills that will enable him to live and perform in 
two worlds^ It involves absorbing enough of the social and 
v:ulturnl orientations of both these worlds to be able to fit 
reasonably i n t o ea c h o f t h em . 

It is .certainly not necessary for me to recour.t )r t [i i s 
audience the reasons why the deaf person needs to be able 
to function in two worlds. Tt might be relevant, however, 
for me tell yon a little bit about how T came to under- 

stand this necessity in some of its more basic aspects, 
bike most bearing persons, i r- n-.y first years of association 
with the deaf I was slow to understand why deaf persons with 
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i'.ood oral coinmun i ca f i on skills should not be expected to 
u so those skill s c o n s i s t c n t 1 y a o i: t h c m s e 1. v e s , Mar v i n 

a r r 0 1 s o n » now r : n c i p a 1 , P i v i s i o n of Inst ru c t i o n , Model 
Secondary School for tlie Deaf, was the one who destroyed my 
naivete on this point. "Or in, If you want to understand 
the problems of the deaf person in the world of the hearing," 
h 0 said, "you will have to understand t li a t s p e e c h r e a d i n 
is like t h i s ! " With those words he stared at me with an in- 
tens it >' of facial expression and body tension that conveyed 
\' i V i d 1 >' the idea that the act of s p e e c h r e a d i n g requires 
tremendous concentration and sustained efforts 1 began to 
realize that the deaf person's participation in t h. e hearing 
world is not simply a matter of having the necessary communi- 
cation skills, but that it involves also problems of sus- 
tained stress and endurance. A person who has worked hard 

all day (perhaps even in an atmosphere which requires a lot - 

/ 

of s p e e c h r e a d i n g 1 comes home ready to relax, to put on his/ 
slippers and light his pipe, enjoy a good meal, and indulge 
in pleasant chitchats What he is not ready for is to siis/tain 
a conversation with his spouse through stressful speechrea- 
ding. And if the couple wish to go out for a social 
evening, they vs^ i 1 1 want to spend it with people with whom 
t fi e >' can e n j o >' a relaxed, casual conversation in a mode which 
is easy and natural for all concerned^ The deaf person 
must have a 'Vorld" in which he can relax and enjoy himself, 

I should say that the deaf person has no c h o i c e o He 
r e a 1 1 >' h as to 1 i v e i b o t h w o r 1 d s . The c| u a 1 i t >' of his 1 i f e 



will depend upon the dCLp-ec io wliich his social and cul- 
tural orientation, as well as his communication skills, equi 
him for both worlds. lie must be both bi-linguul and bi-cul- 
t lira 1 o 

Obviously, the deaf person needs to know the language 
of signs. [ie needs mastery of it in a variety of forms, 
from Ames Ian to something approaching Signed English, if he 
is to associate effectively with deaf people in different 
areas and different c i rcumst anc es « The language of siyiis 
is :i beautiful language. Those who say it is primitive or 
limited simply do not know much about it. True, it has 
a rather limited vocabulary, but that is only because educa- 
ted deaf persons and the hearing persons who communicate wit 
thorn have the alternative of f ' g er sp e 1 1 i n g words for which 
there are no signs, instead of inventing new signs. The 
fact that sign language is ideographic rather than phonemic 
is not a factor here; witness the fact that written Chinese 
and written Japanese, which are ideographic, have 
a d c v - u a t e v o c a b u 1 a r i e s « 

I'Or most deaf persons, neither communication nor 
social and cultural orientation offer any real problems in-- 
sofar as concerns the world of the deaf. The deaf have 
a rich social and cultural heritage which is coming to be 
appreciated more and more. Almost any deaf person who 
makes a real effort to learn to communicate in and bo a 
part of t h 1 s h e r j t a \\ e c a n do so. F i t t i n r. successful >• into 
the v)ther world, the world of the h: ing, is the big 



problem. In the past, one problem bas been tbat so many 
people bave insisted that the deaf person should depend upon 
the world of the her.rine for all of the satisfactions and 
r e w a r d s of life, den >- i n g a n d r e j e c t i n the one which is 
easiest and n, ■ ^ s t natural for him. Once it is a r e e d t: n a t 
the deaf pers^-n should be both /''l and bi -cultural, 

it is i:)0ssibL • vo address in a realistic manner tlie problem 
of equipjnng iim for his second woild. By '^second world," 
I do not mean second tempera lly., T do noc mean to say that 
the deaf child sbould first be equipped to communicate with 
;i n d interact socially with the deaf, and then should be 
equipped 10 cope in a hearing world. Which should come first 
in time for whether they should develop simultaneously] de- 
pends u]")on his circumstances and, to some degree, his capa- 
bilities „ 

Vrs^ the ceaf person must be bi-cultural and bi-lingual 
if lie is to have a full 1 i f e „ It is in connection with the 
achievement of b i - 1 i n g u a 1 i s m f a n d a s ' result, the poten- 
tial for a dual social and cultural orientation] that Cued 
Speecli has so much potential „ For the deaf person tbe lang- 
u:it;e of* signs can be learned simply by associating consistent 
1 y and intimately with those? ^' h o use it. Tbe c u 1 1 u j' a 1 
a n i social Heritage of the deaf is available Xc^ any deaf 
p e r s o Ti who seeks it with the p r o }> e r respect and a p p r e c i a - 
t i o n „ But e c| u i p ]^ i n g h i m s e 1 f f o r the world of the he a r i \\ i', 
i s a n o n t i r 1 >' vl i f l"e c n : v\^\^ 1 o t f > i r t \\ v d e a f per s d n . '\\\ e 
1 a n g u a g e of t h e h e a r i n g c a n not be learn e d s imp] y b y \: c i n g 



exposod ir (if one is do:ifl, and cultural and social 

assim.Mation and acceptance are limiced without it. 

This is the context in which 1 shall discuss Cued .Speech 
today: as a means of enablini^ the d.af person to learn 
the spoken language and achieVe a reasonable de^^ree of cul- 
tural an.; social orientation toward the society which uses 

--^^ first briuf^ you up-to-date oi^ tliL^ sLatus of 

Cued S[)eech. For the benefit of any of you who are not famil- 
iar with it, I will explain, very simply, that Cued Speech 
is a svsteni of eight hand shape? used in four positions near 
the lips to make all of the sound of the spoken language look 
clearly different from each other either on the lips or on 
the hands. If all the sounds we use in speaking looked 
clearly different from each other on the lips, the deaf child 
could learn the spoken language (in a visible representation] 
:n a completely natural way, by observing the lips as one 
sfU'aks in meaningful conversation. But the lips identify 
groups of sounds, not single sounds. Tn Cued Speech, a 
mathematical minimum of information is added (by means of the 
hands) to the information on the lips, so that the 40-.plus 
])horM?'ues of spoken fnglish look different from each other, 
?AL!lir_ '^^^ ^iP-^ 111 the hands. The cues do not identi- 

fy individual sounds, and cannot be read without simul- 
t a n c o u s i v o b s e r v i n g the lip s , 

A t prose n t Cued S n e e ch Is available in 22 language s , 
altliough it is current 1\' in use in fewer than half of these. 
According to a i^u^vcy carried out by the Office of Demo- 
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c^r:iphie Stiuli'-s, Lued Spo/.^!i is used to .some degree in 

a p I) r o X i \}\ a r e 1 y 2 7> '** s o h o 1 s a n J. p r o r :i m r> in r. he Unit e d Stat e s , 

with about 7*1. of the eirildiuMi. Only between 40 and 00 are 

n s i n e!ueti Speech fully. The other 5; are oral or total 

e o ran u n i c a t i 0 n p r o g v a s './a i c h use Cued Speech p r i m a r i 1 y f o 1* 

t 0 a e ! i i n 1.; s p o ken I n n u a g c , o r t o t a 1 c o m in u I c a t i o n prog r a m s 

whie.h use Cued Speech with a few children because that is 

the m<>de of e om mu n c a t i o r. the\* arc accustomed to using with 

t a e i r a r en t s , 

'lou are aware thnt the so-called oral method does not 
result in the learning of the spoken language by the deaf 
child in a normal way. Not only does it fail to cause the 
I'lnguage to be learned siu^^ply through the interaction in the 
home, hut it does not result in clear enough communication 
fv)r normal emotional and intellectual growth of the young 
deaf child. There is g, r o w 1 n g evidence that Cued Speech 
overcomes both 13 f thes-.' [jroblems to a reasonable degree. 
If the hearing parents of a deaf child learn Cued Speecli and 
use it consistently with that child, the spoken language is 
learned in a visible form through the ^se of the language in 
the home, witliout structured teaching. Further, two-way 
c o m u n i c a t i o n between parent and child can develop at a level 
which results in essentially normal personal deveiopment,^ Now 
these are assertions which vou may w\anl: to take with a grain 
of salt [because I do have a special interest in Cued Speecli 
and might he s I i g 1- 1 1 bia^>e(I. !• o r t u a a t e 1 y , research results 
are now becoming available which make it possible to evaluate 
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these sissertioiis and which, in fact, support them. Dr. Dan- 
iel Lin^^ of MoGill University was mentioned by one of the 
earlier speakers. He and Dr. Bryan Clarke, of the Universit 
of British Columbia, have completed a longitudinal study 
of children using Cued Speech which clearly establishes the 
development of their skill at understanding spoken language 
with cues, and which shows also that there has been a signi- 
ficant improvement in their ability to understand spoken Ian 
uagc without the cues, though the improvement at unaided lip 
r e a d i n i; is f a 7' b e 1 o w that with cues. 

The deaf c li i 1 d cannot learn the spoken language n a t - 
u ra 1 1 y by exposure either to signs or to spoken language. 
In the pure oral method, much time is spent practicing oral 
communication with the deaf child, but when one is ready to 
teach him a new word or a new language pattern, one uses the 
written language. In order to teach a word or pattern, it i 
necessary to interrupt the process of oral communication and 
introduce the written form. The same is true if signs are 
used. There is no way for a deaf child to get from the sign 
for a given concept to the word for that concept without 
help from someone else. Therefore, if one is c ommu n i c a t i p g 
with a child in signs, if he comes upon a concept for which 
he wishes to teach the word to the child, he must interrupt 
the process of signing and interpolate the word in written 
form for i t] f ing er spe ] 1 ed forml--he must teach the word. 

When Cued Speech is the noi'mal mode of c ommun i c p. t i o n 
in the home of a deaf child with hearing parents, the spoken 



inn^Uiai^c is learned ('In visible form) without the Inter- 
pol n t i o ii o f a n aid in representation. 

You may have heard of the expcr imcntat. i oii with use 
of sign language in scliools for the hearing in which classes 
for the deaf were housed, Roy Hoi comb, in Santa Ana, 
Cia 1 i f or n i a , led many teachers and hearing children in a 
junloT* i e h schobl there to learn the language of signs in 
order to he able to communicate effectively vith the deaf 
chiKlren who were in special classes. The result, I am told, 
w as a great increase in social and cultural interaction, a n 
increased feeling of security on the part of the deaf child- 
r n , and increased motivation. This would be precisely 
analogous to children in an Bng 1 i sh- speak ing school who learn 
Sj^anish in order to he able to communicate better with child- 
ren from S p a n, i s h - s p e a k L n g homes. Despite the social and 
cultural benefits, this does not cause the Sp a n i s h - s p ea k i ng 
children to learn E n g 1 i s h - - i n fact, it may militate against 
their learning English if it succeeds too well, since they 
will be spending most of their time communicating with the 
t". n iz 1 i s h - s p e a k i n g children in Spanish, rather than English. 

A widely increasing practice in day class programs is 
: he learning of Cued Speech by hearing children in order 
v o facilitate communication between the deaf children and 
the hearing children, with attendant social and cultural ben- 
e fits w h i c h a re p r e c i s o 1 >' the s, a m e as those w h i c h result w h e n 
t ii r h .-i r i n g c hi! d c n 1 e :i t* sign In n ini a g e in or d e r X o c - 
municate with the deaf children. The great difference is 



that every hearing child who learns Cued Speech and uses it 
with deaf children becomes an English teacher. Communication 
with hearing children in Cued Speech, since Cued Speech is a 
true code for the spoken language, will result in the learn- 
ing of spoken English by the deaf. 

The possible contribution of Cued Speech to cultural and 
social development of the deaf child is enhanced by the fact 
that only 12-20 hours, on the average, are required for a 
hearing person to learn Cued Speech. Though ihe process of 
learning it is perhaps not as interesting as learning the 
number of signs one could accumulate in the same time, the 
difference is that once one has learned the Cued Speech 
system his whole E n g 1 i s h , vo c a bu 1 a r y is available to him. 
This makes it practicable for parents, siblings, classmates, 
and friends of a deaf child to learn Cued Speech and add to 
the circle of those from whom the deaf child can learn 
1; n g 1 i s h . 

Theoretically, the one open window on the world of the 
hearing which the deaf person should have is reading. Un- 
fortunately, the vast majority of prclingually deaf 
persons do not learn to read well, and thus do not make max- 
imum use of what should be their greatest asset. The 
basic reason for this is that they do not learn the spoken 
language before learning to read. In order ^or reading 
skills to develop optimally, a child should have a good 
knowledge of the spoken language before he is taught to 
read, and in his first year of reading he should encounter 



no words or p a t 1 1' i* n s {except ]t r o p e r n a m e s 1 that are not a 1 - 
1' c a J >- familiar to him an ci used b >' him. Perhaps one of the 
most important advantaj^es of Cued Speech is tliat through its 
use in the home, the young deaf child can acquire a founda- 
tion in the spoken language wliich will equip him to learn 
to read at the normal age in t li e n o r m a 1 way, 

I til ink I have made it clear that I do not consider Cue 
Speech as competitive to the language of signs, except as 
regards first language acquisition by a d ea f c h i 1 d with 
iiearing parents. By this I mean that Cued Speech is not 
offered as a substitute for sign language. Because of tlie 
problems a deaf c h i I'd faces, iipwever, in learning to 
T'ead and speak, I think tlie cliild with hearing parents 
should learn spoken Hnglish (with or without sound) as his 
first language. Then, after he is reading well and is at 
home in Hnglish, I think he should learn the language of ■ 
signs- from people for whom it is the normal mode of com- 
munication, not from hearing parents whose knowledge of it 
is very limited and who cannot think in it. I think a 
deaf child with deaf parents should learn the language of 
signs in the home, from his parents for who it is a true 
language and not a feebie code for English, as it is used 
by those of us with limited proficiency. The deaf child 
with deaf parents should learn spoken English through Cued 
Speech^ from hearing persons (or postlingually deaf persons 
w h o k n o w : ; p o k e n F: i i g 1 i s h well). And, the deaf child s h o u 1 d • 
have the opportunity and the capability, at least by tlie 



time he reaches adolescence, to function socially and 
culturally in both worlds, regardinc: them both as important 
to him arid worthy of e(^ual respect. 

I should like to use an actual case history to illus- 
trate how Cued Speech, in the home of deaf children with 
hearing parents, can furnish social, psychological and 
cultural benefits analogous to those provided by the use 
of the language of signs in a family in which the parents are 
deaf. Mr. and Mrs. Gould, who live in New York City, have 
identical twin boys who were born deaf. At a^e four they 

were enrolled in the New York School for the Deaf, at White 

/ 

Plains, in an oral program. Gregory was doing reasonably 
well, but Jeffrey was not, even though they have identical 
audiograms and are apparently equal in all respects. One 
of the twins had to have a tonsillectomy, and it was a 
terrible experience for him. Fie had no idea of what was 
going to happen, and the parents had no way to explain it to 
him and reassure him. Soon after (in May) the mother learned 
Cued Speech and began using it in the home, and its use was 
begun by the teachers in the school in the Fall. In 
January the school reported that the two twins, Jeffrey 
and Gregory, were making excellent progress, and that there 
was no observable difference between their levels of 
progress in language and language skills. At about that 
time the other twin developed tonsillitis and had to have 
his tonsils rcinoved. The parents were able to prepare him 
to understand exactly what was going to happen, to describe 



127. 



the process, :ind to make him understand that when he woke 
up his throat w^uld be very sore, hut that it would feel 
better when he ate some ice cream. This twin, T think it 
was Jeffrey, had no troubl^^ at all and came through the 
tonsillectomy with complete triumph. Mow, I emphasize 
that there would have been the same success had the p a i' e n t s 
been using the language of signs. What is necessary for the 
child's appropriate social, intellectual and cultural d e v e 1 - 
o jMn e n t is clear communication with his parents. If his 
parents are hearing, tl\ls can be supplied through Cued 
S }■) e e c li ;ind the target can be the earliest possible development 
of a foundation for reading, speec bread ing and speech. If 
the parents are deaf, the normal mode o f c o mmun i c a t i o n in 
the home :^hould probably be the language of signs, and there 
should be a parallel program to develop knowledge of the 
spoken language through Cued Speech. 

As 1 see it. Cued Speech is a useful tool for development 
of the capabilit)' of the deaf person to be successful and 
happy in that portion of liis activity which he must (or 
chooses to) spend in a hearing society. It is not a substi- 
tute for the language of signs nor does it open up to him the 
rich social and cultural benefits of fellowship with other 
deaf persons, which is just as essential to him. So, a 
deaf pf-;rson must be bi-lingual and bi-cultural. The deaf 
person who can keep one foot planted firmly on each 
"horse'* and keep them running together smoothly and steadily 
can hope to have a full and successful life. 
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viAPSni.ATli!) RI.l'ORT 0\ I- 0 RM AT 1 V li I: VA I.IIAT I ON OF SUP,* 

i.i:ssn\' 1 : RouN'n i 

I.awrencL" M. Rudner, Office of Research and Hvaluation, 
Model Secondary School for the Deaf 

This report summarizes a detailed report concerning the 
formative evaluation of the first lesson of the Structured 
I.aniMiage [mprovement Project (SLIP).** The theme of the 
first lesson of SLIP is the distinction between the simple 
present (e.g. He plays ball every day.) and the present pro- 
gressive (e.g. He is playing ball right now.] 

Lesson 1 utilizes lystery stories, picture stories, and 
games such as bingo and checkers in an attempt to maintain 
student interest and to assist the students in meeting the 
objectives. A typical activity has the students develop and 
discuss several s e n t on c e s u s i n g both verb forms and has a 
stimulus one or more of these interest generators. 

The Mediated Interaction Visual Response System (MIVR) 
is incorporated into Lesson 1 to give the students additional 
opportunities to see and benefit from each other's work. 
The MIVR System utilizes individual overheads for each 
st'ident and for the teacher, in order to constantly expose 

* Produced by funds fron the U.S. Department of Health 
i-.ducation and Welfare, P.L, 8D-694. [iowever, the opinion 
or policies expressed herein do not necessarily reflect those 
of the U.S. Department of M'-iith, Education and Welfare. 

*■* Rudner, L. F c r_ma_-- i v e F.val nation of the Structured 
Improvement Project for' the Deaf Ad olescents. Lesson 1: 
R£ii_ncl__l_. Washington! The Model Secondarv School forThc 
Deaf, 197 5. 
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the students to different sentences using the two verb 

forms and to afford the teacher an additional opportunity to 

provide reinforcement and feedback. This system was 

d. e \- e I 0 p e d specifically for use in schools for the d e a f a n d 

h a s r e c e i v e l1 much praise where it has been used. 

P u r p o s e L) f t h i s V, v a 1 u a t ion 

The key emphasis of the evaluation was to provide the 
developers with objective information and p r o f ,e s s i o n a 1 
j u d e m 0 n t s r e i^, a r d i n the effectiveness and feasibility of 
each activit}' in terms of accom.plishing their specified 
instructional purposes and in terms of capturing student 
i n t e r e s t . 



■ MnTHODOLOGlCAL DESIGN 

S :i m p 1 c 

The profile of the five participating students is 
presented in Table I. All of the students had Stanford 
Achievement Test (SAT) paragraph meaning scores above 3.4 
and hearing losses of greater than 70 db ISO. 
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TABLE T 

Profile of Students Participating in the Pilot Test 



: SAT (5/74) SAT (5/74) BEA 

Student DOB Para. Mean. Math Comp. (ISO) SEX 



A ']l/5 9 ,^.7 4.3 '86 F 

B ' 4/59 5.4 5.2 80 F 

C 9/59 4.4 6.1 95+ F 

I) 9/58 3 . 6 5 . 9 73 M 

n 2/57 4.8 3.1 70 M 



C 1 a s s S c h c d II 1 e 

part of a language learning program, Lesson 1 was 
designed for class meetings of one hour a day, five days 
a week, for three weeks. However, because of the space 
limitation:^, in the MSSD's temporary faciliti ' . a far less 
desirable schedule was mandated. Classes were held for 
ten weeks with class periods of ten to forty-five minutes 
for a total of 23 sessions. During this ten week period, 
student vacations and holidays caused two prolonged inter- 
ruptions in which the class did not meet-~one for one week 
and another for two weeks. Despite this schedule, one 
considered to be detrimental to any structured language 
|.)rogram, 'the instructional teams decided to contint,ie with 
the pilot test in ord er to obtain at least partial i n forma - 



Liuii I ci^a ru 1 11 Liie r e a s i 0 1 1 It y ana e 1 1 ec t i ve ne s s of the 
act i V i t i e s . 

D e s c r i p t i o n of the Design 

The evaluation of Lesson 1 addressed itself to the 
following questions: 

1. Will there be improvement in the students' ability t 
identify proper and iv^iproper usages of the simple 
present and the present progressive? 

2. Will the confidence of the students improve with 
reg:' to identifying proper and improper usages 
of the two verb forms? 

3. Will there be improvement in the students* ability 
to correct improper usages of the two verb forms? 

4. Which activities and formats are most and least 
helpful in terms of capturing student interest and/ 
i;^ r in helping the students meet the objectives? 

5. Will the semantic crutch (i.e. a graphically pre- 
sented timeline introduced in Activii"y 2) be lielp- 
f u J to the students? 

(). What will be the reactions of the students and the 
; e a c li e to the materials? 

What are the required reading levels of the ma- 
t'- rials p. ,>d what effect will this have on the 
activities? 

Til' a 1 un t i Oil did not attempt to directly measure the ' 
■ t t -i i .'k: e n I --^ \ c :i r h t e tmii i n a 1 performance objective, r^.r I 
I'll .] e t h w n r t h of a n >' objective. 



utxi-a. ViaL.nciiilg iilbLl umen z s 

Observation c he c k 1 i s t s - -Two observation checklists were 
used to objectively record indications of pupil interest 
during each class period. The Classroom Cr^^'itiYity Ob- 
servation Schedule was used to assess and record positive 
and negative signs every three minutes during each class 
period. Positive signs included pupil eagerness, atten- 
tion and intent work. Negative signs included reluctance, 
restlessness, and rudeness toward the teacher. 

I'upil interest was also measured by use of an Attentive- 
ncss-To-Task checklist. At the end of each tliree minute 
interv;-..l, a recording was made as to whether each student 
wa.; jiayini'. attencion to the task, 

Tlic results of these checklists helped ascertain which 
activities and formats were most and least successful jn 
capturing student interest and in helping the 
! ' • ; . t irt e e t t h v oh ] c c t i v c s . 

■ '-e- and Posttcst--A test, consisting of correct and 
:Tect usay.es of the simple present and the present pro- 
; .-•.-ss ! ve , w.-is dereinp.ed ^.r use in this evaluation .nd 
administered nr. i p r ;• - and post test !)asis. These incorrect 
usa.ge- v.- ere de'=!,;:ned t.. !i e typical of tl;e written mistakes 
n;vJo !-.;■ h.-aring iinjinired, h i gii school students. 

!'o-,ttest scores were comj-.ared to deter- 
'-ti"- ' '-i'-- i;-Mvidu,i! sMidcnt-, sl-.owod significant ,;ain:. 
• ■ '• '•■ '■ ■ I •-■ri:! . .-, f !i ;-, ..'1 1 a h i 1 i I to !dentii'>- 
pvoi>or and in-r-ropei usage-, of t !i e two verb forms, 2] ^tudi-nt 



confidoficc in 1: h i s task, and 7>) student ability to cori'cct 
L la p r c) p e r ii r, a e s of the two verb forms. 

rry. Readal'ilitv nrap]i--'rhe rry Rcndahility Graph was 
used to provide an estimate of the readahilit)^ of \;ritten 
passar.es over lOt) words, based on sentence length and word 
1 e n L ■ \ .. 

S t u d e n t w r i 1 1 e 1 1 w o r k - - A 1 in o s t e v e r \^ a c r. i v i t y in k e s s o n 1 
r 0 ( { u i r c s the s i luI e n t s to -d o s o me .v r i t i. n t; of sentences u s i n g 
t !i e two verb fcrms. These writmi^ samples were collected 
and anaIv:od to help determine the number and types of 
mistakes b e i n i;, made by the students, and the r-esponse density 
in terms of the average number of* student response.^' per 
t n c ] a s s minutes. 

)■' i s c u s s i o n s with the Participating Teacher and the 
D e ^.■ e i o [) e r s - A f t e r each c 1 a s s [i e r i o d , discussions we r e held 
V, i t h t h e p a r t i c i p a t i n g t e a c ii e r and one of t h e d e v c 1 o e r s 
!'who wa'-^ also oh serving!. From these discussions, sug- 
g est i o n s , p i* o b 1 e m s , < t v e n g c h s a n d r e c o m m e n d a t i o n s w e r e 



r 0 - a n d P o s t test s 



P r e - and po s t t e s t s w e r e g i v e n to four of the five s t u - 
(ient:-. enrolled i ij kesson 1. N'o significant difference^', uere 

:j u n d i n a n y o f t h stud e n t s ' a h i 1 it y to r e c o r' n i r. e u :i c 
n : - t ! j- ^• 1 ^ t !i i I- i n f i k • n i. ^ in ih' '"^ (M' n i i n g a s a im* i - - 

t a ^ ^ . 1 1 o \s ^ • \' r , t h • of t !: e s t ' i d e n t s did s h o w s i iM i i t' i c a i : i 



improvement (p<.05) in their ability to correct mistakes 
in the simple present and the present progressive. This 
implies that the students realized that they were making 
mistakes, but until this course were not able to produce 
the proper verb forms. 

While the students showed some significant pre-post 
i;ains, none were able to correct move than 12% of the improp 
er usages. In light of the scheduling problems, these 
I u" p L- r c e n t a g e s w e r e ant 1 c i p a t e d „ 
fx o a l! a n i 1 i t y 

With the possii;le exception of the written stories in 
later activities, the readability of all the stories were 
1 ^ ^^itiiin tfie students' reading abilities, as indicated 
>' r !i c \- r y R c a .j a b i 1 i t y i v a p h „ 

Several '.-,ords used in Lesson 1 were identified by the 
1 a sr ri.e t i ona 1 team as having caused problems for the stu- 
.i^■at:;.. These problems included the use of idioms, not 
enougl! objects for an intransitive verb, unfamiliar words, 
^ad wwrds which were misleading for the task. During the 
pro osr., these words will ho examined by the do- 
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^^^^^'r:. ^0." fir!.t usage of SLIP, few of tiie vit 

■^-''''^ ^>ith e (^;np r-':'!\en s i on of tiie written passages. Both 

I '-.p.M"-^ rcro^n}j)iMidcA that a c (m:: i> r c h e n s i o n aspect be 
a>ul;'(l r ,) '-a:]] :-tnry during rlw revision process. 

Mse or :nndel--Th.' sriulents exhibited obvious con^ 



A t ^' 



fusion and the response density tended to be lower when 
no model {i.e. an example of the desired type of response 
presented as a reference for the students while they complete 
the taskl was presented. Tn a disrussion with the de- 
velopers and the p a r t i e 1 pa t i n teacher, it was determined 
til at the stiuleiits should alwa\'s have a clear model available 
to them. 

(! h a r t s - - L e s s on 1 is concerned with the use of the simple 
present and the present prog res sive^ However, the partici- 
I) a t i n \\ t e p. c h e r i n i t i a I 1 \- f o u n d herself correcting c o n j u g a - 
I ion ill i s t a k e s in a d e b >' t h e s t u d e ii t s ( e . g „ T s 1 e e p s „ J . 1' h e 
r II s t rue t i r; na 1 DcvelopT.ent Team decided that the charts 
in a d e i' o r :i e L [ I ' should < I e f i ri i t c 1 y bo posted in the r o o m 
d u r i n e a c h class period, 

[ ■ V e d h a c k - - I Ui r i n q several activities the students w ere 
a . > r r o v \ d e d w i t h e n o u i; h feedback in terms of r e i n f o r c e m e n t 
n correct responses a n d / o r correction of improper s e n - 
r e n c e s ^ \V 1 j L 1 e t hi i s was p a r t i a 1 1 >' a result of the c 1 n s s 
s c h e d u 1 V , it was determined that each activity s h o u 1 d h a v e 
s o m V form of controlled feedback b u lit in, 

M I V!^- -lUir i ni^ the pilot test, each student controlled 
: ' r"- f 1 o */ e r h e a d . 0 c c a s i o ri a 1 1 >' , :■: t u d e n t s would turn o n 
t It e i r o v c r h o a d a i m 1 n t h 1 1 s i a s t i c a 1 1 y s Vi o w the! r s e n t e n c e s 
t > > til-.' r r> : f i: 1: e ■/ 1 p s - . A 1 t h o u i\ h t his t v e o f b e h a \' i o r 



a I: ! ' I J n i t i V ■ ' , it n f i o n resulted in n t t r a c t in \\ e v e r \- o ii 
a t t. a t 1 -it ■ :i V r . .i. r M . 'i h j > a r t i c i ]^ a t i ii t e a c lu- 1' 
c o p. r: V I'K ■ 1 • 1 [' : . i ri i > - r c -■^ n t. r o ] ]vi n e 1 w e 7" c a. v a i 1 a b 1 t - ^ 



teacher could spend more time on the .'ict i v i t i and less t i m 
monitoring this feedback npparntus. 

SPnCTFIC FINDINGS 

\n analysis was conducted on each of the individual 
activities in Lesson 1. This analysis included: 

1. A detailed item analysis of the student responses 
i n s o V e r a 1 a c t i v i t es „ 

The checklist of sr.Lidcnt: interest and at t ent i venes s 

to t a s k . 

rnformation re,;arding the r e 1 a c i o n s h i p of each ac- 
tivitv and the specified objectives, whether rhe students 
were presented with a model, an approximate rating of the 
amount of feedback, and response density. 

Specific recommendations, based on these anaiy-es and 
eonvcTsatiuns with the developers and the participating tea- 
cher, w.,-re identified and incorporated in a report to the 
i i e V o I o p •;■ }• s f R u d n I- , ] 9 " S } , 



CONC i.ilS 1 0 .\ S 

' produce significant improvement 

'ii'ilit>- f .-.onie students to correct improper 
'"^•'^'•"•^ "' ^iniple preser.t and t ii e present pr o g r c s s i i.' e , 

' '■' •-■ " ■ ■ '" ' '-^ '» J 5' i I i :•• , V. .- n t e n t , a n d f o r m a ts of Less o n 1 
appear to h- well u i i ..■d for the n a r t i c i pa t i r. g students, 
Althoug!^. hanuicanp.'d by '.heduling difficulties, the 
Instrnc r i ona ! nnvelopment Tea;n was able to identify areas 
for furth.M- rvf:ii-ment for both Lesson 1 and SLIP in I'cneral 



The Instructional Development Team recommends that 
these further refinements be completed and that a revised 
S L I P b e pilot teste <A . 
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SOCIAL AND CULTURAL ASPHCTS OF TF^E PRESCHOOL 
SIGNLD ENGLISH MATFRIALS 
Harry Bomsto i n , Dopartinent of Psychology 

As some of you know, we 'are presently conducting an 
evaluation of the Si.c:ned Lnglish system as it is being used 
in the Kendall Preschool program, the Columbia branch of 
the Maryland School for the Deaf, and two schools in Prince 
Georges County. We are also including in the evaluation an 
out-service or exclusively home-visit program and the 
iv-.irent Counseling program of the Maryland School for the 
Deaf. This evaluation coiuiists, essentially, of tracing 
the l/mguage development of the children, determining 
ihosw' facr.ors which are related to that language develop- 
ment, ac({uiring information on how we might improve our 
teaching aids, and determining what teaching needs are still 
unmet. We have just completed our data collection for this 
vear nrul hope to have our first report available in the f a 1 ] 
Wo exi:oci to report regularly on these mattcis for the next 
s o V e r a 1 y e a r s . 

Of ..ours.;, -A'ncn \ ou use language to communicate, the 
messages that arc c o:nrPun i c a t ed embrace a variety of content 
\.nicH. can have a wide vai'iety of social or cultural im- 
plications. When preparing our Signed lingMsh nuaterials, 
' • ^' nave ijways heen acutely concerned w i t li meeting the im- 
■■^^'■J 1 i ^ '-• r-:nil;-s ir th-ir d i i y lives, with in- 

croa.^ini; t h u i i' j^lfasire in c oinmun i c a t i n o with each other. 



arid with readying the child for reading and for his later 
schooling. It seems to us that we can affect a child's 
vision of himself and of the world by the types of sit- 
uations we depict and the roles that different kinds of 
individuals play in those situations. For these reasons, 
we have shown blacks, orientals and Spanish children and 
adults in positive roles in a large variety of settings. 
Similarly, our Khen I Grow Up book shows women as doctors, 

lawyers and policewomen as well as in "more traditional" 
roles. In that same book, we depict a male librarian for 
essentially the same reasons. 

I have heard sufficient anecdotes to cause me to think 
that many very young hearing iiT.paired children suffer need- 
lessly because they have no idea as to what is happening to 
thein or what is expected of them. For example, I have 
seen many children recuse to put on earphones. Their parents 
relate that tne children have had earlier negative experien- 
ces with attempts to measure their hearing. Consequently 
in We're Going to t ht e Doctor we have featured an ear exam- 
ination in the hope that a child can come to see it as a 
familiar and not unpleasant experience. In similar ways, 
we have tried to cover as systematically as possible other 
frequently occuring and important experiences in the life 
o f n child. 

To further this idea, T have grouped s o m of the titles 
ill t ! I J s r r I s on t li c basis of c o m rn o n a 1 i t >• of e x p c r i c ri c e a n d 
hoped-for social consequence on the accompanying chart. 



The hoped-for social consequence is implied by some be- 
haviors which could be evaluated in a reseorch study. l-or 
example, our book Bobby Visits the Dentist pdrtrays the 
kinds of things that may happen before a visit to the dentist 
as well as what happens in his office. Apart from the 
language the child and parent gain from use of this book, 
we would hope that the Child's behavior prior to and during 
a visit to the dentist would become more appropriate, that 
the child would be more comfortable and less apprehensive 
when undergoing the experience, and that he would be more 
fully aware of the routines he must follow for good dental 
hygiene, e.g., brushing his teeth. 

Th.j basic research paradigm for testing such hoped-for 
behaviors, or behavioral hypotheses, if you will, is fairly 
straightforward. First, ascertain from a reasonable number 
of dentists the kinds of behavior they regard as desirable 
and undesirable at home and office. Second, assemble 
comparable experimental and control groups of hearing 
impaired children. Tbo experimental group would be famil- 
iarised with the text of Bobby Visits the Dentist through 
extensive readings by teacher and/or parent whereas the 
control -roup would not be given any exposure to the book. 
After :\]] of the children in both groups subsequently visit 
the -leiitisT, fiu-ir beha/ior could be evaluated by the dentist 
and oth-r-^ on t!ie behaviors determined earlier. It should 
r---- i '^'I ■:■ d-VL'lop parallel cx p c r i m e n f for cxperiencLS 



and s i 



ruations depicted in other groups of books listed on 



the c h a r t . 

At: this tiiTie, we have accumulated enough anecdotal in- 
formation to su^jgcst to u.s that these are indeed tenable 
hypotheses, Perh:^ps other researchers may find that our 
materials afford very manageable opportunities for a variety 
of studies whi-h deal with the social and cultural aspects 
of the Signed Tin gl i s h materials for hearing impaired c h i 1 - 
d r e n . 



S()C:iAl. AND CliUr; lilAL ASPECTS OF Tin-: I'RI'.SC:IKK)1. 
SIGNED I • >;( ; L IS 1 1 A' r ! : R L\ L S 

I la r ry l^ornstc i,) 





ik:havi()rs Which Could Ik? pAMhiaied 


Thu Entire* Si'^iKnl MiiiMisli Smcs 
(for imprtuc'd laneua^c and 
cow. rn UM i cm i kmi ) 


(a) number and knid of eniol lonal [)!*oi:)leni s 

(b) nature of scliool and hoine adjust nient • 


Stones and Pt^oiiis 

(Litl'k* Red Ridin,c lioo'l Jhc Nic^dit 
I'jcforc C^hr 1 St I na s , Thu i -ilo i.W* lY'icr 
Rar! ii . . ) 


(a) knowledi^e "general" culture 

(b^ knowledge and practice of sucli broad 

cultural X'aliit'S as hanc^stx' bt^'n" ' 'muicI" 

etc, ^ 


Hobliy \'iSits tlif [X'ntisi 

Julie Gcjes l(> School 
Stores 


(a) behavior prior to and durnva the c^x;vrience 
\ij / LoiiiiULL lijh.1 1 1 j| ) 1. l I lui 1 s I on 

(c) awareness of rounncs 


1 Want Ik' A l- armor 
Sand. Sea, Shells and Skv 


(b) ability to nanie and show related Icarnuig 
fc) knowledge of safety rules 


Flappy Birthda\', C'arol 
Tlio 1 [oliday Hook 

"Good Manner-^ I^oc^k" do he prcoa.rcd) 


fa) social skills appropriate to settmu, 
(b) interpersonal skills 


How To in Sii;ned h'nglishi 


(a) mastery of sfx^cific skills, e.g. , pourmg 
juice, eating an .'ce cream cone, buitcHiing 
a coat, etc. 



FINDINGS AND OBSERVATIONS IN THE EFFECTS OF DANCE 
Peter R. Wisher, Department of Physical Education 

Introdu c tion 

During the past few years the dance area as an educa- 
tional medium has been receiving increasingly greater ac- 
ceptance by educators. A recent publication (5) by the 
national physical education association stated that: "In 
m:iny different ways it is evident the dance area is booming 
and that there is an explosion of confidence in dance as a 
contributing factor in the educational process." 

This situation may be true of the general public, but 
a comparable emphasis in the education of the hearing impaired 
has not been e v id en t - - 1 h o s e who could benefit most from 
this exposure. However, interest in this area seems to be 
surfacing; during the past year T have had many visitors 
:uul numerous inquiries regarding the implementation of dance 
in-ograms in schools for the deaf and day schools. 

Several studies concerning the deaf have indicated a 
serious educational, social and emotion'Jil disparity between 
the deaf and their hearing peers: (1) one researcher (4) 
reported that the deaf were retarded from 4 to 7 years behind 
iheir caring counterparts; (2) normal acquisition of lang- 
uage ('2,4] is not possible ror the deaf; (3) three studies 
I 1,2,3) indicated that the deaf were so c i al ly i mma t u r e , 
reported ro iiii]:ul?ive bohavirr, were egocentric; (41 another 
study (2) reported that the deaf possessed certain defi- 



ciences with respect to abstracting and conceptional abil- 
ity. 

Bas'.ui on my two decades of experience with the deaf, I 
have the nagging feeling that the validity of ir.any of the 
findings is suspect. Since most of my contacts with the 
deaf were with students at the college level, perhaps my 
impressions would not be true of the general population. 

At any rate, since there is a paucity of data concern- 
ing dance for the deaf, and since I am not aware of any 
outstanding on-going programs in this area, it is necessary 
for me in this presentation to rely on my personal observa- 
tions and two informal studies regarding the attitudes of 
the deaf toward dance. I might add that three members of the 
pe^forininr. group at Gallaudet will ma^:e brief oral .state- 
mLMits about r.ne effects of dance; this to be followed by a 
short p r o g r a :n o f d ;i n c e s . 



I n forma 1 Studies 
Student s At t itudo Toward Dance 

During the past ten years, because of my curiosity, I 
Ikivc been including a two-part question at the end of each 
final oxam'nation ia ballroom dancing: Do you t li i n k the deaf 
:) o ij 1 d learn to d a n c e ? W h }' ? 

In rh-ir responses to the first part of the question, 
JJ.D'. innicn:. ed that the deaf should take dancing. As for 
tae focoiu: part \ t jwc^^tion In- students, in order of 
frc({iiency, responded a? follows: 



1 . I. lm ^Mi li hon t T'h y : . 

2 , I- u 11 , s :i t i fa c c i o n 
•) ., S^h: 1 :i 1 V a 1 u l* s . 

,. I II f 1 uy n c e h o a r i : p e 
(' .. Do V e I o p c o n f i d v n c o , 
o '.) r d i u a I ion. 
i () 0 <Mi n t c r t' r 11 s t r at i ■ 
\^ . t; c a 11 1 ^' in d. a v\ c c , 

Oil :i r'..^.-onl p 1 a r t ^' i p to Florida^ 1 su!)iinttcd tl.L' 
'v ) w i a quest i o i i to c* i ,\ h X m e m b e t* ? of the perform^ n y, \\ r o up 
the i r e o 1 1 e e t i v o (Opinions: 'V h y { I) w e da n c e r s :i re. i n - 
•\ t e vl in d a [1 c e . Y h e r e p 1 y : 

i . lUiyt hr, . 

d . K e e [) i n \ s h ap e with exercise. 

3 . Ni n \' e Ti e n t s in c o u n t s w i t h o u t music or wit h. ni u s i e . 
d . 1 . e a r n to he e v a c c f u 1 , 

r> . L e a r n : o w to express your feeling; to o t ii e i* s ; also as 

a inf:^a:iS of c omm u n i c a t i o n „ 
t > . A d \* a n c e d v h y t hi m s „ 

S a t i s f a c t i 0 n t: o p, e t experience with d a n c i n \[ . 
S . h o \' e of p e r* f o r n\ a n c e and travel, 

9 . S h o w t h a t n o t h i n g is. i in p o s s i h ] *' - f o the d e a f , 

1 0 B e c o m e c r e a t i v e . 

! I i a V e t h >: w ill to to a c h o t h e i' ? „ 

1 .? . V i 'n 1 : J h he a at'/ \ n d a n c e i '.' s e 1 i" , 



G . n e r :i I (.) h s c r v a t i o n s 
Hopeful in prcscntin;::; in>' subjective ob^ervatimr. 

below, snip, eon e c-.^uid T i n ^. :i topic fnr s^Mid;/, so tli:- ' "'lier 
t;iL irLit. could be ascertained, or iicw c one ep;.s could even- 
t u -It e . 

Ac c oin p ."i n i r.i e n t 

One i 1st rumen t seems to satisfy ali love is of hcarinjc, 
li>ss: the d runi - - a 1 1 can "feel" its beat.. Of course, if any 
of the da.icers hav: sone residual hearing, amplified inusic 
^' HI 1 d fv' used. On occasioii, T have obscr\.-d that some of 
tfie profoundly deaf appear to be aware of the music being 
[)layed. How tins is pc'ceived is unknown to me, 

i'ac tile Cu e s 

T h e ci e a f h a v e a k e e n s e n s e of awareness to vibrator y 
mo ve:-ienr I ii i s could b; e utilized both as a source of sat- 
isfaction and a.-, a tool for learninn -rhythms. That the 
d *j a {■ d a n c e t o \' i 1 1 r a t i o n s is without a n >' substance in fact. 
1 can conceive of p.o way deaf dancers could move about in 
'■••Nice an el still be awai'e of vibrations from the floor. 

[) a • ' and S p e e c h 

Th- J a nee area as an environment for learning speech 
holds .;r^ ■ :^romisc« 1 have on many occasions heard stu- 
dent- coof." ■ ; or s i n i.; i n ora^ y wfiilc dancing. Also, the 
r'^lat lor.-Oiip M I'lr/rb.i. in dance and rhythm in si^ecch coulu 
1) e' .\ o ] o r t - d . 

*-!o vr i^ve n t [< e c a 1 1 

1 h a \' e 1) e e n , o n n \ i m 'C r o n s ' ^ c c a s i o n s , astounded b y ^' h e 

j . .. 



bilit)'^^-^' the Janct-rs tc . a 1 1 ti.o inoveinenr^ oi :\ 

:rico performL'd >'oais a.i.-:o. Ho tin? cleat' have a special 
^ipri^^xy '^.^r r /alliii^^ :n v e - ti t " Is t h i a;ie to t iu- « •,■ - 
eiuloiice OP t!i'; v'..:al? the I'oJy, the central \\cr\yui^\ 

>'^tv:n the ke>' ro this n ii e n o ii o m e n 
Intel 1 i >: e n c e 

uifriruir for :n e to accepi findiii;- o stUvl 

^^^1 i a r i M a four l ; - e \- e n ycnr lapse i i: e>.lucatioa< I 
i.'>' !)een inipre^ .. *h the a parent siq^erior Lr 'i: ence 

'^■'>' ' ^i''inc=-rs. -Are the measuring instrument. >:ur-atr 

i*e riiose d o i n i; the t e s t i n coy^nizant o i- the variables in- 
■^'veaV Ho the^ have the nccr-;sary communication skills? 
: ' t.' 1 a t i a t: o r : ' ■ ; - ' i: ^; 

A ;'ear :i n I hv ,o';. or the i-'ear some deaf urad- 

ate^ d einoFi :-. t i-a t ed upon Iea\'in;j, the colle^t^e. IVh^wi oir.' sru^n 

wp. .>le lifrtirne in sciiools and then has to i'ace t li e rcjil 
■'^^^^^ '^he ^'tuation could he traumatic. Two questions need 
- ' " • ^ ^ > thee o :\ d i t i^o n true in ni a n y d c a f g r a d u a t e s ? ( 

^'■•^'^ f^'' doru' r alleviate this situation if. found to 

S r a s i I i V i t >■ 

Since i:ra n >' deaf >' e c i v c m i n j :ii a 1 satisfaction from 

•'^•^>'^'> ^'pera, radir, , the\- appear to turi^ inuai'd i"o r 
^-'-aa ; n;- f;: 1 s at i s 1'1 c c i o n s ; 1 a >- , food, sleep, lo\-e. T 
■-■'I-!' i \- : t y lu'^-:nes ::;M^aren? s-.hcw they perfoTaii dances. 

li i M CO ] ve'n''ii t o t' each da^Cfr in nov(Mn(-nt d u ]• i n a s 



1/^8. 

Ab s t r :i c ting :i n d C one e p t i o tki 1 A b 1 1 i t i e s 
I have rend an.l hoard that the deaf are deficient in 
those ai'oa^. My ^oiitacts with the deaf lead me to helieve 
that this assumption js without foundation in fact. Perha])s, 
in addition to other erriM's in testing, the definition of 
terms is not clear. Surely, the hi^h level of achievement 
in the arts, mathematics, p r o gr amr:i i n g , etc. is an indication 
that tlio deaf arc not deficient in this area. 
A t t i t u d e C h a n g e s i n T e a c ' ■: s 

''^1'- i i^^o doubt considered aii odd subject, but T feul 
1 v\ 1 1 s t c n ir: M; ' ' n t o n t h i s u n : tya e o b- s o r \' a ^ i o n . Per h a p s m y 
iM-csent attitude could be attributed to growing older, but 
I have this nai^, ging, reoccuring feeling that I am not the 
same Derson who started teaching the d; ;f 20 years ago. My 
values iiave changcil, n^>' awareness of the world around me is 
d I f T e r e a t - - i n fact, 1 have become sensitive. The topic, 
" !■: f f -..^c r s of Pancu" secins to hnve a two-way effect. 

i*> 1 a n c e 

I iiave -id and 'heard that the dcpf have poor balruicc. 
'''' ^' '"M ] V ■ ^ i 1 I :) i n n e r e a r i s :ii n i f u n c t i o n i n g this p r o b 1 c m 
c(Vi:d occur. 'iowcver, in genernl, T have observed tliat the 
deaf iiave 'jxccjlent balance, and this was noted not o n 1 )' in 
d a n c c but i a <^ r h e r a c t 1 v i t i t.-' s a s w ell. T h ere are m a n h e a r - 
i n c i ■) d i V i d u a 1 s w h n ]] n v e p o c r I - a 1 a n c . T h e i d a o f 1 a V ^• I 1 i n g 

n deaf as fia V i fig a i^a^aace problem i^ certainly open to qurs>- 
t I ."J :i ., 

EKLC 



C!oinmun i cat ion Insight 

I f i !' s t n o 1 e d t h i s trait two >' e a r s ago, T r e f e i' h e r e 
t t h a n j*5 a rent .i b i 1 i f >' o f d c a f i nd i v i d i i 1 s to p c r c c i v e t h e 
truth r c ii^ :i r d 1 c- s s of what a ]) c r s o n i ■ s s a y i n q • Hue p c 7^ h a p s to 
inherent deficiencies associated in communication methods, I 
b e i i e \" t h e >' t e n d to stud y facial expressions and the q u a 1 i t y 
o f e s t u r c s to ascertain the true intent of the person c o m ~ 
inu n i c a t i. n , aiid dcj^end to a lesser extent on what is being 
-. a i vl . 

C r> n c 1 V d I n Statement 

In view of the fir; d vans of several studies concerning 
the deaf, which indicate a great disparity between the deaf 
and tlieir hearing counterparts, it would seem reasonable to 
use any vehicle which could amelior. • these differences; 
d a n c e i s o n e s u c h a r e a 

The informal studies of deaf dancer should shed some 
li^^ht on the attitudes the deaf have toward dance. 

My observations should merely be considered as points 
of departure fjr further stufly 

1 t ru s t t h e thcreo dancers, who presented t li e i r views on 
the dance and their performance, gave those in attendance a 
more significant insight i. tlie effects "of dance on the 
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1 :• V-) I ! ' a .Ui n , I. i :i \ : \ s r c ^ u :i r c h i, ;m o r a t )• 

i Will !•• 0 p !■ s o )i V ! n ^ hero n sho. v sinnmnr;.' o t' r^.^ search 
• : I ■ ! a ' o v.l !) ;/ H a r :* ■ ■ M :ri - [. : ■ w i ;* ; ;i n J v^ y s elf a " t 1 1 e 1. i p. ii i s t i. s 
K I- s a r c p. 1 a : > o i- a \ • i r v f i* r> 'n t I'l ^' c r :. n J o f ..J u n c 1 1) 7 -1 u p. a ii 1. i 1 
' h i t i ir: e . T h r 1 1 h o h s e r v a 1" i o n s , i n t e r \- i c'' v/ i and s t a f^i d a r - 

i : t.' u t 'J s L , \s 'J s t u died a a r r i cii I a t s u - >■ r o w p of H a ] 1 a u d c t 
^ ^ ^ 1 1 <^":>' I n d r a t s w h ^a o a t c r v d a 1 1 a u d e t a s f i r s t v e a i' student s 
I; a V i n vt. h a d n o c o n I a. ^- r w i t !i d v :\f individuals prior- to their 
'■■ L r a. a -a a t ( i a 1 I a u d c t , an d c o n s e c| u e n t 1 y , k a e \; no s i i; n 1 a n - 
! ; t I V. ill r e |^ o r t li e r o b 7^ i c f 1 y o n ;> i- o b 1 c in s a n d c o n f 1 i c t s 

e r\ ; o u n t e ]• e .1 b v t h e s c .-; t u d c n t s a ^ t h c ^• a d justed to a h e w 

■ ■ ' I a ]\ : . 1 i,; p o r i :i :\ t h e r e , :\ ] s o , w ill be a discus s i o n 
^ ) f a. 1' o\< St I' a t 0 (; ? (■ in p 1 o >' e d b y t h e s e s t u d c n t s i n t h e i r e \ - 
:-M-ts to .tvl iu^r. t t, dLa;>a >ds placed on them. This summary of 
d i I C I V' M 1 r I o s J . r ^ , r : ) : r , a n d a d J u s t m c n t s will bear in mind a 
1 ifiVM' ar.^unent in support of two cultures in conflict, the 
: : 1 t' , a n d h e a r i n ^r^ c o m ;n u n i t i e s „ 

l }\r e X p r i m e n t a 1 e r o u p consisted of t w e n t y - o n e s u b - 
i e c t s , f () u r L c c n f e in a 1 e :i a n d s e / en males, 

1; V i L' f I >' , f i f t e r t or r h e s e s u b j e c t s s u f f e r e d li e a r i n 
i i) e s c i r i: r a t b i r t: h o r a t / b e f o r c the a e o f t wo f 1 0 
f ini I ' ' , f) :n a 1 t.- ^ ) , A ulI i o 1 o i c* a ] i* e c o r d s of all t w e n t >' o n e 
- u b ; « • t * he a : n 1 o s s r s s h a k e d t h c r a n go of 1 o s s e s t. o b c 
f T' o :t; o d, r a < " to p r '." T a and (' f r o in a 1 ! ' f< to K ^' + p B j , 

i; ii^JU a» f these y.r.udent,- \: c r c enrolled in a post '•'.ecnnd- 



dry proiirnm prior to their entrance at Gallaudet. None 
of thei^e post .seeondaT-y progrnTns carried .special programs 
10 r flio eariOL^ i:n]^:iired. All of the 8 subject? reported 
s e V e re d i f t' lenities in t ii e college classroom w h i c h i n f 1 u o n c e 
t Ii e i r di e c i s i o n s to .seek out other educational opportunities. 

r.i:<ht subjects were ,] 0 >'ears old or older, and found 
some i n 1 f ! a 1 ]-» ro b I um s in forming peer relati(^ns with their 
p rep n r :i t o r y a n d f r e s h m a n c i a s s in a t s . 

The methodology of i. n v e s t i g :^ t i o n consisted largely 
of individual interviews, usually of one hour duration or 
longer. Interviews usually started with general r^uestions 
about tiie subject's age, where he/she lived, type of 
school attended, age when the hearing impairment H'as acquire 
and how the subject Ji.idgrJ the extent of the loss. 

The infrjrmal interview was tlien steered towa:^d a more 
in-depth discussion f the subject's parental and educa- 
tional back -round, how^ he/she was introduced to Gallaudet, 
reav'tions from family and friends, and eventually., re- 
fle '.ions on how the subject's present Gallaudet life- style 
vliffered from the life-style experienced elsewhere. For 
1 i 1 w r our subjects, we h a \' o compiled case h i s t o r i e s 
jtL;i;iing their family and educational backgrounds as wc 1 i 
a : I'l o i r reflections on the progress of their socialization 
i t ") t h c d c a f c o m m u n i t >' . 

W'^ administered ''wo standardised tests one week after 
t :\ o ^- u b J c t ' .'L r r : . 1 1 n t h e ^ a 1 1 a n d e t c a m j) u s . Th e f i r s t , 
C'owen and I'owen Atrltude Toward Deafness fATD*) Scale and 



1 S , 

lb. L* sl-coiu! , t lu' T en II 0 s s LH.^ S 1 i'- Co n c o p r S r a I o ( T 1 1 1 s i 9(> ] ) . 
r^ita \'r,)VA tiiosf :i re ill boinj; p r ( > e s s od and studied :i :ul 
> i; 1 I Will !i ' r I) t.' d i .-^ \ ! :"> > d iU' . 

An a 1 no St universal reaction amone our subjects upon 
tfieir arrival at UaMaudet was one of surprise. Deafness 
was c'>nceived only as a !iearine loss, a physical handica[) 
i t }i social cons e (] u e n c e s \s !i • c h a t" i' c c t the i v r e I a t i o n s wit 
'u e .a I' 1 n i^. • e o p 1 e . N o > i e o t' t ; i e sub J e c t s w ere prep a i' e d t c f i ii d 
a minority v. t t h its own culture and its own lani^uage„ I'hey 
expect eii to be amoni: otliL-^ like themselves. Instead the\' 
found that r h e >' could not interact easily with other 
s t u d o n t s . Til e first b a r r i e r t h e y e n c o u n t e r e d , of c o u i' s e , 
was 1 a 'V;^ua L^e , nut f)ehavioi'al differences struck them as 
we ] 1 . 

Our sub.Jects realised (juick^:/ that a boundary exists 
]>etween themselves and the deaf community at Gallaudet* 
This distinction of member and non -member is well exempli- 
fied bv a si)^n reserved specifically for reference to 
those deal students outside the community. The sign ORAL 
in e ;i n s an o i* a 1 deaf person a ti d it is used o it 1 in a p e - 
J o r a t i V e s e n s e 

"i' h t r a ; t s h i o h iii a r k m e in b e r s li i p in a s o c i a 1 ^ r o u p 
a r e s 0 0 c i i e d b v a " b a s i c i d e n t i t >" " s h a r e d b y i t s iii e iii - 
b e r s . 1 ;;i \ ' 1 i o- d i a t li ; s b ;i s 1 o i d e n t i t y \ < a c ommo n a 1 i t y o f 
e .\ p L- r i e ri o e s a n d v a lues, w h i c h can be expressed i n a 
;:oi t ■ i 1 1 I / ; i M d ■ w s t a [od a 1 o 1 a n u a . Two individuals w!) o 
e c o i\ n i r. e e a c h o t h e r a m e in I) e r s o f t h e :\ in e r o u k n o w that 



they arc likely to shar- 5 i t.] i I a r criteria for Judgments 
of values anO. evaluation of performance. On the other 
lian^l, ineiTi!)ers of lifferent ^.^roups know that such a shared 
understanding; of values and i^erformance cannot he assurr.od, 
and that interaction in ay be limited to areas of mutual 
interest. Thus, interaction within a group is generally 
easier and more exrcisivc than with, outsiders. This 
d i 1 f e TL'n t i a t i o n b e t v;ecn memb or s an J n o n - memh er 5 d e t e rm i n e s 
a i'jundary which serves to maintain the group's self iden- 
t i t >• . 

As we delved more into conflicts experienced by these 
subjects, we came to understand that the degree of hearing 
loss is not a consideration since thr range of hearing 
imi)a i rricnt of the subjects is similar to that of -thcr 
(lallaudet students. The use of American Sign Language 
seem?^* to be a necessary social requirement. 

Talking or the use of spoken linglish is one of the 
fii->t noticeable characteristics by which a deaf student 
identifies outsiders. Our subjects found talking and 
accompanying behavior crucial in surviving as members 
■-•f their hear! nr. communities. In the process of their 

-M' i a I i I a t L on in the hearing community, they were encouraged 
to function as hearing members » which also meant speaking 
a n o i' m a i 1 y a s p o s s i [:> 1 c . 

Mowcvor, w''t.'n i :• the [^reserice of other deaf individuals 
th" ^>ubj';rt:. ^ tall-ia^ h':h.\v\or nn 1 :mumm' allowed them to ]^o 
accented into activities of the deaf communitv. For most 



deaf :;tndo:ir>, talkinj^ id \*ieKod negatively and under 
vert j in c i; d i t i o n s , viewed as anti-sociai. 

lor exaiiipU-, w i t !i i n less rlian lunirs of his arrival 

on campus, one subject was tapped on the shoulder by ano- 
tiier student, a perfect scranqer, who ordered !iiin to stop 
usinc iw s v oice. In ether words, he was re([uested to conform 
with respect to th'^ mi el of c ominu e i c a t i on Lised b\ the 

d e a \' c ommu n i t v , ' 

S^)'nc iibjecrs liave quickly assessed the effects of this 
i-'Clravior and have confined their talking to certain individ- 
nils at certain times. Other subjects from lorig time . 
associations with their more familiar hearing culture, aie 
afraid of too rapid alterations in their behavior, inclu- 
ding the manner in w ii i c h they converse and convey language. 

S o c i o 1 i n g u i s t s h a v c presented the theory of 1 a n g u a g e 
variation as an attempt to describe actual language usage 
w i t h i n a c o m m u n. i t y . 

Research studies since 1960 have recognized American 
Sign Language [ASLj as a language distinct f r om . En g 1 i s h , 
with its own vocabulary and grammar and with a set of 
complex rules for their approprir.te use in the deaf conimun- 
i t >' . 

A S h J o s n o t I :i k e e x c e n t ion to t li e p h e n o m e n. on o f 
i a ]\ g u a e v a r i a t i o n . All si g e r , either n a t i v e or f 1 u e n t , 
vary tile formation, vocabulary, and grammatical rule- of 
'beir .;iyriMi:; depending on the p a i' t i c i p a n t s in the c -i'.- 
.V e r s a t i o n , t. h e s u h j e c t 1) e i n g discussed, t h e f o r\u a 1 it \ a n d 
informality of the ' rting, and many other social variaiUes^ 



'\h'^ switLiiiiiii to :i more a p ]M' o ]n' i a t c language variety allow; 



Lnn-r:iijr variation in AS!,, as in an\- otiuM' language, is 
ml e-govorned , t !i a l is, ^ocia^ conditions determine what 
'-'iiri'jly is acceptabiL- o a ? in a i)a]-ticuiar context. 

We are familiar w i •: h Incidents wiien a hearing oerstHi 
joins a conversation a I rend;, m progress between deaf indi- 
viduals; the deaf signers, rder to accomodate a person- 
nel tluent in ASL, will swi. to a variety that incorporates 
lii^^re i.aglis!) olements and may begin to use speech as well. 

: S 

heari;-.- {Ktscmi to interact more comfortably with the 
.U-.if signers. Tlie switching is triggered by a social con- 
straint whicii rcjuires the use of linglish with o u t s i .-. e s . 

Ilea ring pvorjle arc not given the opportunity to interact 
in ASL, t"or t !i e most part this accounts for the fact that 
t;\cy r:trely learn that language. In this -espect, our sub- 
.'ecr ire tie a ted like hea-^ng people b\' their fellow deaf 
:i 1 ad o n { s . 

"ihc sul\iect' 'e described several incidents where 
•w I t c !i i n;.- alTecLed .em directly. As discussed earlier, 
switching \^rr^■■^ A Si. to linglish is a successful social strat- 
^V^' 'l^^'^t iruiividuals to allow for interaction with 
hearing pei-son. To not s w i t c li , but continue using ASL is, 

certaia ;^ c i a 1 condi^'ions, an act o lection and 

^" 1 u ^; i OP 

VIm' -ign language variety a member of the deaf coni-. 
'•■'-i^';' a ; -y:^:-:' ; a i" >• v s o n d s to his s-cial status 

in th'.- coinrnun 1 t >• . Thu<, if a particular social sub-gi-ouo is • 



^' 'i-'^'-' spok'.Mi or soine term of Sign lingli.sh, 

this Ki'^'^^M' "-'^"^^i f^'-' seen :i s socially unrelr. ted to another sub- 

^ho.;,' |.ri:n:iry / -v.^tiui n i c a t i m v a r i c t >■ is ASL. These 
Jiuh^neiits c^f laruMiagt.- \-ai-iL'f\- an J social status are made h v 
nieini^ers of an>' e ori'TVi ni t >• . '::M:h jiid^inents ;ire crucial to 
a a ;.• c ..^ ;:i •■ni n i t y < r c k i n ^.^ r o a 1 i o w ni a x i. inu in i n t e r a ^ t i o ii h c t \\ e e ii 
:ndividual> iviio share coinr.ioa ace ei: ted values and r(.^srricted 
i II I e r a c t i o n for t ii o s e w h o a r e e on as " i n t r u d e r s " o r c a r ~ 
y ^ ^- y 0 n r I i c r i II ^ .:i:lturaj values. Oar subjects, durin^: 

rir-r ^"lont hs at ^allaudet, are seen bv other e a f 
■• t u-.! ^'ri r a :^ c a i- r i e r s of' conflirtin^; cultural x'alu'-^s. 

hind in/, an i n t c >^ a c r i a y. role in zhc dt^f i- anunity nec- 
-■ i J' * 1 :■ y q u i r e s t h e a b i 1 i r. >- t ,) rcc o g n i e s o c i o 1 i n u i, s t i c 
p.i'.rerr.s of s u b - r. r cui p s a d the means by wliich a member can 
1 d ■ ^ n t ^. : y h e s c i a 1 s a c. u s o f a p. i n d 1 v i d u a 1 f r o m h Is us e 
f a p:;rt icuiar 1 a n u a o variety. 

I n c o n c 1 u s i o n , e x c 1 u d i n yi t e n t i a 1 intruders in a n v 
co:ri:auniry is a inechanlsin b>- w !i i c }i t !i e c o iihilU n i t >' seeks to 
(M^nteet i t v,!-out) identity. Tlie deaf comnu:nit\', beinp 
s u r r ou n d e d 1^ >■ a 1 a r g e r a nd d o m i n a n t h e a r i r c ommu n i t: \' , all ow 
intiriatc i n t c i* a c : i n with its mr^mbers only if the individual 
■- h i tii t s a p [ o p r i a t e l- e li a v i o r a n d 1 a n g u age s ' i, 1 1 s „ 

T h i :•■ e X p r i m n t a 1 i\ roup of s t u d c n t s e x e r i e n c e d e x - 
clu'i.)r> a: 'he time o t fi e i r arrival at Gallaudet, If V; ^ 
'>ihj-;Li in 'M"dvr r l; a i n entT-an'ce to tlic deai~ :^mv.\ii n ' '< y ^ 
I'-*' ^s* : ' ■'■i-'o:, : ;! a \' 1 V' i~ [ : i < y. p v i «mi '■■ j o n ; i d o r ^' :1 ^- :mu' i a 
to .Mir '/ ' V a 1 , V. a ■ ' " r c r i !/ : h i ^ ;> h a v i o r a i n c o in i'j a I i i; i e 



with existing values of the c OTr.-iun i t y . 

The process of inaking adjustments to these conflicts is 
a long anu difficult one. The subjects* anxieties about 
changing t h e i r /ain i 11 ar nei.avior to accomodate a newer, 
TiiOre accept ah] e behavior must be understood as a reaction 
toward v:onfiLcts arising from two cultures in conflict. 

This study points to the need to recognize the deaf 
c<Mn:nunity as a separate cultural entity, particularly for 
those who wish to join it as new members, but also for 
outsiders who deal with deaf individuals in a professional 
c apac i t y . 



Wi 1. 1 i am C . 
I. i ri i s t i c 



Stokoe , nirector , 
R e o e a r c h L a b o r a t o r y 



Vi'j learn, through our s t lui >' of sign languages, more 
I'vMit language itself; we learn, by working with deaf people, 
MM*e about how to be huinan„ Here in brief is the explana- 
tion for the Linguistic Research hab*s interest in the cul- 
run.' and language of the deaf community. 

Almost all so c iome t r i c research into c ommu n i c a t i on n e t - 
worls depends on the cognitive percep'ion of a social system 
by lis own members. Thus, the very interesting pictures we 
!;av^ of social structures are open to criticism. "Yes," 
th- J Title sa:.'s: "This is all very interesting as a pic- 
*uri- of wha:- is in people's heads, but what about their 
a - •.; i i b e i^. a \' i o i* ? " 

'^i' till now, no one has any hard data on human communi- 
•:ili >'\ the kind such a critic, and all of us, would like 

' :.:i\e. Tne reason we do not have such data is the s t r i <: t - 
I)'-: ■'.> f ihe rtM.iu i renient : the data must be-- 

1 .. c. n e r a ted b y r e a 1 ] o p 1 e , n o t 1^ \' rose a t' c h e r s ; 
: a 1 \' L» n r s , not c x p c v i in cuts; 

•"^ . ! P. e li a t [i r a I w 7^ 1 cl , 'i o t out f w li i t e r 0 0 in - : 



s:b i c: t s ' i d eas a Ijou I b ■ h a \- i ^ 



uru" 1 0 n , : { ? o i t n r s n g n I -t J \" f r 1 n ( 



Onv uav out of this thicket of requirements presents 
itscl;-. When a t^roup of deaf people who have TTYs first 
i-ecord their cognitive perception ol their TTY contact with 
each other and then save the paper c ming out of their 
machines, it becc -s possible to see who actually calls 
whom, how often, and how long the contact lasts. 

Some actual data was secured in this wa;. between Janu- 
ary and May of this year. Statistical examination of the 
'■'-'^ ' ;-nssell Bernard of IV. Va. Univ. and Peter 



i i i w r til of (::nTihr idee Uni 



t 



idge University) shows an almost complete 



:l:^■^^^•lrc^l between the cognitive and actual pictures of TTY 
co;„:n,in!cat ;on. Tor exampl :-, c first five persons named 

a cooperating member of the study as most frequent con- 
tact;, are :n-.cched less than half of the time, ■.■.ad in c i ffcr- 
enr order, by the first i v e actually appearing on the logs, 
boinewhat sii rpri singly coynit i v prediction matches better 

■■■^'^^ '"^^'^ i^ho call ■ those that the predictor 

1 1 1 ■> _ 

''^'^ ' interesting that we are going to try it 
•■' I'-'^'sf-r ^rotip and a longer logging period. U 
i t «-• -lear, however, that soc i a 1 - beh av i or a 1 reality 
i "d 1 V i Jua 1 ' cn.icept ion of it d in fact differ-. 
■■ ■ veiuicncv ^ r forget unimportant, routine 

• ' ' ' i'l-i^''- :r."-ro stress on those contacts which 

-■• i>;:i w ■:\'.' i:i m-.:-.'; i ■ i r t a n t and i; n i ;r, p rn- r i n 1 c a 1 I 

"■'t- P ■ '■■ •■ ■ !!■-■ ra V- r ,r, TTV roll. 



ork : ^: , it ;ictu.:li\' p. n s minor role in our present 
''I t r e s ■ • a r e h . i i; e b a , : l t e c h n i c|u e- o f n ^ k i n ' e a c ri 

o l' ;i ;.;fv:;ij t v.' '\i n ^ ^]der all the t ti e r s on 5^0 me .^ikii 
e :i V freciMOncy o e o:^. -i 1 1 n 1 » at ion can 1-j e process oil 
-.1 and Kill \v o vx \\ to s f ; 0 w s u h g roups w 1 1 : 1 i n t h e r o up a n d 
w e 1 e a r ■ ) a t t e r n o i i n k a [[ c s . 

study' undertook lost )-ear, and reported at the 

a n A '11 1 h r p 0 1 o i; i e a 1 A s 5 o e i ri t i o n meetings i n M e x i v.: o it)-, 
d'/ possible- h\ the eooperacio.n of thi.rt y- 1 h r e e leaders 

l1 a f e o :n !in 1 n i t }' , s e \' e r .1 I o f w h o m are also p a r t i c i p a n t s 
s sy^r.po s i urn . This ;i:roup represents the elite deaf 
in tho Wa shine, ton area, as ell as in the national, 
e : n t e r n a t i o n a i c o in m u n i t o t* the deaf. Ma n y o f the 
a t i G w s o \ the s t u d y 7* e in a i : . to be d r a w n - - w e are still 
i n ,\ e r h n » l: r' a p ii i e d a t a and using the K B P K (Kill w o r t h 
rn a r i! ' ;n a t h e m a t i c a 1 p r o r a. in j to analyze it. h' o w - 

h i .-"^ s t u d y , w li i e hi i .n v o 1 v e s d e a f p e o j) 1 c in t h c o in - 

< 1 1 • d 1 d< 1. s L a f t" a s c 0 - i Pi v e s t i a t e* r s , h a s a 1 r e a d >' s h e 
■a n t 'a' o lif a 1 1 v r s F t e n d e h a t c- d . 

ha-", b < ■ n a id - ~ e r h a p s m o r e o f t e n t w e n t }' \" e a : 
o V. -— t h a t , in the 0 r a n i a t i o h s , t e e o u n e i 1 s , r h r 
;■■ '"^ t" ( a r p'.'.ap;e, har.l f hearing; i>r deafened p v - 



in>:: had so-ie truth thirty* ye.irs ago, it has lost most of it 
^"'^^ pre 1 i !ii:u:i 1 I y d c a *: a r a i n i lu; posi ; a s o i' po.wor. 
Secorul, it Iia.s heiMi said re]--cat udly by those in t crest c 
in certain mctl\ods ot ed!ica;icn for the deaf, that the dea 
i 1 i :>i.i;n n\\y\<:]y^ but that oni> ]n- o i c i c n c y in hnglish can 
^' ''^^^y practi :)1 use to d a f persons, and that therefore 
the ediicar i on:i 1 proirram T.nst concentrate on [inglish speech 
md liiii-.uaL^e. In fact, as one wcDuld expcci, high govcrnmen 

^' ^ ^ ^ i y a c a d e in i e o f f j c e t' s , professional people, and 
otiiur loaders who are deaf do Ii a \' e a !n g h degree ol' F-aglLs-h 
1 ■iniMi:! skill; !^u: i:i e m in* r s h i p in the elite group is not 
a " L c 7-:n i a t.Hi hy Lhat criterion alone. '[', be at tlie top, to 
-^^laKc !i Mi tl-e u[iper levels of the deaf community we must 
^^-'^ -^-'-^ Siyn. In the ^^rf^up studied, some of the 
i-^ v.i'rr witi.oiM a coIIc^t,. de.yr-e, vet linked c I o s e 1 \' 
""rc-:' i' 0 u K c r , \ i o \< c V c V , (~^iie nersnn with gradnritr 
l'^^" ' --'''^^ d;.: rr>: 1 a . ;v i s shown iiy r. h e linkage patterns 

^h(M-t , fngl i sh skill ^; n o c d 
d T) s '1 : ^ iiK! k 0 it in l ii e 



r n o Ti 0 



C ■ in-/ 



• ■■ ^' ^' ' -Mt. hm; ui nu Sinews I M -phonos only: 

No; we ask the person cooperating: How much do you use 
the TTV altogerhe,-, nr home, at the office, even on a 
trip, 

l-^n't it possible ro line up qualitative contact with 
H u a n t i I a t i v e con t a c l ? 

In the first study, we ^inriily looked for amount of TTV 
'■■'.Mu-::unieat ion, how many calls from whom to whom and how 
loisj; tiiev lasted. Some cooperators did indicate that 

' ' i cat i on and importance of communication 

wir*'..- M;o iliCfervnr. Tiattcrs, 

WlKit :ir.nur the l:ino:ua,i:c? level oTthe communicators? 

''''"^ 'rS-r that data, just the number of calls 
rl:0 caller, and the Icnt^b of the contact. We are 
latere^ted, however, once we find the lines of maximum 
c .MTirNin I a r i on J t. q know whether persons max i mall \' 
liaKL'd have similar S i l: a and h n 1 i s h skills. 
'''^^ '^''^ others yoii mentioned fBernard of the University 
■ '■'■•■^^t \'ir;:inia, nnd Killworth of CambridjTc University) 
■■ t ud y i n i- hea r i nc: peo]^ 1 e or deaf people? 

""''^ t ;iem:^e I n 1 v wirh hearing p.-(^])le; we work 

process t h v 



?^^^r^^> Bernard and Killworth 



^ ' ' ^ ^' ^ -"^ t \' i 7- g i n i a c o n. p u t e r , 

i:^-cr :(ia!acr v. i t ;i ; deaf hut are i'as^ 

-"''^ t-hiM;i. Partly hecaas(^ c o .i^ 

' •■■^ : er y n i {_ t |-,.y p r , ; j 

^''"^■^ :'-art:^?i^s c cmi e r a I I \- and irioi^c- so •■ 



c a u s o I ,'1 K' [>C:i\ 1 i >j 0 o !:i 111 1 1 n 1 c a r ^ n c r w o r v e a u ii .i c| u e 

A a ;>' r o c I: at r o v: d r a vl r o a 1 J a t a , 

[io yon t'link t h ;H ir-.c TTV c o ii v e t s a t i o n s reflect behavior 
i n oil c rn 1 i n t h o c ominii n i L \' ? 

Ijon'r {liink so. Many people never use the TTY to contact 
t 1 \ e i r civ) s c: s t and m o t i n f 1 u e n t i n 1 associates - the \' 
K r K i I) a d j o i n i n offices, or see each other so often 
{' l'\ 1 not used o 

The number of people who have TTYs is small, not t)'pical 

0 i' t. h e d e :i { o r t h c h e a r i n i:^ community. 

1 h 'I : i s t r- u e , but all people arc typical of people, T i"i e 

i m no tT ant point is that people communicate but that those 
u : r h FT V s h a v v a n automatic i' e c o r d of one part of t h e i r 
>. >i::'r:u a i c. :H, : o n (if tl"ie\' don't tlirow out the paper too 
■ ! '.1 i . \ i y : i n J. V. L t h that it is ]m s s i b 1 e to s e h o w t h e : r 
a n : ..■ a * ion h a \' i o r cOTM'e spend to their own ideas 



A SlATlSTICAf. 1 NVl-ST ICATION OF THIi IbPF FOR^: h AS 

A PPL I I'D TO HI:AR[NG IMPAIRFP COL LI- CP STUDPA'TS 
C a r 1 J L* n s em a 
0 f f ! L- c o f I ) e m o ,i r a p h i c Studios 

A b s t r a c t 



\ s t: .i t i s t i I.- p. 1 •i n :i 1 \- ^ : s w n s c o n du c t e d on S i x t e o n 1^ c r - 

• :i I it 1.1.' t " 0 u c s t I 0 ri n a 1 7^ c Form F data collected f r o m 
1 o:;! i I! student:; at ijailaudot College, Norms were pre- 

n t e vl A ]\ d s o 'lu- of the test's statistical characteristic s 
'.• 1 1 1. 1- ■■ t o r e 1 i a Ij i 1 i t >' a n. d v a ' i d i t >* w e re ex p lured . L o w 
f ] i a I ' i 1 i t v; n s n ci t d. f o i* -n o s t of t h e rest's Id scales a a d 
!i '.' t ;-. t. . WO;: 1 I ) •■ . ■ r r om a a 7* f u 1 r f ^ i s i o n of it s i : 'Jin s 

• :• -is-' ( VI r i n impaired p s ^'m'i s . 

i n r Tv/duc t" : on 

A ia:i:-.- ti^rous. : ^ h cacalo^Mies devoted to p-'VLholo^M 
'1 ■■ I] V ] I. ^ ! n ^ r ' • n e n t s q u i c k 1 y v c* veal a inu 1 t i t a d e of i e s t s 
i ' ' • 1 , 1 i r 0 v r s u n a ! : v . However, finding tests 
■ !i Ma\'- ^M'l'P de-Ji;aed, :m* a!. j^:ast revised, for appli- 
;U i ■ • a t ii • ;i 1 :■ ; i i"^ a a ; e d a e ; :: ^ ii s is a a r t lie r in a t t e i' . ^-^ e a 
, ' t - a r • • v I !^ t 1 1 a 1 I y : ' ■-■ • : : • • a * . The s I :i a d a rd m o d e o I" 
. ; w.' r \ t : ■ M . } r u r i' e ^- i a r. . < 1 , a- ! \ o r \ i t h t h e h e a r i n i in - 
)\]r:r '] t-' •;;,■':'])■ ' : out s o ;n e personalit>- t e ^• t 

' . ■ 1 1 . .... ; " , •:■■]■'■ ' ' 7' i a ^ s i s r e a " r d 1 n i": the i :\ i ' i\ i 
T -i !■•.;.• a • \ ' :: w ; r ! i a d 1 \' : d ii a ! ^ w f7 o p a \- 



v'lic ui inc mo:si; iintortunate aspects ol: this practice 
is that people ire often deluded into thinking that sine.' a 
hearing impaired person had no particular problems if. 
t-akint; the test, the results are as meaningful as Lhev ^ i d 
be for a person with normal hearing. Such an assumption 
completely overlooks a fundamental concept underlying test 
tiicory: every good test is statistically designed to 
measure among a specific population. Application to anv 
other popi:': 'ion raises important questions concerning re- 
iiar)i]it\' a:)d valid it}'. This is not to say that a test 
IS worth: :ss for any population but the one it was designed 
ror. It Means ihat test's worth must be determined by 

star ist leal analysis before it can be used with confidence. • 

n e o 1' the ]^ a p e r - a n d - ]u-^ n c i 1 personality test:; i: ^ l b v 
coiniselnrs of t h. e neaT-in.; impaired is Form 1: of the "Six- 
t c e n P e r s c. n a 1 i t y V a c t o r Questionnaire" (' 1 6 P I- ) . T h i s 
tc:^t was designed by t jr -nd ^:.:ttell in 1967 and is con- 
Mdon-d api^ropviate for K) .v i i t c r a t e adults with 3rd to 
' ' ■ h i- r d c r v a d i ii g 1 e v e ] . A s t h e name implies, r h c 1 6 P !• 
''"^•'f^' considered as i,:easuring 1 (.:> spects of persona 1- 

^'■y- I- i-^i fa'.' tor has e i g fi t f)inari!\' scored items and the 
raw <ci>r- n{ n factor is s i m p ] y the sum of tl;OSe 'M'orcd 

'-'^ ■ I ' ] rvr-^vlL'd on the use or t h "Sixteen i'er- 
^ J ' fa^^t.^r • e St i oiHKi i r c" floPP, }-orm V.) on a groiT 
]\2 re:;ia]e i^.id 1 S inalc' h^.-iring impair^'d' srudei^rs at 
'ia.! 1 aud'M e«-i]c-e in W a s h i n : r <- n ^ P . C: . I'hv 'ir;'hus ^luu\' 



presoritca norms tor eacn ot the two sexes and compared them 
with data from appro j- r i at e normative groups discussed in the 
Interim M ar uial Supplement for Torm F. (Eber and Cat tell, 
M)7 1 1 . 

'The data used by Vryhus were collected from, students 
\^ho -iMircrcd H a 1 1 and - 1 College in the summer of 1971. Since 
that ti:;^, addir. io;,al .J -t t a b, ave been collected from eacl^ 

iu- c e ed i n class of incoming students, the most recent 
bei.nv', triose entering in the summer of 1 974 . This mucli 
laiyi.; cr sanif^le size allows the calculation of a mere accurate 
set of norm tables; and permits a better investigation of 
t } w » testes f. t a t i s t i c a 1 characteristics. 

Met hod 

Tiie data consisted of 128 binarily scored items of the 
1 t - r" V o r m V. from 414 female and 4 04 male hearing impaired 
s'-.'.lcnt.s at Callaudet College, All students had at least 
a i-)f!; iMtc hearing loss fBI-:A.>40 dP ISO) and the great ma-- 
Joriv I-ad ;; profound loss fBHAr^90 dB ISO), The mean age ■ 
t'oi* both X. OS was 19,8, with a standard deviation of 4,S 
t- a V : « t' ( » m n 1 c • . a i \ d 4 , y e a i* s for females, 

S c '? ■ I c h of the- \ (> s c ales of t Ii e 1 6 P V i s n s s u ni e J t o 
:r a - 1 1 r e a r n r a V c aspect of p e r s o n a 1 i t v" , and since s e r. 
■ \ \ ■ ' ■ r :■ a o ■ . - i n i f i i: i n t b c ;/ o n d P ^ , (j 1 were f o i.: n d for 9 o f 
til" ] ; :i I ' ■ V - , * h 0 4 a t :i w c r c t r c a t ed n s b e i n g 3 2 s h ui" t 
V i .• Ii : - ) : • • t -J , t > , a b h a v i n c, b e c n g i v e n t o c i t h e r 4 14 ( ■ r 
• 4 :~ 1 : '^ ; " t • . A u i t ':]n n n ;i 1 \' s i s w a s c o n d u c t: c d o n t h o d .i t r* 



from each of these short tests and the results will be 
presented in the sectior.s to follov. 

Table 1 i^ives a short description of the meaning of 
high and low scores on each of the 16 factors, as well as 
the raw score means and standard deviations for the two sex- 
es. Asterisks are used to indicate factors having sig- 
nificantly different female and male means. In comparison 
Witt. Y:ales, female:; appear to be more outgoing, emotionally 
stable, humble, consc ix:'nt ious , shy, tender-minder, trusting, 
apprehensive, and tense. 

The sten score conversions of raw scores for males and 
fe-7ial' S are given in Tables 2 and 3. The sten scores are a 
rescaling of the rnw scores in which a sten score mean of 
S . ::> cf|-al/> the raw score mean and the difference between 
each whole sten unit is one -ha If of a raw score standa.^d 
deviation. The sten conirersion tables are used b/ finding 
the sten score c o r 7^ e s po nd i n g to thr appropriate factor 
( r o w ) a n d r a w score (' c o 1 u m n 1 . 

The use of sten scores has both advantages and dis- 
advantages. Being standardizations, they are more com- 
p:irahlL* a lui i n t e r {■> r e t a 1 e riian raw scores. But sten 
sco7-es are also more troul^le to compute and imply a s^/nwne- 
t r i. c J i s t r i l.> 1 1 ion w h i h m a y not c ^ i s t . These considerations 
led ro a inore CLrofuj i n v - s i i a t i o n of raw score dis- 
t. i bu t ions i ;i the s 1 o . Tdihle I reives the percentages of 



t'enialcs a lui males having each raw score on each facto*^. 

Table 4 clearly stiows that the distributions for some 
of the factors arc extremely skev^ed. I*or example, 40 per- 
cent of the males have a raw score of 8 on factor B. This 
sut;igests it is i)etter lo work directly with the raw score 
J : •> t r i biJ r ! o n s that to force a symmetric distribution throut^h 
s t e n s c ore res c a 1 i n g . 

The most convenient way to handle the situation is t a e 
lit i 1 1 ::at i on of the cent lie rank distribution of raw scores 
for -A factor. Suj^pose a line of fixed length is drawn and 
divided into segments whose lengths represent the proportions 
of the norm group getting particular raw scores on a par- 
ric;il.:r factor. Assuming these seu;nients are arranged in 
ascending order of raw score values, the position of a seg- 
:;u'nt f'raw score) in the line gives an estiMnate of the posi- 
T i o n , r e 1 a t i */ e to t h. e norm group, of a person who obtain s 
t i^. at a w score. Q u i c k - s c o r i n ? forms based on this principle 
have been devised and are presently in use at the Gallaudet 
i ' 'I 1 e e C ' > a n s e 1 i n g C! e n t e r , 
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I''; e I i a b i 1 i t y and Validity 
T \ ! v .■' : - - i v e n o r m r n h 1 e s w h i c n have been presented 
a r \' ] i ^ I v a 1 u e m n ! v s t b. c y are accompanied by so m c 
i M ; c :i t 1 a of ' h- r-s*-'.: reliability and vnlidity. The 
''■r:i' " ■ I i 1 in i i t y r.'l'it"> ro the consistency with wbicii 
'1 r •■ t ::.•:.•! 7':- s ..hi: i.l ' '' i c a c 7" n e d with t I'u 



■ n c .■■ s a r 'j* 
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Table S gives the proportion of each sex who obtained 
a score of '*r' on each particular item. A careful exam- 
ination on Table 5 and items in the test booklet raises 
some i ntr i v^Li Ml;.: questions atiout differences n response 
tendencies for the two sexes. Tor exampK^ ay would 95% 
of the females hut only 7A)% of the males claim they were 
critical of other people's work (item 1161? Other items 
refer to the examinee's relationship to groups and it is not 
clear whether they take this to mean a group of hearing 
people or a group of deaf people^ The proportions obtained 
for some items are too extreme for the items to have much 
measuring value. For example, QG'li of the female^s and 92% 
of the males scored"!" on item 1. Such high proportions 
automatically lower total score reliability. Any attempt 
to r e \n s e the 1 6 P F for use with the hearing i m ]■) a i r e d should 
careful 1\- consider Tabje 5 and a s 1, why some items liave 
s 1 1 c h tj x t r e ::i e response ten d e n c i e s „ 

■ 'ii ;.M; : r ^ - n i s e r i a 1 correlations between each item and 
the sun f ■. I i (^:her ir.ems of the factor are given in Table 
. T.he hirli'.r ho correlations, the higher the reliability 
r rh'" '^ri^:lor, I ■ n f o r t u n a r e 1 >- , a glance at Table 6 shows 
thar the c o r r ? 1 a v i o n s are low, the highest being ,46 for 
f^"n.ili-:. '-)n i 1 v!n s:-. ''"he item:-, for FactOT's M rind N are 
d ( J m 1 Ti a 1 e '.• y m vi r - :: e i' n n d iie;;Ttivt.' c o r r l' 1 n t i o n s , iiidicarini\ 
1 i ^ ^ - '.' T :\ '"^ V '■• 1 'I r i ii ^> h i : . 
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o f tikeD iKi^-oZfC^ Tvpi lai£ s; aiiTB .-aT a^ie; s7 oip; rgoot sqeprc^^j^y^j^tr^f^^^ 

criterion. F a e t S^^iih^^f^uA:^^^ ^ f ^U^^ g } ^ g f^rl- ii£Ciitn,q 

j:o:iu9;) §uii9suno3 'Xje:i9J39s *s9Uuog euetq * sp^ 

:ISTS0X01{3XsH * J9TJI0(] 90f • JQ 

JOi9suno3 :iU9iU93EXj *y3nH3W ubq -jj^' 
josTApv :iuopn:ic; u3t9joj puE J0i9sun03 'suqiuuiix ojteto -sp^ 
sjopsunoo JO jo:iFUTpjoo3 *i{30)i X9xq.jT?H '^W 

A [ u'lLltr.qlua [V ndti'osiq adi (S aiEuu itSroq lof6P[Ffe rGonur. di(^'gsf^^^irjg'^|jfj^^ q ^ 

J9];mOJ :iU9pTS9y PB9H 'JOSUTSTOy UJ9j •SI^j 

:iu9pTs9y PB9h *^3u:itm Ajljlv^ ' 

:iU9piS9y pEOH '>13IUBA1^S "'^ 13 '^W 

9jtT :juopn:ts joj :;ub'^sissv '2^0^ 9S3J0L[x 's;^ 
:Kiih carta, oiir. i.sjteilLiatit icc^slF^fi^irtTO^a^^^ -^^^^ I I o .m 

^icXm Xju9h '-^a 

30IAJ9S l[:i{t:o{' 
a'jcigjoos *uos>(DTn ui?tjt:^^ -s^v; 
^'^^TJJQ ^TTV ii^i:>UBUTj *3j.9q seuiol[x 'JW 
!^piV JRIOUBUM puB uoi:iGi r nqT3L[0>4 \pmo\ wzox 
XjG:tOj:o9S 'qouix rsojoqj ■ s 

oTTTJo ^Jinjjv :iuopius uT"oii 

j f / 



s^jrv:iJv"iN:]nnis 



> •. y^- > , ^-i, ...44 vo ivjipui SPI0UA9H 'iQ Aq .loii^i^a pajaodoj 

a in or; , ! i\ t.^ i> i- i li f e s t or hearLntr impaLred youn^-' people. Yet 

tUL-y have a laiicuage level low enouc;h ro cause problems in 

" '/^'-'^ '■"''U -poiiubos lOAoi Suipea^ aq^ si aidoad jeap 

psy jlio ! pe i va 1 tc-:, cln.i^, a fact ivhich i one of the main 

A-UnuOAU, 2,01 UO,,I^M AUG JO OSH 3^ UT lUOiqO^d 

0^1 K c n VMnii t^'-'mv. oM'^^ ^'^^ loK-Utevacy version (Form E) of the 

1 6 1^ r ( j u e s t i o n n :• i re. 

-10 ..-•^n-il.. o^L-DTpui 04 po^isu SI 5uopuods3a aqj qoxq,, oj 

iv.-)<u\nir?^l\?^ ■P'-'^^^^'V^'^^^-^^ ^'^''^ norms in this' study 

ll.os,. maoj oq; uo Jutpuodop) suio.i qo I o, qS Jo s^stsuoo Xaoi 

■^^'S,^',-".^"';'' '•'^"i 1 1 'Tii^l et CoUei^e students. It is likely that a 
-uoAut oqi ..pnas oq, ui pasn .uauinaisui oq, skm 5011^3 -q 

'^•"-'"iM/'r;',' ■' -^.i^ ^ can be made to hearing; impaired high school 

uuoi .q po.npo^d a^o.uoaui 4 uouido f o aoq iBUoi.rooA oqi 
.T.iors wjip plan to attend college or to hearing impaired 

Aj^S-ioAtun uoiSuiqsuM oS^ood aqi sisaqi s.a3:ts-t>ui 
s'.. iKionts at colleges other than Gallaudet, but the norms 

po4.ni,suoo Xp.us siqx ' s d 1 1 s i a 0 1 db^ uq d leuosaod jo 
VV^-^ r'VTJ\^' V. Statistics arc almost certainly not appropriate 

' ^'^'^ A.ian.uu. ^7,o^I. sdiqsuoi,.io/oq, ouimcxo 

for tiio broader hcarinc; iinpaireti Dopulation. 

01 pur; s,.opn,s- A^cu^cda^d ^Bpuvnt^ jo X^MniBui i^uoi, 
J'l'-' ^^'^ts designed for low- literate adults 

A lOAOl oq; OqiJDSOp 05 jduiOUB UC SUM Xpnjs s.2iog 

normal hearing. When the test is used on hearing 
'\ ^ui^uoq po.iTuduicun q,;.. o.oq, ^oj u^q, xaiduio. puB 
svS^ rV^^ ^ ^ ^'J?^' Student? its 7- e 1 i a b i, i i t v is con s ^' d er ab 1 y 
...^.MJi:p o^oa uoAo .1 ',:^sua I u ^ uouido i o ao p Aub,. q,iM si: 

'ipuVe^] iV\^' ^he scores for t uo factors fM and N) are 
Uqa ST uoia^.-uc, ,;q, ,uranp oidood SunoX jBop q,TM po^.o.. 

■'■'!' 1 ""'i-V, unreliable. If thj a o m s are used without 

St.q oq.M OUOAU. JO ODUOI^odxO oqx "SOI,IAI,DB I K U O T , 

^ -'■ r.,' i; " r "^^^ ' ^ i ^ >' li -lit at ions into consideration the 

; ■'■^'-'■'''^ io ^"^-loj iinpi; 05UI juouioaoui oqj omiijsuoD 

' i i t ;•; v." .'i :i he s e r i. o 11 s L v m i ^ 1 a J. i n 

pun '.opnjT.ju 'sogpo:Mou>i jo lcq,--X,i^n, 
■'^ : * bo'j r^. it would be iinnrov^'d b v a revirion of its 
^■''•"^^■-■^'^■^ ^(uidoioAop .10 ,,.nu s; s^coX ,inp. SunoX puu 
' ' Vn V-!c- ' . ' ■-' '"''''^^ tests -jrrentlv used 

'^^f-'- n--^tArpu, X^oAo Xq poo.j uioiqoad v 

■:t 1 :: ' ;■ :'d i " - : : V i d - i . t ' s There are worse tests 

'^^•i-'.: ^'n[>lov,-i this '^0Y'\\ r : . :^ and sone of these tests 

-i!.; .v;^-: V : i / I- 9i9iH-W-W^V> -^^4! : vp:-^ rduio ji c po int of 

1 n.; 1 . e I ' i ^^iQi L^J.d 1 a ^P m v^^i r' ^V>:ra .tip^t^/ of a i 1 

dJ,-ifjji.I.v^v] ::i}\^NiHjJ.vai>i\; t:Widd uo aOiPf]l;lij<:iVl t: to c o :> - 



:i 1 V 1 \\ ;^ n o r 



'1 .! r 1 ^! I :n n 

strucr, >:i-ri t- , . : t w.-.;;i i ^ • '..ortj r'wr effort 
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STEN SCORE CONVERSIONS FOR HE/\RINC 
IMPAIRED COLLEGE FEMALES 
(N = 414) 

RAW SCORE 

ACTOR 0 1 2 3 A 5 6 7 8 

A 1.0 1.0 l.,0~ l.A 2.9 4.4 6.0 7.5 9.0 

B 1.0" 1,0" l.O' l.O" 1.5 3.0 4.6 6.1 7.6 

C 1.0 1.0" 1.0" 1.9 3.1 4.4 5.6 6.9 8.1 

E 2.0 3.4 4.7 6.0 7.4 8.7 10.0 10. 0"^ 10. o"*" 

F 1.0" 1.0" 1.4 2.5 3.6 4.7 5.8 6.9 8.1 

G l.o" l.o" 1.2 1.6 4.1 5.5 6.9 8,4 9.8 

H 2.0 3,0 4.0 5.0 6.0 7.0 6.0 9,0 10. 0 

I 1.0" 1.0" i.0~ 1.2 2.6 3.9 5.2 6.6 7.9 

L 1.1 2.4 3.8 5.1 6.4 7.8 9.1 10. C'*" 10. 0"*" 

M 1.0" 1.8 3.2 4.6 6,1 7.5 8.9 lO.O"'" 10.0*" 

N 1,0~ l.o" 2.1 3.6 5,2 6.7 8 3 9.8 10. 0"*" 

0 l.o" 1.8 2.9 3.9 5.0 6.0 7,1 8.1 9.2 

Q]_ 1.0~ 1.3 2.4 3.6 4.3 6,0 7.2 8.3 9.5 

Q2 2.6 3.7 4.8 5.9 7.1 8.2 9.3 10. 0"^ 10.0'*" 

Q3 l.o" 1.0" 1.0~ 2.1 3.5 4,9 6.4 7.8 9.2 

Q4 1.7 2.9 4-1 5.3 6.4 7.6 8.3 10.0 10. 0"*" 

(Body of table contains the sten scores corresponciing to each 
possible raw score for each factor) 

1 , •, 



HFARING I>IPAlREn COLLEGE MALES 
(N 404) 

RAW SCOKE 

iCTOR 012345678 

A I.O" l.Q- l.£ 3.0 /..2 5. A 6.6 7.7 8.9 

B 1.0" 1.0- i.O" 1.0- 1.5 2.9 4.4 5.8 7.2 

C l.o" l.Q- 1.9 3.1 -fj.A 5.6 6.3 8.1 9.4 

E 1.2 2.6 3.9 5.2 6.6 7.9 9.2 • 10. 0"*" 10. 0"'" 

F 1.0' 1.0" 1.3 2.4 3.5 4„6 5.7 6.8 7.9 

G l.O' 1.0" 2.2 3.5 ;.8 6.2 7.5 8.8 lO.O" 

H i.O" 1.5 2.9 4.1 5.4 6.6 7,9 9.1 10. 0"'" 

1 1.1 2 1 3.2 4.2 5.3 6.3 7.4 8.4 9.5 

^ 1.0 3.2 , 3.5 4.8 6.0 7.2 8.5 9.8 10. 0"*" 

M i.O" 1,8' 3.2 4.6 6.1 7,5 8.9 10. 0"*" 10. 0"*" 

N I.O" l.o' 2.3 3.8 5.4 6.9 8.4 10.0 10. o''' 

0 1.0 2.1 3.4 4.6 5.7 6.9 8.1 9.3 10. 0"*" 

Qi 1.0" 1.0 2.2 3.5 4.8 6.0 7.2 8,5 9.8 

Q2 2.7 3.7 4.8 5.8 6.9 7.9 9.0 10. o' .•O.O'*' 

Q3 1.0" l.o" l.i 2.4 3.8 5 1 6.4 7,3 v.l 

Q4 2.4 3.5 4.6 5.6 6.7 7.7 8.8 9,S 10. 0'*' 

(Body of table contains the sten scores co respond Ir.j^ to 
each possible raw score for each factor) 
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PERCENTAGE OP EACH S£X OBTAINING EACH RAW SCGilE 

mm, MALE 
(WW SCORE) (RAW SCORE) 



'3456/ 8 0 i 2 3 4 5 6 / B 



A C 0 1 i; ,U 26 28 21 6 1 2 5 10 14 2A 23 U 7 

0 0 0 3 6 il 2/ 28 30 0 0 0 2 7 iO U 27 ^0 
^ 0 15 ]3 i:^ I'j 11 U h 0 2 6 14 2(- 20 22 14 i 

1 

:i 5 20 25 27 12 6 3 1 1 4 8 23 26 20 12 6 2 0 

? 1 2 4 8 9 16 19 24 1? 0 2 3 / 12 16 20 .9 2! 

C 0 i 3 9 25 25 22 10 4 0 2 7 17 25 2ft 15 7 2 

H 6 13 U 19 13 12 14 2 4 9 9 16 16 ?0 'J 6 2 

I 0 0 14 ,11 1'; 20 28 21 2 6 il 15 21 19 13 7 4 

1 S 19 19 23 U 6 11 2 7 14 24 22 19 9 3 0 
H 1 '1 17 26 27 16 6 2 0 1 5 16 27 27 15 7 2 0 
H ] 1 7 19 31 23 10 3 0 0 2 8 23 31 24 10 3 0 
0 I :, 10 13 18 21 1? 10 5 3 6 15 18 22 ^9 11 4 1 
\ ? 3 7 10 22 20 23 11 4 0 3 9 L 22 2i 19 U 2 
Q2 ^ ^4 20 x8 15 6 4 3 1 13 19 20 18 11 8 6 4 1 
Q3 0 1 4 7 13 25 27 20 4 0 1 4 9 15 26 22 20 4 
0 3 19 22 19 14 6 3 1 ■ 9 17 22 19 14 11 4 i 1 
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PROPORTION OF SUBJHCTS SCORINj "1" ON EaQI ITEM 
of t:ie IbPF I'ORM \[ 



FACTOR 


1-16 


i:-32 . 


A 


.96 




B 


.66 


M 


C 


.76 




E 


.15 


M 


F 


.87 ' 




/I 

u 


.26 


.80 


1! 


.72 


.45 


I 

• 


.8] 


.56 


1 


.18 


.65 




,19 


,76 


N 






0 


.6S 


,59 



.4: 

.55 

V 

.46 



.56 
.91 
.33 
.59 
.66 
.37 
.41 
.63 



(N'=414] 

49-64 65-80 81-96 97-112 113-128 



.43 
.67 



.50 



.61 



■^^O .58 .91 .33 

.98 .90 .71 '.64 

.77 .72 .78 .36 

.36 .17 .71 .64 

.76 .96 .8] .61 

.79 ,70 .52 .88 

.36 .50 JA .33 

.93 .74 ,38 .87 

.64 .17 .46 .37 

.33 .40 .58 .23 

.43 .53 .58 .36 

.43 .70 .66 .64 

.31 ,87 .73 



,64 



.30 .47 
84 .73 ,53 
.16 



. "1 ; 



,24 



.64 
.95 
.72 

.95 
.54 
.63 



.77 
.53 
.40 
.29 
.34 
.52 



77 
1 ' I 



.71 



MALE 
(N-404) 
TEST ll,,^! NUMBER 

ML!.^>^v ^^-^^ ^^-64 65-80 31-96 97-112 113-128 

C 

.1^2 .61 .6' .72 



49 



.81 .92 .98 .86 .64 .80 

■■5 .50 .55 .77 .69 .75 .36 

.34 .57 .45 .28 .64 .28 

•-'1 .56 .65 .69 .95 .82 .64 

•^3 .70 ,36 .68 .65 .46 .79 



.73 .45 .57 



.62 



.46 „35 .31 



.26 .54 .74 



.36 .55 
.96 



.40 



•^2 .30 .41 .74 .56 .52 .63 

-24 .67 .38 .65 .30 .43 .33 

•35 .62 .51 .54 .41 .55 .28 

■56 .65 .67 .44 .57 .64 .25 

•^^ .53 .39 .31 .58 .47 .54 

.51 .42 .76 .68 .23 J4 .72 



.27 .]6 .33 
68 .71 .64 .82 



•^'■i -28 ,49 .41 .14 .24 .36 



.70 
.36 
.56 
.60 
.56 
.61 
.57 
.32 
.24 
.26 
.40 

.17.x 

.83 

.53 
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POINT BISERIAL CORRELATION OF ITEMS WITH ITEM .EXCLUDED SUBTEST 
SCORES for the 16PF FOId^! E 
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HALE 














(N=414) 


















(N=40- 


^) 












TEST 1 


TEM NU 


>1BER 












































TEST ITEM 


NUMBER 




FACTOR 


1-16 


17-52 




H J-04 


65-80 


81-96 


97-112 


113-128 


1-16 


17-32 


33-48 


49-54 


65-SO 8] -96 


97-112 


113-128 


A 


.02 




.10 




,10 


.08 


.10 


.10 


.18 


.24 


.14 


.33 


.22 


.21 


.18 


25 


B 


.07 


.36 


,12 


.11 


.43 


.37 


.26 


.02 


.24 


.43 


.09 


.04 


-46 


.37 


.30 


09 


C 


.18 


.21 


Al 


.21 


.30 


.05 


.16 


.21 


.18 


.21 


.16 


,20 


.21 


.04 


.11 


.21 


£ 


'.16 


-.02 


AC 

.0!) 


.13 


.IS 


.14 


.04 


.04 


.15 


.12 


.08 


.06 


.14 


.00 


.16 


.18 


F 


.30 


.31 


.4(J 


.44 


.22 


.46 


.38 


.38 


.13 


.33 


.36 


.42 


.26 


.32 


.35 


35 


G 


.25 


.06 


.18 


.06 


.06 


.10 


.12 


.03 


.15 


.11 


.16 


.05 


.10 


.12 


.06 


-.02 


H 


.32 


.33 


.41 


.11 


.44 


.17 


.40 


.28 


.39 


.36 


.36 


.16 


,31 


.10 


.38 


.21 


I 


.28 


.23 


.22 


.13 


.18 


.32 


.09 


.19 


.33 


.25 


.15 


.22 


.26 


.36 


.20 


.29 


L 


.13 


-.05 


1 A 

.10 


,12 


.18 


.02 


.21 


.14 


.07 


.06 


.16 


.,'5 


.15 


.05 


.16 


.12 


M 


-.02 


-.06 


.04 


-.07 


.01 


.09 


.08 


.15 


-.01 


.03 


.03 


.04 


-.09 


.05 


.00 


.08 


N 


-.08 


.00 


-.04 


-.05 


-.01 


-.08 


-,08 


.01 


.07 


-.04 


-.08 


-.01 


-.13 . 


-.05 


•.00 


-.11 


0 


.24 


,25 


Ik 




.20 


.31 


.18 


.25 


.24 


.26 


.20 


.23 


.05 


.21 


.08 


20 




.41 


40 


.15 


.2S 






. j1 




.38 


.40 


.14 


.09 


.03 


.22 


t j3 






.22 


.43 


.29 


.20 


.23 


.21 


34 


36 








.15 


.22 


.36 


.38 


.45 




-.03 


.14 


.23 


.16 


.27 


.01 


30 


M 


-.07 


.09 


.22 


.13 


.26 


.11 


.29 


,03 




































.20 


.23 


.16 


.34 


.31 


.25 


.20 


.18 


.28 


.29 


.24 


.34 


.33 


.33 


.30 



'<eli:i;«ility Coefficic:, 

i:' ! L V 

.(1- .26 .OS 

.58 .54 ,5(1 .0'. 



N 0 Oi (}. 03 
-.14 .54 .-IQ .58 .35 
-■IS .42 .45 .61 .52 



ERIC 



r :;i A a }' s o o ] , , ' 

^ ^ . L' S n !!U' lie V; J . ; ; > 

r iv: 1 : ;■■ h v) : !: o 

< : ou ■ ' r t i: 0 i c v'' f 
:^"u^'^■e\' of lion r in;; I i;: p n i i' e ;i 



■ r. -'r !• V :\ v w a h o 1 J i n B c t It e s vl ; 
: w \ :\ t n L" ailed t h e Na 1 i o a a I 
^. !. n lui B } i ndiU' s / i N 1 NO B ) , 
. t . r ■ s t 1 c s on s c \' c r e li e a i* i n 
t^Juoa^ r^^, r* ^' s V a r c h 0 r s , and 
a c L on for once Mcnoancd the 
. ;. L li i a a r a s i in o 1 v d i d n o ; 



s V o 0 a ; 



'T-O V i d C- t h 



r a : ■ a T. L 



r ]■■->::) X i: 0 rv a o o n d i ; [ i ■ n a 



/K: :• a p I: , ' 'ow y n :i 1 ."I 1' r 1 c i. c s , and p r c - 
r s : :? 1 n -.^ t i ri ■* s ; s o o nd . hy rr'.^par: 
.-iiuiard 'lad r -i ; 1 o r - ;n a lI e reports t. o t h pa 
. ■ : . . >s h 1 V. ! : ;i ! \ ]\ ^ M r c 0 s of u :i data; 
in.; ia 1 a ^ ■ ) r a : i v r research prajocts 

• ^ ear-: : ea [■ . ■ i e e . 

A J ri [ * , i . '■ V, a s s a r t; a r o s e f r v) in o u \ J a : 
a a : eve:;:aa * test ^ t a n d a r a i. a t i o n pi 
;-::!. I' j [(^r..; s t o r \' a ii o r t , fro:;' t lu' i : i 
. a a V : :n "i ; v.' 1 , iU' !. u d ^a n I > i ri s pee i a "1 

• a ]?. ^ " iu. li e i I'l e i in j") a i r e A , c s e 1 e ; 
iira^^r: :. a::a'le at" ](),nOO stadents. t ii i : 



n ;v; p . e 



o t Li e Ti 0 \i r a p a i ^: 



a p ~ e 1 1 i • ; i e w e a 1 s o o h t . 
;) : ;a 1 e I D ^ St a ri f o v d 
ion f e r M e a r i n p 1 n\ p aire d 

r 1 i "P ' s t u d e p. t. s v; e o h t 
/ ■ . *^ i ■ 1 a r o iTi I h e s t a d e n X. 



s a a w s o i) r a 



1 VL' e r 



: n r>~i r m a t i '.^ a ^) 1 t a i s 
; daa] :^ehoe 1 ; -iiah :i 



.) v: 1 e a p. e , ;M' '.■ 

p r r s ^ai r a t i v 



I ■ '- ^1 'nil :i c ]• f.' j r ; i 

■ ' • ' : t i; i -a y I' n . :i 7- 



'1 t.' 1' 



a . 



r c s : ^: e it r ] a 1 n n o o 1 s t" o r l iu* 
> 1 1 , i) n (> . a t ;^ . > ..; 

r !i a d a \' o 1' a r 

c o i\ o :n i ^* i f f o 7' e ti c c s arc ! h 
i : c 7" rii c a r o r f ] c c t l' d i n t 
•« ^' ■• li i I (I r o a . i I' 1^ \, h e a 

••Ir^t"'';, ■i^'^ror :' !iL>ari;:r 1 o s 
a a ] t i o a a I a a a lI i a |^ a i n ■ 
n r ^- n ; 1- -at a i ^ t a r-.l a t i a , 
^ *^ - ^1^" I ii:] en t , t ]\c rrsu J t 
a I ^ V :; I o ]) V t" ; 1 o s !^ r ■ > m ! ; 1 1 

■ i 1 - A'^ ^ : .1 ill . I pr : 

■ ; a ; ~ ! " : 1 ■! a ' 1 •. i a < Ma/ < 



.a r 



: t.' a a 1 a a I fii r li v t 



EKLC 



the V;i r L 



p c c i a i r ^ h J r :i r i o n a 1 ]') r o g am s a v a i 1 a b I e 
r Mti'v account" i"i>r the concomitant" 



s i n c c sue h t 1 1 ui i o -> in ii ^• 
•:• I e o r s o i d i f f e r o a c s i n i' a in i 1 >' o c o n o m i • j 1 e \' e 1 . 

'1 h i s is as fnr :i ^ i can with these .lata roda>-. 1 

h o ]i e t 'a at this e \ a in p 1 r c, i v e s y o i \ s o in e i J o a o \ t h e p o t n t i a L 
V a 1 ij e i n h e r e at i t h c n o r :n o a s v! a t a h a s e w h i c h w e h a v e 
a. s s c ni b 1 e a at t h e 0 i f i c e or 1 ) c m o r a p h i c S t u d i c s . W e are 
a (") w c o 1 1 a b o r a t i n \i v. i t h a v a r' i e X y o f on t side v c s e a r c h e r s o ri 
;;ro ircts r mataal lateT'est, With Thoniar. ("1011^1^^ of 
•^t i; 1 i a h c t ii iinsp'ifal ^lental Healtli Prof^i^ain for the Deaf we 
■i !*^* ; t ad >■ i a i\ X h e a b ^ e r \ ed s c h o o 1 bj e h a v i o r s d a f c h i 1 d r i- r: 

'a : t h i\ p. i.l \s- i t h out e o t i o a n 1 p r o b 1 e \i\ s i n c o ir> p a i o n with t h ( ■ t 

\ ht-ariii;; c i I lI r' n 'Ait it an. 'J l^•!thou^ emot ional pt'oIiIlmus. 

i t fi ! 1 a r- \ t i o o m a a n o \\ o v; 1 i n tire e n I i n i v c r s i t \' w a i:^ e 



s a ; fa" 1 o .i r n i ii o { c o r r e c t s p e 



n r 1 a 



, a 1 !• ■.■ a 



a . Wit ) [ U o o r t H n i* i o f the II n i v c r s i r y (■) {' 
w < • .ire as i s t in y, i a ;i s t a d >' o i" t h e d e v e 1 o p r,i p. t o i 
a r r 1 in. d :i i~ c b. 1 1 d r r a C' f d e a f \' e r u s h e .'i r \ \ t \\ 
W , : h . ' ' 1 •■ c e f i v' I ■ t o r S y r a i- a s e I ) n i v e r s i i y w r a r 

1 t a . i V ' ^ f t 1 1 < ' c bi a i a c t e r i s t i c s o f c li i I d r e r. w b. i c h 
A-'^ i'. oiit L b {.^ a pyu' o p r i a t tvjie of cdii'".)- 

v; ■ an f a ^ ♦ - i": d t h (.' list y o e s o ti a laJ o n . i i n v i I e 
; i 1 1 n y. e >' ■ > a to w o rl v; i t i i a s on p i' o j e c t s in k h i c h 
c: i ; a y. I ) ,1 1 Id n v; i r h y o u c a n in c a n a sign i f i c a n t c o t r i b a > 
* ^ 1- " ; ! • ,1 r, ^' a li d * r. t h -c ad v .i a c erne a t o i' s c r \' i c e t * i do a b 
1 ' b'^^O'' ^ii-il I b:i\'e y- rlrij^^ interested \'oa ana in- 

to a en t that in \' i t a t i o n and c fi a 1 1 en e „ 



1 a a 



'•0)0 ami L 



Quest i o n s a n (.1 Answers : 

Q. Maybe you c ;i n describe tbe '*user studies" your office 
is wo r k i n on. 

A . Yes 1 will, r) 1 J e f 1 v* . W e a r o in o \* i n g o n s e v e r a 1 fronts i n 
t h i s a r e a o f a e c u n t a b i 1 i t >■ studios, w h i c h f or us m c a n s 
tbe 1 1 1 i 1 i : a t i o n o f the d a t a a n d s e r v i c c s w e h a v e t o 

0 r f r . W e a r e now s u r v e >' 1 1 -.i a bout 2 vS 0 0 p e o [) 1 e on o u r 

n u 1^ 1 i cation m n i 1 i n g list, a s ^ ' n g which of our [)u b 1 i c a - 
r i o n s w 0 r e useful t o t h '? m f o r w h a t ]) u r p o s e s , w li a t t o p i c s 
t ii e y n e e l1 future i n f o r in a t i o n on, and t h c i ^ J o b titles 
a n li a f f i 1 i a t i o n s w i t Ii t h e f i e 1 d o f d e a f n e s s . W e a r e a 1 s o 
a k i n our participating,^ schools to e v a 1 u a t e t h e u s e 1' u I - 
a t ' to the in f t he c a t* i o u s reports we prepare f o r the rn . 
\ a d w 'J a T' e keep i n v.^ a careful File of all other r c cj u e s t s 

1 o I' a s s i t a n v* e o r coll ;i b o at ion w h i c are of g r e a t e r 
•■cope than sin \^ 1 c t e 1 e h o n c or letter replies, or w h i c h 
a I' a n s w e r a i) 1 e si m p 1 y b y e n d i n copies of p u b 1 1 s ]\ e d 

ni a L c r i a 1 s . !■ r o i:^ J a n u a r y I to M a y 5 1 of this year, 197 , 

w h : 1 Tul ] e ti 19 1 u c fi d a t a requests and c o 1 1 a b o r a t i v e 

n o i e c t s , r a a ri i n from 1 e 1 a g e c o o ]' e r a t i \/ e stud i e s 

in n t i o ii e d ;i b o v e to t h e p r e p a rat ion o f estimate s 

of the eni-ollinent of hearing i:npaired cliildrcn in 

M o n t \\ o in c r y o u n t y o v e r t h e next f i v e \^ e a r s , a n d to 

the 'A c i {\ n a n d c o r d u c t of surveys of the Kendall 

S l: hoc] f\' 1 c u 1 t >" r o g a r d j n g t heir n e e d s a n d e p e c l. a ^ ion s 

f r the re-.^«arch denai-tinent soon to be established tbiere„ 



Q- 



A. 



ilo\% mnny cases aro involved in the eoonoinic d a t r. you 
roper: u d 

For that study we di reeled a questionnaire to the a rents 

■ J t a 1 . 1 fUi 1.^ 1 il > U 0 a n ; j ; i. L O i. < \ i <. i. v * ^ . • • - i . . - - 

a c li i e V c n e n t t o s t in e r o ii ram n a t i o n a 1 s 1 a t i i e d r a n d o r) 
sa:nple. The s.'Linplinj: rate was 1 3 'I and the i' i n a 1 sample 
s e 1 0 e t c d c o n t a i n e d I , 3 . ■ c hi I d r e n , U e s j) o n s e s w e r e v e - 
ccivcd fro;:i "S" parents, Tor a return rate of S 8 . Since 
i^ercentai^e of children 1 e a \- e sc'^, ool during the year 
ft r an^-^ f er s , dropouts^, etc.l, a number estimated at 1 r-> ^ 
cliildren for this sani|)le, the "true" response rate 
c o n s i d e r i n o n I >' t h o s \) :i r e a t s w ii o s o c h i 1 a r e n w e r e s till 
in the same school would be about 0 S 'o . Of those wlio 
re>p'.)nvK-d , r^ru.-ided income data, A first review o i' 

t h c c h a r a c t e r i s t i c s o f t h e n on- r e s p o n d e n r. s s u g e s t f h ;i t 
t 'a L' V :i r e a n p r o x i a t e 1 y r ;i n d o in I >' d i s t r i in 1 1 e d so 1 h a t 
respondent i a s will not be a significant problem. 
Was tiie na:::;v/r of a s c ^ ^iifferent for each of t lu 



V - s , t a L- v V a r i c a c c rc 



i n t o t h e i^j < > p f i it i o n i p. t ri e - • j 



;j;ioii '^o tha*- I he " r s i d e n t i a 1 -chooi f:>r the ae;t 
roup wa-; the lar^^c^t, while the "resou^'ce room" yr 
•;j ^ :;m^Il^'^t, wifh th:' others falliny in bet we;.- a, 

a 'M a V :> c h o a 1 " a nd a 



W n at 1 



i t" r e r e n ^"^ c b e \ w < 



A. A d, 



a] U'V. 



at 1 r e 1 v to 'U* a 



' f 1 ; a r 



u;iy c I -i s > iiK-.iiis a Class, of d ^ :i f children which is 
c n t :i I n 0 d i n a s c I'l o o 1 c c ■ s t i n p r i ;n a ]* i i y o v c h i ! i i )• n 
V. i h, no r-na 1 ;i f :\ r i n , A d oa i* c iii 1 d :na y spoiid c- i t h e r all 
) V n a r r ..^ f t n o > c h ' ) o 1 vl a ; ' i a s u c ii ^^ j - e c i a 1 c 1 a s s v;- s . 
Wc a!'L' y T c s 1/ n t 1 : ii v a 1 \ l' ^1 ]\\ 's' h a r wc c a 'I 1 >^a"r "las: '- 
t a V i a a : a s \ L ^ , " w a i c h i s a v! r s c r i t ; o n o f t !i c p o i' so a n c 1 
i : i i ; t i , :i a d s c r a i c o s a \ a i 1 a h i n s a e c i a 1 c d u cat i a n a 1 
s lac h c 'i I ii \: i i;.p a i red a c I'o s s \ he c cia a r ry. 
-.'}:■ :';-a'i--- o\ vhis sarva},, y r- h a 1^ 1 \' in t ^ a rci^ai'ts, 
■.; ] : i a a i 1 :^ c d in : ii c ; >a:n n >'o a r ;nKi will c o n s t i t a t. a 

a ■. ; c »• ; ; ; i ' a - t \<h a I c ai;n;;ona i i t i c s a ad \' a r i a t 1 an s 

sr. ia.'-«I-. 'sd ia pi-ar]-a;:; ! >dad s SMch a^ "da^ scliool for 



EKLC 



.^ilXMALlTi' iNI-ORMAT 1 0:\ AVI) PROBIHM^: OF OnAF 
AiiOFliSCFNTS ANM) APULTS 
,1am s I ! .. A c hi t r, c h ii , G r a d u a t. e S w o o I 



] ntvcduc t ' on 

This p 1' c s 0 r. t a t i on , while related to the author's 
d I s s 0 r t a t i o n , i s a s i a 1 1 }' a r c n o 7^ t on the need for r e s ^"^ a r c h 
: f 1 t hi e a r e a o l* h u m a n s e x u a 1 i t >' and deafness. Wit h t h e 
'i i of the o Y c r h e a d p r o j e c t o t' , I a in pro v i d i n g p r i. m a r i 1 }' 
J w • ) I .it i :i s f v o ;n s e x c d '.i c a tors, counselors, and other e x - 

--^ r r ■> i ]\ t h o :i r e a of iui ri a n s x u a 1 i t y , living support to 
I h c n e vJ f r> r v s a r c h in t ii i s a r e a . 

Presentation 
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Sexuality exists in every human heini^. Tt is :i 
I [ TV f o r c e , and it m u s t h e lut e {i rated into c a c ii 
individual's t. o t a T personal i.ty at eacli particular 
a i:; e level. (Block, 7 1 , p . i () S ) 

education is perha]:>s one of tlie most hotly debated, 

^'pi''"'-'^ a r cTun- -.'H t s in American education today. 

O'oO; Breasted, 1 9 "7 1 ; Drake, 1 968; Somervillc, 1971; 

Au-., 19(^9: :a::::aro, Sept., 19b 91 

Todav^s youth are being raised in a sexually orieii 
tod socier\'n There is mucli more permissiveness 
t!::in ever b e fo r e - - p e r m i s s i v e n e s s which shows up 
abundantly \u the mass mc^di. a. (beach, 1909-7 0, 

p . y] 

Voutii today a7e not better informed ^ They sim[Uv 
a a V e sexual e x ]^ e r i e n c e s earlier and more f i* c - 
q u e n t 1 >' o Sex e d u c a i" i o n in the schools is e s s e n t i a 
b e f o r e w e c a n l> e j:. i n to stem the rising tide o 1' 
venereal disease, premarital p r e n a n c i c s , the 
.'.rim death r.^te resulting from with doctor abor- 
t ions, and the increasingly large n u m b e i' of 
adults suffering from problems such as impotence, 
f r i g i d i t >■ , and compulsive preoccupation w i t ii sex. 
( (To rdon , 1 9t)9 , p .. 26 J 

In 19 73, an estimated 700,000 teenage girls became 
p T- e g n a n t o u : - o f -wedlock. 

I'uring the same period, more than half a million 
c a s e s o f v e n e real d i s e a s e among >'oun g people we r c» 

r e po r t ed , 

ihese studies also indicated that somewhat over 
1'. a 1 t li e nation* s teen a g e r s will b e c o in e s e x u a 1 1 y 
a c t i V e before t b c v finish high s c h o >^ I . f M e > \- , 
19^4, p. 18) 

hi ; j>oirU a ijuesti.on was r,Msed asking that "scKual 

' ' b 0 ;i V f i n e d . It w a s d e f i n e d in t li i s c o n t e x t a s 

o I v -J d i !^ s e X u a 1 i n t e r c cva r s e . 

i T. S . o n s u s f i e, u r e s r- h o \v - - 1 9 5 f ' - 1 9 "7 0 - - a d 1 e s c e n t 

i a ( ' s 1.0 - d 1 ') p o pu 1 a t i o n d o u bled f r o ni 20 m i 1 I i o 1 1 r t ? 

i ! 1 J i o n . 

V ■■':\n] -ri ]') e 0 p 1 e t 0 d a y m a >' n o t b e a ii y m o r e s e x u a 1 J y 
; r c s p o n s i b 1 e - - p r o I ) 1 e m s t e n ei t o h e o r e v i s i b 1 
■ t -1 ■ ; . L i a i i > . 

; . x p I ^ r t e e t h e e ' ' ]'i rob ] e m s ' ' as e n d - p r o d u c r. s o i 
d e e per p r o h 1 e m s r e e, a r d i n s e x u a 1 i t >' i n ou r 
soc i e t >■ . f Mc Cov , ] 97 t , p . 18 ") 



Aiivjther question was raiseu as to who the experts were. 



They were defined as sex educators and counselors uorking 
in the field of adolescent sexuality. Some brief dis- 
cussion ensued as to how they came to these conclusions. 

The more ignorant, adolescents are about sex, 

the less they are safeguarded from the consequences 

ot" their sexual behavior, (Gordon, 1971, p, 27) 

F.v^"^r>' stud)' that has ever been conducted among 
youth reveals that the home and church are their 
least important significant sources of information 
about sex. The question is not whether we want 
sex educ a t i on - - i t is more whether we are satisfied 
with sex education received through the '^sexploi- 
tating" popular media, pornography, myths from the 
gutter, and graffiti in our public-school bathrooms 
(Gordon , 1969, p . 26} 

Several studios suggest knowledge college students 
have accumulated about sexual ity is fragmented, 
based in part on myths and misconceptions (McCary, 
1971), contradictory in many respects (Wilson, 
1971), and grossly inadequate in several areas 
(Crist, 1971). (Wilson, 1974, p. 3) 



'I' e ;i c h 0 r s a n d d o c t o r s ni cot i n g w L 1 18 to 2 1 - y c :i r - 
oK:s have listened dumbfounded as college students 
a 5 k e d s u c h c[ u e s t i o n s v'^ s : 

o Can 1 get pregiKint if T didn^t have an ore, asm? 
. Can a person get pregTiant while staiuling up? 
. My mother told me an unmarried girl couldn^t 
u s e T am pax. Is t h i s t rn e ? 
C a n s p c r m s 1 i v e in bath t u b w a t e r ? 
. Is it true r h e i' o are some d a y s 1 e a n c o n e e i v e 
a n d o t h e r d a >• s w hi e n I can't? 
I Ma i e o Im , 1 9" 1 , p , 27 \ 

ro V ex amp 1 c , Groe nban k ( 1 06 1 ) f ou nd t hat ha i i' 
of the 1 9S 0 graduates of a Phi 1 ad e 1 ph i a med leal 
sch.ool were under the m i s e o no e p t"i o that mental 
i i 1 n e s s i s f ]' c cj u o n t 1 y c a u s e d b y m a s t u r b a t i o . 
(In the same stvidy, 201 of the facult\' membei^s 
also believed IhdX this was true,] fJuhasz, 

p. inn 

iiand i cajiped childreri w i r fi the same emotions and 
sexual drives as their "normal" counterparts 
but with less knowledge, as well as the disadvan- 
taged youth with all their " ex pe r i e c e " , are by 
far the most vulnerable segment of our yovith 
population with regard to sexual exploitation 
and parholog)'. (Cordon, 1971, bS) 

rents seem to r . * e on the false assumption 

t hat t h e I e s s .i ■ . - • . t, i o n a 1 child k n o w s a bout 
s e X , t lu* less 1 i r. - will be irresponsible 

soxiirilly, nducvit. ui >cem to operate on the assump- 
tion t h a t t h e y h a \' e enough trouble teaching 
T' e a d i n g ; w h get into "sensitive" issues? 
( CordoTi , 1971, p . bS) 

ft is ({u : t e obvious that if t r a d i t i o n a 1 Ame r i c a n 
sex TT, ores are changing for the hearing person, 
r h e n > e x m o res for the d e a f y o u n g s t e r a re a 1 s o 
changing. One of the most obvious factors in 
c o a n e c t i o n w i r h t }i i s change is the f r e e d o m w i t 1 ^ 
w h i c h s 0 X a lul s e x c o n s c i o u s n e s s is d i s j") 1 a y e d i n 
:i vl V e r t i s i i; g , tele v i s i o n n n d mo v i e s , T h e d e a f 
>' o u n [\ s L 0 r doe s n o t h :\ v e t h e v e r h a 1 t a h o o s t h a t 
u u a ] 1 y a c c n:^ p a n y t h o vis u a 1 p r e s c n t ri t i o n of t h i s 
s u b 1 e c t v\ a 1 1 c r . ( \\ i t h. r o w and L i s e n s k ;/ , 1 9 (\ , p „ 

' • ^» i I d r n w i \ h h e a 7' i n g and 1 a n g u a g e |") r o b 1 e m s d i f i" e r 
i r: no u;)\' from their b, eari. ng counterparts in t h e i i- 
n e e d f r) r the s a t i s f a c t i o n of c u r i o u s i t >' r e g a r d i n t; 
a n a t o m i i.' a 1 d i f f e n e- e s 1^ e t ween the sexes, a n d f c r 
] a f M r:-:. :\ t : :^ a a ; r +- a v pr o r c '"^ of rep t'O d action 
I f a M >■ t: i [) g , ^ h e i c I'l a \ \)v a g r c a t e r u r e n c >' f o r 
sat i f >' i n g t h c i r r. e • d h c c a i i s c of t h e i r h e a r i a g 
a nd I a n ^.nia ge h n a d i a p . ; (Mia p 1 i n , 1 9 S 7 , p . 2 0 1 "| 



Parents, school authorities, house i)arent.s, and 
society in general, in their anxiety ciVid conct"irn 
over the youngster, and his likelihood of being 
influenced hv' un savor)' people, have tended to 
overreact by providing almost no positive informa- 
tion in this area of life. Instead, they have 
created an atmosphere of fa boo and inhibition with 
^•espect to sex u W.I relatio.is between boys and girls 
under their care. (They have built walls between 
the boys dormitory and girls' dormitory) These 
are not literally p h >■ s i c a 1 wails, but walls of in- 
h' -Ltion, fear and ignorance. fWithrow and Lis- 
c : ; k y , 1 9 6 6, p . ) 

I) 1 s c u s s i o n 

There was sonic discussion about the possibility o t' 
scliools encouraging homosexuality by se])arating boys and 
girls while in residence in the school, and [Punishing stu- 
dents caught in heterosexual acts. This discussion led vn 
a presentation o ^' examples of questions collected by the 
jutlior during the summer and fall of 1975, at Gailaudet and 
the National Technical Institute for the Deaf. These 
quest ionr, were written anonymously by the students on ciids 
aiui turned in dui'ing question and discussion sessions. The- 
students I'an.- I mostly in age from entering students t 
NT I n and ])rcparatory students at Clallaudet to seniors at 
Liallaiidet, approximately 18 to 24 yf^ars of age. These 
c|u est ions are presented here ip the students* own language, 
and cover all areas of sexuality, much the same as ques- 
tions f I' o m other c o 1 1 e g e s a m 1 e s . 

- Wh y are p e o 1 e so afraid to talk about sex'? Wh v did 
m o r* e g i t" 1 s than b o y s come t o n i g h i ? 

~ F s it p 0 s s i !") 1 e t h n t. w e i;;en h a v e an a c t L v e sex life 
a ft: or fort y " 

- Ha V e pro v e d t !i a t men * s c 1 1 m a x go down very fast \s h i ! e 
women continue for h o u r s ! 



ERIC 



ERIC 



ERIC 



rives of theso pro (grams'? and, perhaps most impor- 
l a n t , w h a t: i ' ' c- x o cl u a t i a " r'*- - t h e w a r bet w e e ri 
t h e s r- V e s (' I" :i - a n t i - s c: x c d u c a t i o n ^e; r o u p s a n ci t h u 
;'TO-so\ ediicat loa ,aroiips; continuc.N, (Wilson,, 



' ; -u! • 1 : v: Lit 1 ; i f ^ r ,.m t i w n and 1 1 f i t ud o s the s t u - 

r. s V •; s . I') r : i n a 1 ) >' r 1 'i ri nine; to d o a s u r v e y am on 

:i n J. (.1 a c r- I 1 v c i" ( ad r n f s a s X o t h e i. r i n f o r tti a t i o n , 
d. ■• . a a ! ^ '." 1; v • ^ ;^ ^- (.• r n i ,a i', hum a p s c x u a ] i t y , 
'iM-r d 1 s v" ^' ■ ' T vl • n ■! r renllv do aot have valid 

I > \' V t a /, i ? f i t. a di r '•■ :i n. dl k n o w 1 e ci i', o , p a v r i c ii 1 a r ■ >' 

:i '.; d e a f . i i t i n s e .\ i n \- e n t o r i e s a re not s u i t a Ij 1 c - - 
> 1 a d i :-• ■ ^ V - ;;] ' u li :i \' c ■;■ • • I o t' taken i . " o o n s i d e r a 1 1 > • n 
i -iivd .• r : * I" i a fiw' reliakiiitv- or validity, T h e v 
: V: ^ - X 'J ■.; 1 : i; \',]\\\:>: lad a ! m u ri u s s t a t ine n t ^ , a la. 



lik.- 



(■>:;ra:;'!;; « r Maer r x p e r i (Mi e e s , or aavr 

(Wilson, U)*:^ ! , ]). 1 \ t 
a a d a L ^ v i d e o t a n (a! i i; t e v \' \ v 'a '> 
t i; (M r k n o w ] (• d \\ e 1" h u i:i an 
t a a r a will t h n h^^ content a n a i )' a e d , ii d 
a a' !■ C' i ! i r. :i r ■." , a x ii a 1 • a v eat r '/ v: ill :< - 



,^ i 1 a I . ■.' 



' V) a I r n : 
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r^akL'T, l.oiio rh(. risin^j furor over ^5ex education. The 
i-a ni 1 y Coordinator, Julv, 1969, i8::i0-l6. 

H 1 o : k , .1 . f. . Wluit schoo 1 i r 'i > warit to krcK about sex. 
ttou;u>k t'ep i ng , Aue:ust, I 9 7 1 . h S 1 S - 7 0 . 

Hr ei^teii, M .. i) h I Sox, IMmc:! t i on ! , New York: Sii^net, 1971 

i:i^ia(iiia, T.W. Sex education c> i" de:jf children. 'Yh Volt a 
R.^viow, May 1 9 S , 5 9:201-;; li 

' " r i 1 , ! . S e x u a i 1 >' a c t i v e c o e i.i .^'^ ill i n f o r u\ e d f^ n r e j . r o d u c t i * .) n 
I'ric N'ow-^, I'ebruary, 1971, 5:41 



: t ii (• s c h o o 1 h o u s e t h o prop e r place to to a c h r n w 
u 1 s ;i , 0 k 1 alio ma : l^h r i s t i n n Crusade Publications, 



!' \] r A n t: i - s e x e d u c a t i o n c r u s a d e r s : a no w t h r e ,i i 
• !i o 1 ^ „ c: h a n e; i n F: d u c n t i o n , 1 9 6 9 , '1:26- 7 



] ' A\\\ \ 1 y I a n n i n ;4 e d u c a t i o n for a dolose e n t s . A 
;:(■:'.) Nuiunirted to the National Commission on Popula- 
:\r>n 'ro/. til and the American l-uture, Oct. 14, 1971, 

■] (' s - t - . 

. : . ; 1 , \ ! i w a c o i x !' a L V ;i r e t u d e n t e v a i u a t i o n s o f t h e 

■ r V n t n t li e i r k n o w 1 e d [i e c f u in a n sexuality? Xlifl 

.h>i: rna 1 of School Health, October, 1967, 57:4 09-4 r2. 

i.'^i-/!;. i't c. C . Sex edi:catit)n in. a perinissive society. 1- d - 
t i 0 ;i t i o n a 1 ^ P roduc t R of^o r , 1 9 o 9 - 7 9 , 5:2-4. 

I r V ' ■ n :« or, ^ 

Malc'-)!:-!, ^-'X ^y'^~:^ to c o i Nyv^ . Today ^ s He a 1th, H^'M, 

1 :j : > 9 . — • 

Mc(^:ir:-, . Sexual My t a nd !■ a 1 I.i c \ v. s , PriT\celon, N,j.: 
V o n o s t" r a n d , 19 7 1. 

M C r > V , K . A d r> 1 0 .« cent < c x ii a 1 i i y : :i n a t i o n a 1 c o n c e r n . a^o rj) a 
>)f Clinic.'il Child s >' c fi o 1 o r y , 1 a 1 1 - W i n t C' r l'*"']. 



V i> V k r 
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•1'. '^'^ inrorvcntion strategy to improve information 
nl^oiit huir.an sexuality amont; undergraduate students. 
l?npuhlished dissertation, Syracuse University, 1974. 

^o\\ sed sex know] edge inventory. Unpubl ished 

]")aper, Syracuse IJ n i v e r s i t >- , 1971. 

i t n ro w , ]• . B . a nd L i s e n s k y , R . The Hevelopment oF a S e x 
}-:ducat Lon Curriculum for a State Residential School" 
for the Deaf . R e s e a r c h Report. Washingon: U.S. 
Department of Health, Hducation, and Welfare, 
Office of Hfucation, Bureau of Research, September 

.] . Critics or no critics, most Americans still 
firmly support sex education in the schools. The 
Am erican School Boa rd Journal, September 1 969~~" 
1^7:31-32. , . - 

• '^1^' ''^^ ^1 ^ t.^ X ed u c at ion. T h e A n c r i c a n Sc ho a 1 

Boa r d Jou rna 1 , A u u s t , 19 0 9, 1^7:1 i _ ] ^ " 



.\ lu- 1 t 0 r tit! c- for this t a 1 k m i i~i h t b o v v s e a r c h a h i e 
• 1 p i 0 s :i ! t 1 1 i c o i 1 0 0 D V . W i 1 1 i a in s , in describing this 

'M: i\m-.mi ._• r t ) riL', oi'iphasi:oa the f;.i't that he thou g lit it 
inportanr that it a firs: ■noL'tinyi we raise what we per(:oive 
a- I '.!: r r a n t , f o s e a r c lia b 1 o issues. 1 ])ercoive so inany that 
ir wniiJ h>.' impossible to discuss them all, so 1 will focus 
o a feu and s a \ <^ the rest for future meetin,t^,s. 

I v: p. t r a c o 1 1 e i\ e i n t h e in i ti d 1 e 6 * s * It w a s a i\ o o d 
r i ' • r , o t i ^ c ^ 1 1 1 e l: e „ T h e S 0 * s w as still a t i in e of c r e w 
.-tits and e^Kits and ties, and their advisors r ec oininend ed - - 
witp.ou! -lu est ion. The late 0 ' s and e a r 1 >' 70 's were bad 
■ of tot) nuich unre:-,r and turmoil, not a j^ood atmos- 
iuM-r Titr learning. But tlie middle 00^ s were f^ood because 
-A be /.an to cuiestion things, and wc learned that if we 
a-'/Kr'.i rnop. p/n )r the r i h t kind of c|uestions we could ini- 
r 1 ;i r . • v: h a n , f S ^ . i:i e o f y o u m a y remember h o w w e c 1 s e d 
r ht- \-nllri:e in ]9(^h because of cjuestions about the effect- 
j . • ;i :- - m' I'^'i'j 1 n !' 1 .1 r >■ . ) M'h i s ti u e s t i o n i n was 
very iT.iod for mi', and \ like to think that asking', (juestiofi- 
ha; becc-nn(» very imiM^rtnnt part of my life. It is that 

; J e t i (-1 n i a '•• I h:i{ 1 w :i n t to talk a b tui t t o d a y , T h e r e a r r 
a I nt of ijU'-^T i on ■■■ at (iallaudct whic'n must -bo a. nswi' red. 

Aha-. I norvfiv*-^ a*-: t i^'imaiyv question at (^allautU-t 
concerns thr !p:}1c fa i son d'etre. Wo take a I- i d who reatl'-> 



who s h o u 1 d b e a t ) 1 u t, o c o m p c\. c i m skills j 1 1 d k n o w I o d e wit ^\ 
m o St coll e r a d ii a I o :•• w i t h 1 i i"^ r a I arts e d ii cat i o n s . Y o u ^ v c 

s e e n f h o c \] d jn' o d ; ' . ' . ' ^ r '! ^; w : e \' v that o a 1 ^ S a d 1 \' , I 
a ni at r a i d ]io t . 

S o w c Ii a \' r to q 1 1 1- - f i a p. » . . w h >' '.' 0 n o t h i a i; w h i c h 
'\ ^' o in s 11: o s t ' > h V i o ii s t o in is t h a t t i t u d g s a h o u t w h a t c (; 1 1 o ii r 
i wii i c li t h 0 in a _i o r- i t >' o \ students h r i a \\ h e r e . 

V-,' li at i t h o \) r i ,"n a ]* v r c a s o n f o r c oii) i a _c to a nd h e i i : \i a 
i > .i r' f o r ( J a 1 1 a : 1 d u I S o inc o a e >' i- s r o r d a y said t h a. t the |') i ;!! . i r >■ 



r e N ]^ on s i 



t a 1 



\ \ V of t 1 1 d e n t ^ w a s 1 e a rn i n g . 1' s t u d o n t s i 
:> •> the: ]' ^- i in a r >' r e s iw . a s i b i 1 i t \' ? A i; a i n . I t h 



Mo y w I ; ^- a ( Ms vsd^i , i ' t 1 1 e think V 'I' h. e v think: 

■if;e :iiv;st iiiiy.^M'i la' i^easnn for beiuyT lu-r^.^ i 'i :h.' 
s oe i ;i 1 1 1 t r, , 

}; i ;i e a ! 1 o i; i t !) e re [' n a - i i 1 it }' o f ^" e :i c he 7' ^ , 
wh' or I)'! : ii e >■ sa/ee^'d fi e r e i up re ti;-- 

'hi e a i t y d t" ii e 'id iii i n i s t- r :i t i <■) a 

1 u e :U- i Ii , ^Mo' i r ; 
. ,1 ad. ])r r t e r . 
Aa: 1 - [i V a ]^ ! n m t t itudf-s ahourul on campus. If 
-.leii't h e i i I' \' t,' That , vo\i :\ r v either \' e r >' Pi 'i i \' t • ;)r 
y u 1 1 .! r h e a r i a ! 

lid 1^ M p ; ] : \' ( , 1, 1 :\ r r r n r c !) e r* s a a ti v n n v; i M .i 



:i a a r u i e 



:'i r e a a r u e r 



oi ' t ha V'L' 1 ■ 



, e a e e ri 



w i t h o t h e r s t li d e n t: s . W c n e o ci t o k i \ o \< m o r e n I) o u t f h c a t t i - 
t lui e s o f s t U(l (Ml t s : 

1 ■) .\ r r i 1. 11 d c > t 0 w rt r cl col 1 i- r, o 
^) .\ t f i t !.i J 0 r o ^• .1 r ci t o n h o v s ; (.1 c :\ i t o a o h r s , ha r d o 
a r i n z c a h e v s •:; a J h e aria i: t" c a c !i o r s 
S • A t t i t" M a e s r w a r d: o t" It e r s t n l1 o i i t s ; d c a , h a r d o f 

0 a r i n , » r ri 1 i s t ^ !:m nii a i i s •" , fro in d e a f !*a iiii ' i c- s , 
\' V hr a r i a \\ t" a i 1 i c s 

c- ad k; i a i s t r a r i o a . 
• L- i a t' V a hin a n - s o p ii iii o v r w c ;% I 
,■ ;) ::i a ' i) a k a l* x t \' i- a r } v.- h o c c a iii a d a f 1 a t r , 
t w h w a a r ^' i d c n l - i lui a ii t f o r a >' a- a r , a n J 
'r ] \ c r • ■ ! ' , J I o s t'T' i r n ? K a o w v; li \- ? T !i c s t ii d ' a : t 
,1 I] \ r ^ , \\hn ] ^- r o t ^ ' i til <a;i A i f \ r v i- u t ? 'i a - 



•M t a r u d a 1 ^ • w - :\ 
;, :H->a- r aa t r ' 



in u- a ill a n 



1 i ftiM a 



:'r-': 1 der;t d-rr i 1 1 V 
;■, a-.'vd • ■.) l.a-ia- ah^uit Tl.C'::^■ :i t r i f i; d a s , ai^d 
■1 ■ : • .1 1 ' t a a. ! - 1 1 i f; t . 1 !^ a ii d ;) s , V o u heard \' \ >: a .i 1 1 

^ i a a : I tliat" !i i a data a :* a ra;i]i>' v, (^rthloss. You \\c:i]-:: 
;.:*•' r t a 1 : r :• a i ■ i * a d s f a l' :i s t u d c a t s i o w ii r d d c a f - 
^liad :: T--^ :"vy positi^'e. Ar-a t a •? v ? S f h r r a p ri a d a a t ■• 

1. V : !i a •/ 1/ a d a t~ -- 1 i a J nor s an a a a 1 s e fdviaad. 
! • • r ■. r ^ a ! L t a r , 'wit i v> n a lI r h o w l' a 1 i s t i c 

{ : i . . ) a V r ii i a t a talk a iv^ 1 1 1 h o r 1 i a h i 1 i t \' 

iiii: S'i;:u"T!Mna a 1 a aj^:iia ta : ill 
tlvaut valid] t}'. M'i\'v ^;ane daar-alind t 1 1 J a a info a d ^a;, 
ind see how mriny of thoa.e .s 7 a in-aor,e a1'K-.a friand-. 



an a t: 1 i r 1 i I ! 
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i'' ^- r c 1 -Miy aTi>'thin..; more, ler i;)':- try :ind makr my 
; • ■ ' ' ! ■ V- i c :i r . '-tj- primary r e s n o n s i ; ] i t y is r e a c h i n ^4 . i 
on _!:)>• T'jsc.ir.j , tui t i c r ])aiJ to teach and I ]^ut that first. 
' J* >' ^ • ^ t. a. c !'i e o ! 1 c e 1 c v e 1 p s y j h o 1 v , ho t h u p j^. 0 r 1 e v c 1 and 
: a : r v-) /I w c r o r>' . Soniot iines I -ui c c c e d and sometimes I f a i 1 . 

'"'^i h.i^'e heard several people mention the threat r a n i?. e 
a"^: 1 i : ie:--. am-.^iy our student i^opnlation. This rar.i^e r, f 
i 1 i i ' : ^ ' .-> IS a o L j u s i: a e a d e :ii i c ability, bu t a n e 0 mo t 1 - 
' 1 ' ' ■' , :* a u ,.; f e 0 'm i:i 1 1 n i e a t ion skills f b o t h e x p r e s s i v e a ri d 
T- V. p t : I' ) ;. ::a nany other \' a r i a b I e s . 
^ . ■ > MS a V o r e :i ^' \\ i :i a c lass r o o in v> h e r e w e \ i n d t li e s e 

\ ■■ ^ t' 0 r n 0 s in a b i 1 i t 1 e s ? IV h a t are the 1 m p o c : ant f a c- - 
' :■ ■ ' V, V s ! i ) M 1 d <) c w s o n ? 0 t* a c t o r w h i e ti d e s e r o s s ]1 e 1 a 1 
^ ; .' :i ' i J ■ > ; o u r e , is c o m !;m n i e a t i :i n . 

m: :iL-a rd i':)b!)in BartisvMi say yesterday that we h a \' r 
t V i s ! 1 r V.' ; 1 . > a M ri o t e > > in m 1 1 n 1 c a t w i t [1 students, Ou r i ri i t i ;t 1 
r-.''i-"t i'^-a i " "that \s ear,;/ ftM^ you to s a. y " ^ but we know h e ' 
r 1 a : « -V '.. d a a \' r e ;i e h <: r s \s hi e a n n o t e om mu n i c a t e w i t \\ X \\ v 
^ t ■ 1 '.■ r t . , I i ,1 s a 1 : - n r 1 \) t w h e a [: e s a 1 d t h a t T h e s i n i '1 a - 
a . : ■ L- ..• , 1 i [1 <••' : : o n 1 i :' s o n; t h 1 a y : b e d e s i r e d ( 0 i' w o r d ^ t - - 1 a ;i t 
^■fr'.'ei;. But it i i ;•. t a r t , it's an attempt. We are 
i ;■ k i a / n it, 

I • ' : hi ]' o s s '> v.] < ' r s :i r / !i a b 1 e t i o a s a i) a u t e 1 a - : , r ■ ^ - v\ 

J e ;nn : 1 1, i s :i i e r; . 

] ] What ] \ h L- p r ,) e ;'v t iiod '? f! a r f at (in 1 1 and c t v: c a s-.' 
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As a matlLT o t' r.u't, it is ■) ro ha the o ii 1 v 



:i n-A 



11 r A n 



y ^'^^ '-i:^ '^-an u II L- r s t arul . is it :\ c':^s^■ tor our- slii- 
:i n u o r s t :i n J 

What :iho\:\ f i lu.^ v r s |) t.' I 1 i o ;ii i s s i o n < ? A lot of 
i^i'^'-- ''Hist :• S;^(>;io^!, ai:J s o ni 1 i iii o s L;ot a i i r t. 1 l- 

c ail r (.-M in ^ r t u a c h i a e J c \' o 1 o j)m o a t a 1 p s \- c h o i o \' 
'■^ I - A '1 i 0 N. 'fhat is o a s y for us to 
'^'-j h'.c-ia^^r of oar sima,,:: hn^Jisii lan|j[uaeo base, 
t a V a t s V is it c ;\ s y Tn r t h err t o u nd erst m ad ? 
W ii a r a ^I'l ! - a t r a 1 i a i.^a i t i c f a o t o r s ? B}- this I 
n y. :i y c ^a ^ ) a t a t , hod v Ian :i \ i a y\ e , irregular Jii o \' -a - 
' . i 'd '■> 1 1 [^ t 1 f 1 a t ho a r i p e o pic (or 1 a t e o n s e t ^,1 e a 
'■iiar:' tht-^- fiol..'. rs \< ] I h J c i f p l o I e a ad 1 t lii n k 

' ■ ' a \ r V y i ■■: a > r t ,i fi t . 
h'-a' ^ --a .■ 1-ie ;■ s r;it<' tiiair siyuiiiL^ a h i 1 i t }' ? f h a v c 

, 1 a i : ii'/ i :■ ^) p : fi : i wi d i !' i r r s s ii:) rp 1 >■ id'oin t hat 

a.'ira h s ! whaa not ivatcd, hut h'^\^ ,i a 
L hi i a K ;% ; ' a r o ^a o o l1 7 

s • a a 1) ;:i a h a r c w i I i i a y ]' e ;i t d t.' j I : » f 
a I I e y. ( ■ s . { ! o i;ni a hi t ♦:■ a a h i a a e \ p^ c i- - 
d it" t h V a a a a r ^ aiiaru n i e a I <t V [ i o w 



I la 



1 : ]' ' 



say one more thiiv^, 

I s a i d t h a I ni y p r i. rn a r y r e s ]:> o ii s i b i J i t y w a s to t c a c h . 1 
firmly believe that, but as -i marginal member of the deaf 
c o in in unit)' I s o e t i rn e s f i. n d myself in a n awkward p o s 1 r. ion. 
I believe that there is a deaf v-;orld, a distinct subculture, 
and most of our i-^raduates will spend their social lives in 
that world, happily, by choice. But for OO^'o of them, t^rom 
0 to S , S days a week, they will be in the other world, wlu 
t h e >' w i 1 1 h a v e t o c o m pete nose to n o s e w i t h h e a r i. n people, 

It IS, therefore, our responsibility to hel]^ them dis- 
c V e r t hat it is their r e s ]■) o n s i h i 1 i t y t o a c q u i r e t iu* ski 1 1 . 
w 1 1 i c h a r e n e c e s s a r y r o e n a b 1 e t h e m t o c o m p c t o on a s e (| u a 1 ; 
1) ,1 s i 'A as I) u s s i b 1 e . 



i ) u I • ^ i u n s a n d A n s w e r s : 



■■■) . 1 did]]' I kaM\s t ivt ^ at ;i 111 do scales ;>r e die t -invrh !■:.', 



i ]\ d () i" b h a V i o r . 



f it c o r r e c t to talk a b cm 1 1 t 1 1 \: 



1 i" 



of an attitude seal 



h a T w a r e n o t real! y m e <a !"u i r i n \»; h a t 



( - 



. n t e I 



o r t h is is t h a t' t h e 



r e s p o n d t - n 



V^^i: r. i ' v.^-w ■lon't think :n;iity of the s f u (.1 o r s uiidrr 

w I n .1 ]'.■.• \ [, V t' :\ Uvl-i., \\\[A[ p.-[-t ') r tilt.' IfCtUT'O dc^Il't 

r lu- y M 'kI c V :^ : ;i :i a , the ^ i m i n , r }i v lip r n ;! i ri y , the 
1 :i :i ti -1 * > I' \< !i .1 t ? 

■ i 'M!^ . • ■ . • d c r ■.■ :i .! !: \\'.- \ \ v I i \ w n ] s t u cl o n t , f>u t 

• :i I.' e ;■ 1 i , ! rili!l^ liKiC t !i t • kiJs uho lea mod ( o i' hettcr 
- .1 r '.■ 1 ^ 1 r n ■ :i y I i ^ 1 i s h n s a e n d 1 n lU; u a p e , o o a l o 

;*:^'':; .i dirt\'!-'nt ; ■ a s , h a v a difi'erent i n t e r iia 1 i :: e d 

■ - ;r, p ■ ■ I ' ■ a e e a * ■ ' ' \ \ v ^ ■ \ ■ ^ r c y Till i :i p s i n :\ d i f f C' r e n t 
A 1 .• : i; a u' o a . 

i .'iidrr !i.")W \:]A])\' 0 1 !u.' kids are reall}' A SI. users, 

; r. a : i ; ^ ' :i <: t h i u \.\ e ri c e d to t"" i a d u t » P r o h a 1) 1 >' hot t h e 

■ • "! ^ • :; i \ ■ , a ad. \ a r t h. a t r (' a s on A S h i s p r o b a h I y not t ii e 

hilt: i n n y o p i n i a , v, 

at t a -a a r (M' i a t a c]a-^;;rr>(Mr !aii'- 



re > 1 a ii 11 a ■ 



e o \' 1 r- e o I o e cj i 1 e i', ^- 



o i:^. i- i h i a \\ \ h i* r t h a ii :\ t lui \ ''. 

a ' ■ ; ■ ^ ' M t an i ^ :;i n a h a ' ' ^' ^' ■' 
1 i a 1 1 a ! 1 d e t is iii e im' t a ]i >i 
■ ;■ e a;an u 11 i I a a d t e s t u u a I 
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. J i.M 1 u ' I . .1 V. u i u L' u 1 , w c a i 1 > ^ rv t; i t; a i L 11 a j i u i i x n x i i v. u n l e i' , 

New York University 

EDITOR'S NOTE: This account was written by an outside 
researcher especially invited to come and observe the Sym- 
poiiium. He wrote down his own ■ impressions as to what the 
research issues are or s:\ouid be. 

Understanding the deaf community and how it relates to the 

A. 

i;M-i.:or society is an importanf S,j|ep in devising researchable (|ues 
tions Oh adjustment to deafness, as well as the communication and 
s o c i o I v) c a 1 aspects of deaf people. 

1 o I s s u e : What is the deaf community? 

I' i s c u s s L 0 n : The deal community can be defined as i n c ] 1 1 d : n 
d r ;i f people, their organizations, parents and professional.^. i h t- 
::i ^ ) v j \' i s i b I e forms o i' the deaf community are the i n t e r - m a r i a e s 
< o : •.• ' * II ,1 a f :i d lilts, r h c i r local clubs and c h u r c h e s , as w e 1 1 a s 
r :i V [ r ^; i . i t :i p. d n a t i o n a 1 organizations. L e s s v i s i h 1 e b u t as, i f 
;i ) t , "i ire imp o r t a n t , is the socialization process t h rough w h i c b 
a LL L- a ■ ' c r. i 1 d h e c o m e s a deaf adult. The influences o f parents , 
r :i o ii 0 r s , oo.unsciors and other professionals can be jMvotal in 
i- ij i d 1 n the deaf c i 1 d in becoming a member of s o c i e t >' . 1 1 1 1 t' . ' r - 
r a II a t 0 I y , the : i o ^ t i o n becomes: which society? U n d o r stand i a 
:hc p r o cess o f s o c i a 1 i z a t i o n helps to answer t !i i s :i n d the a e ;^ t 
q u V s t i. on , 

.? , Issue: Mow does th(? deaf community relate to the 
I a r i\ V ;■ or i e t )' ? 

[) 1 s c u s s i d r. : T :\ o p r e ni i s e is t a ken t h a 1 t h e d e a f c o m in n n : t \' 
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:: r c I r s r o r i; f w n \ ] ■ r \ r y, ]] 
r ^ p - b :i s 0 (I s i ^ s ] ;i s a s * > c 

: V- h MK; [■]:[) require ]• k- ] n\[ 1 i n r, ; i ;i 1 
! i ^0 1 . (' p n 1 o o d o s w i t c h i ;"i 'H s o 
'.. i p ip < ■ (1 vv i [' h { \\ o N (■ r 
i i' i I i : a r i n or ' i ..■ 
II ] t :r:\ \ ■ nd i vi J i: a 1 an i . 



(.Mi i I \ir ■ 



:\ 'iU a L- a r 1 ii a ^ 



ii a c :i 



1 1 a i ' o 1 r 



1 I a 



:i t i 



.J ,i ^ 



O 111 •/ . I n ' t 1 



!i ;^ y :i 1 n :;:m i in x e ;i i^^; ■■wvcv:. is 
^ ( ■ M V r !i i s r o u |i o \ I :\ i- :\ \ I a w i\ c V 

■ ]] \' d'Mio "\orc roM:':ir]\" ;iiici more 

■ - c a r c h h linked t" u n ^ e r \\ r n A iin t e 
i^) n r ,i d V ;< II t, :i c f s li c li a 



d ri : a 1 ' ;i n n \v e 1 d 



Ii c s t" a 1 1 ] i !i in o n t' e; f a ni can s 



■ 1 I a u d e r . 

I r 0 f e r t: o b r i n p, a 1 1 e n t i ( ^ a t o 

'Idle Ga I 1 aiide r "X far t or" 
d e s e r v e s s o m e c n s ; d r ; i r i o p. . It' 
o])\t-v\ in ;;ias: c o 1 1 e i ■ e s; and universities rhat a iiiv:h 
e n t e r i !i r ^ r e s h m e n do n o t com j:> 1 o t e a d e ^ roe w i ^ h i n 
tlie eollc^ii.e n T; - y: r a d u a t e a droiu^.nt ])uslwMit? 
' ^ ' ' ' e . it is a 1 s o possible t h a t a 

^ t n d V of" all d e p a r t i n i\ s t u d e n r > e. :i a 
i 1 i t. ' ' a f a c a d e ni i e e i" i' e r i n \] s ;i : i d 



1 \ e e -a a ear : o n a i p I'v'^ p r :i in m ; n p 
an\ pr()pra:!i would natn7'all_ 
ieee:-. se> rariier t :i a n its fa i nine 
n o n - p r a di i : a t i ri a 1 u iw n i 

a ; a p e r 

;i : : a a e n r 'an i i e o 

.•• ;; :i t" ,i ; ] :i S 1 i ] d e- n t , 



o 



a : c '"^mm a n 1 v: a r ! o :i ; a f 



ai^out reaenrch 'Mi the social and cnlturai 
;i p !^t;.>-el!.^ were raised and diseus:-fd. 'i'hese 

tfie deaf cofn;a!air\^ and its rolati^ns to the ]ar> 
not i \-a r i on o f oer son s 1 e.i mine si pn :ind t. lie 
i !^ c e n r i V ^ s o (' a e a n e r s o n s w e re e x a in i v. e d , '] h e 
c h o - s o c I a 1 ' ■ \' e 1 o n in e n t of t h e d :\ 
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*'ti'..n, ;^a!. [noJe s w i t h i n . 'I'Uc functions 
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